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Introduction 

The schools and centres described and analysed in  this volume were visited 

during 1989 and represent every State and Territory in Australia. 

A summary  sheet is included for each of the fifty-nine schools and centres. 

Twenty-eight of these  schools and centres were selected  for  special attention  and 

these are  included  as  independent case studies. 

An analysis of the case-studies and an examination of factors facilitating and 

impeding exemplary practices  in  schools  is included as Chapter 5 in Volume I of 

this project report. 
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Case Studies 

Case Study 1 - Primary School, Am 

The school opened  in 1968 with over 350 students. Over recent years 

numbers have declined to under 200 but this number has remained stable over 

the last three years. One section of the school, a separate building, is now used for 

a different purpose by another government agency. 

The grounds of the school are extremely attractive  with  many  trees  and 

shrubs, and the open-area designed building is surrounded  by well maintained 

lawns and paths. The  school community is aware of its small size and the need 

to have a viable, comprehensive educational programme. 

Several key staff members are strong supporters of road safety.  The  school 

principal rides her bike to school regularly and is  very  concerned that road safety 

must be given a high priority at her  school.  The  male assistant principal is a keen 

cyclist and has ridden competitively in many amateur competitions in the ACT. 

He  is especially concerned about the bicycle skills of children  at  the school. 

Because he  has a non-teaching position, he has been able to organise  a bike- 

education programme, and  to take a leading role in teaching the skills to different 

classes, and assisting other teachers and parents. 

There have also been important external groups  that have  contributed 

significantly to the success of the programme. The external consultant who  had 

provided invaluable assistance on  bike-education at other Canberra schools was 

also involved at this school. He is an enthusiast and has well-developed skills in 

convincing staff and  parents about the need for road safety programmes and 

especially  bike-education programmes. More important, he has developed a set 

of procedures, including easy-to-use-handouts that appeal to teachers. 

This consultant was undoubtedly  a major catalyst at the school  in 1988 but 

there were also other major contributors. The  police department  through their 

annual school presentations and  arrangements for children  to visit a traffic 
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school made an important contribution. So too  did  the newly formed  Action Bus 

Supervisors.  Public  relations  officers  from  this  government  bus  company 

commenced school visits in Canberra in 1988. The videotapes they presented and 

more  especially, the  handouts  to children  (cardboard  cutouts,  stickers  and 

pamphlets)  were extremely popular  and well  received. 

The assistant  principal  started  his  first  bike-education  programme  at  the 

school  in 1986. This was a low-key  activity,  based upon some ideas he had read  in 

the Bike-Ed programme  developed in Victoria. In term 3, 1988 he decided to 

contact the external  road  safety  consultant  who  he  had  heard  was achieving 

considerable success at  neighboring  primary schools. He was not disappointed. 

The external  consultant willingly accepted and  made  a  number of visits to the 

school during term 111. 

At his  first  meeting  with staff he  outlined  recent  developments  in  road 

safety,  discussed  recent  statistics  about  road  accidents,  and  demonstrated 

curriculum  materials  such as Out and About (FORS) and Roadswork (Vic).  Two 

weeks later  he  returned  and  addressed  another staff meeting. By this  time staff 

were  quite eager to find  out  details  about his two week intensive bike-education 

programme.  He  discussed  procedures  with  the  Grade 3-6 teachers and 

demonstrated  how bikes should be checked for safety  and  the  kinds of riding 

skills and tests that could  be developed in  the school playground. 

The  assistant prinapal used  the  programme  with  just  a few modifications, 

mainly  a  greater  concentration  upon  braking  skills and  a more comprehensive 

bike maintenance session. It was decided  that  only children owning bikes would 

be  permitted  to  do  the programme. 

The  first  step was  to  notify the  parents of the  intensive  two week 

programme  and  to get some parent  volunteers  to  assist  with  the practical tests. 

This was achieved via the school newsletter, and indicated in Figure 1. 
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Figure 3 

ROAD SAFETY PROGRAM 

Next ueek a l l   c l a s s e s   u i l l   b e g i n  a Road Safety program lasting  approximately t u 0  ueeks. 

For grades 3 -6 only the m a s i s  w i l l  be m Bike Safety.  A R o e d  Safety  Education  Officer from the   T ra f f i c  
and  Transport Branch u i l l  be a t  the school on Uechesday next ,  9th Yovmber, to   he lp   ch i ldren  test their bike 
r id ing   sk i l l s .   Chi ldren   u i l l   r ide  a test course   se t  up by Mr - in t h e  school  grounds.  Follouing th i s  
check r ide ,   ch i ld ren   u i l l  have the   oppor tmi ty   t o  improve t h e i r   s k i l l s  each day for  a for tn ight  on a course 
s e t  up each day in  the playgrwnd. 

Times a re   as   fo l lous :  

9 t o  10 am 
10 t o  10.45 am Grade 6 

Grade 5 

11 t o  12 noon Grade 4 
1.30 t o  2.30 pm Grade 3 

as possible,  and if you are ab le  t o  assist for  an hour on Woveher 9,  Ye uould also be glad t o  hear  from you. 
I f  you u w l d  l ike  your ch i ld  t o  par t ic ipa te  in  the program please return the s l i p  below t o  the school a s  soon 

Thank you. 

weeks comnencing W e d .  Woveher  9, t o   pa r t i c ipa t e   i n  the Road Safety Program. 
I give  permission for my ch i ld   t o   r i de   h i s lhe r   b ike   t o  school for  approximately 2 

I uould l i k e   t o  assist i n  the program from: 

9 t o  10 am Grade 5 
10 t o  10.45 am Grade 6 
1 1  t o  12 noon Grade 4 
1.30   to  2.30 pm Grade 3 (P lease   t i ck  8s appropriate) 

Signed Phone 

A number of parents  arranged  to  bring their children's bikes to school and 

they  were  stored  overnight at  the school for  the  two  week  period. Several 

parents also assisted with the marking of signs on the playground. 

The beginning  session for the  children  involved  a  thorough checking of 

each bike using  the  safety checklist developed by the  external  consultant  (see 

Figure 2) .  Parents  assisted  with  the checking of bikes  and a number  were 
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discovered to be unroadworthy. Although some parents  undertook these repairs, 

the Assistant Principal offered  to do minor repairs at school during lunch-times. 

This  proved  to  be  a  valuable  learning  experience for the  various  onlookers 

although  it was most  time-consuming for the Assistant Principal. 

Prior to the practical sessions,  in-class lessons were given each day on such 

aspects as road rules, bike  maintenance, and steering, and road hazards. The Out 

and  About materials  were  also  used  by  the  children  participating  in  the 

programme. Those children  who  did not have bikes undertook  alternative  road 

safety lessons in class based  upon  the  curriculum packages Roadswork and Ouf 

and About, and materials distributed by the Action  School Bus Company. 

Each morning for two weeks the groups of Grade 3-6 children with bikes 

undertook a set of practical  skills  exercises  in  the  playground  which  had 

previously been marked  out. As can  be seen from Figure 3, basic steering  and 

scanning skills were emphasised but special attention was given to braking skills 

on  different  road surfaces. Although  a picnic to  a  nearby recreation areas was 

planned  as  the  culminating activity in 1988 this did  not  eventuate because of the 

onset of heavy rain over several successive days. 

The Assistant Principal was very pleased with the programme in 1988 and 

has plans  to  include  it again in third term this year. He was disappointed  about 

the number of children  who  didn't  participate because they did  not have access  to 

a bike or  were  not  permitted to do the  programme by their  parents. Also of 

concern was  the  number of unroadworthy bikes discovered during  the checking 

period. 

As far as the  programme  is concerned the  Assistant  Principal  intends  to 

include  more road-associated activities this year working with small groups of 10 

children. He will schedule follow-up skills lessons throughout  the term after the 

intensive  two-period  programme  has been concluded.  He intends to produce 

Skills Certificates to issue to all students who successfully complete the course. 
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Figure 2 

Owner's Name: Date: 

/ P a r t  F m n t  R e a r  Comment 
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NOTE TO PARENTS: 

T h i s   b i c y c l e  used by y o u r   c h i l d   h a s   b e e n   c h e c k e d   a t   s c h o o l   t o d + y  as par t  
Of our Program.e f o r  Road S a f e t y .  The c h i l d r e n   t h e m s e l v e s   a r e  

b e   i n t e r e s t e d  t o  s e e   t h e   r e s u l t  o f  o u r  P r o j e c t  as it a f f e c t s   y o u r   c h i l d ' s  
co -ope ra t ing  i n  t h i s   a c t i v i t y  a t  school,  a n d  we t h o u g h t   t h a t  you  would 

s a f e t y .  

We w o u l d   a p p r e c i a t e   y o u r   f u r t h e r   c o - o p e r a t i o n  i n  s i g n i n g   t h a t  y3u have  
s e e n   t h i s   i n s p e c t i o n  form a n d   r e t c r n i n g  t h i s  t e a r - o f f   s l i p   t o   s c h o o l .  

SlCNED (?>.?.EXT OR GUARDIAIU') 

ADDRESS- SA'"" r z .  / / 
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Figure 3 
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Case Study 2 - Primary School, ACT 

This moderately  large  primary school of over 400 students is located in a 

pleasant,  middle-class  suburb of Canberra. The staff at  the school are  very 

conscientious and professional in their actions, due  in  no small measure  to  the 

leadership  provided by the  energetic  school  principal.  There  are  standing 

committees  for  each  subject  area  which  meet twice a term  and  professional 

development  meetings weekly. At  these after-school meetings, staff examine 

school-wide issues and work cooperatively on solutions. Consultants/specialists 

in specific areas are regularly invited to contribute to these meetings. 

Some teachers in each grade  include  road safety activities, deriving a lot of 

their  material from the  South  Australian  and West Australian  Education 

Department's  Health  Education Syllabuses. However  road safety was given a 

major thrust  in 1988 due to a perceived  lack of skills in the Year 3 children. In 

term  one  the Year 3 children  had made a visit to their  local  traffic  centre. The 

officers tested the childrens' bicycle riding skills and in a report  sent back to the 

school they  noted  that  the children "had  poor bicycle handling skills and were 

ignorant of basic safety rules" (Deakin Traffic  School 1988). The class teachers 

received the negative  report from the traffic centre and decided to do something 

about  the problem. Parents  were informed that a programme on bike  safety was 

needed. 

The coordinator of Environmental Science made contact  with an external 

consultant who was an  expert and  enthusiast in bike safety programmes in the 

ACT. He was extremely helpful  and provided the catalyst needed for the Year 3 

teachers. 

The two teachers of the combined Year 2/3 class did not  need  any coaxing. 

Well practised  in cooperative  ventures they set  to  work to plan an intensive 

fortnight  where all  subjects would relate to Bicycle skills. The teacher-librarian's 
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assistance was  sought to find appropriate references and materials.  Some  of  these 

included : 

Language on the Road  (Careful  Cobber  Project, DECA,  Vic) 

Streets ahead (RTA, Vic) 

Queensland Science Program (sections on Energy,  Balance) 

Moving into Maths (C. Irons,  Rigby) 

Bike Ed.  (Vic) 

BMX Bike  Kit (P. Piper) 

Out  and About (FORS, Canberra) 

Various posters and charts 

Fiction and  nonfiction Books 

The  planning  undertaken by these  two  teachers  was  extremely 

comprehensive. They spent two afternoons with the external consultant to work 

out  the overall structure of an intensive two week programme. Special attention 

was given to  devising  a  programme which integrated all subjects within  a  road 

safety  theme.  They produced  a first draft of an Integrated Programme (see  Figure 

4) which provided  the basis for detailed planning. In addition,  the two teachers 

spent  over 24 hours after school planning student activities  which  could be 

incorporated  into  a  road safety  theme. 

The Year 2/3  teachers were careful to inform  parents of their  intentions 

through  newsletter items and  to keep them up-to-date with progress reports. For 

example, an initial  letter  to all Grade 2/3  parents  informed them of why  the 

programme was needed and how  it was to be  implemented. The example below 

was a progress report included in  the newsletter in  June 1988 : 
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UNIT 2 NEWS 
Years 2/3A and X were  lucky in scoring  a fine morning  last  Thursday. Mr I 
Mr - (from  the  Department of Transport)  were  enthusiastically  assisted  by Mrs - Mrs - Mrs __ and  Mrs -. Children  rode  through a Bicycle 
Skills Course which  included  slalom, slow ridin , riding in a  straight line, responding 
to  signals  and  recognising  colours.  Balance  anfcontrol  were  thoroughly  tested.  We 
ask  your  co-opration in helping  the  children  to  improve  their  bike  riding  skills  at 
home  and off the road. 

As you  know we shall  start  Term 3 with  a  bicycle  theme. We shall be investigating 
mathematics,  art,  craft,  literature,  science  and  music  associated  with bikes. We  would 
like  children to have  their bicycles at school every  day  during  this period.  We know 
and  appreciate the  extra  efforts  parents  made to be sure  that  children  had  bikes  and 
helmets  at  school  last  Thursday,  thank you all. 

Mr - 
to  give  more  information  and to retest skills. 

and  his team will return  during  and  at  the  end of the Bike Safety  program 

Figure 4 



From the  beginning of the  intensive  fortnight  the  classroom became 

adorned  with bike artifacts and materials -bicycle wheels, tubes and helmets  were 

suspended  from  the ceiling - a wall dictionary  showing bicycle vocabulary was 

displayed  throughout  the  learning area.  Large cardboard  signs (Ashton  Scholastic 

reproductions of road signs) were used in many lessons in  the classroom and  out 

in the  playground. Special orange folders were provided  and children used these 

to file all their  written  work  over the two week period. The enthusiasm of the 

teachers and  the  students reached an all-time  high! 

The teaching of the bike skills followed a sequence that  the  consultant had 

used successfully  in other schools, namely : 

(a) an introduction to  bike safety, an inspection of children's bikes and  a 

pre-testing of their skills. 

(b) basic riding techniques. 

(c) visibility and scanning. 

(d)  steering  and cornering. 

(e)  braking skills. 

(f) riding in  traffic. 

(g, on  road activities. 

Each of these lessons incorporated some classroom activities and practical tests 

and  training in the school yard  where  appropriate  markings and "witches hats" 

had been made. 

Playground  and in-class  lessons were devised for each of these elements on 

the basis of one  hour  outside activities and two hours in-class activities each day. 

The  children  were  divided  into  three  groups so as  to  allow  groups of 18-20 

children  to  work on each activity.  Each groups' activities were  rotated between 

the two teachers: one teacher was involved outside with children and bikes and 

the  other teacher directed the two in  classroom activities. 

The  remaining  periods  in  each  day  were  spent  on  road-safety  related 

activities in  the  traditional subjects and  included the following : 



Literafure 

Children studied: "Mulga Bill's  Bicycle"  (A.B. Paterson) 

"Falling Down, Falling Down" (C. Thiele) 

"The Wind (K Hari) 

"Bicycle  Song" (L. Pender) 

Language 

Science 

identifying and labelling parts of a bicycle 

vocabulary activities 

daily log  book 

group discussion on planning a bike hike 

creative writing about inventing a bike 

discussion on what bikes have meant to man/society 

thank-you letters to consultant, parents 

to explore the concept and principles of balance 

to examine different forms of energy 

Art and  Craft 

drawing/painting/building bicycles 

designing a safety helmet 

making a model bike 

designing clothes that are highly  visible  on roads. 

Music  

Learning bike  songs such as : 

"Be Safe and Be Seen" (A. Coleridge) 

" Terrific  Travellers" (A. Browne) (Streets Ahead) 



Mathematics 

distances travelled by different  wheels 

graphing of types of bikes 

bicycle maps 

planning  routes 

geometric shapes 

survey of use of bike helmets 

dismantling  and reassembling a bicycle using appropriate tools. 

The  two  week  period  finished  far  too soon! A tremendous  amount of 

pleasure  and  interest was displayed by  all participants. There  were, of course,  all 

the follow-up activities  to do too, such as thank-you letters to  parent helpers and 

outside organisations, and so the road-safety activities spilled over into  the  third 

week of term three. 

There was tangible evidence of skill attainments by the  students. A post-test 

of bicycle skills was undertaken by the external consultant, assisted by  six parents. 

These results  demonstrated  a marked improvement by students. In addition, the 

grade  three  students  made  a  return visit to  the local  traffic centre and  where their 

tests also indicated substantial advances in the children's bicycle riding skills. 

The two week programme was wide-ranging  in  its  impact.  Although  it 

dealt specifically with the attainment of bicycle riding skills, students also had  the 

opportunity  to  explore  values  and  attitudes  about road safety in general. In a 

post-activity evaluation  report compiled by the Year 2/3 teachers,  they  concluded 

that : 

We believe that  parents, children and teachers are  much more aware 
of their  responsibilities  in  achieving  safe  bike  riding  skills  and 
conditions.  Parents  have been most  receptive  to  information and 
advice. Bicycles are  better  maintained,  helmets are  worn  and  the 
children appear to have developed improved bike handling skills. 



The  use of the external consultant was a major  factor  in the success of the 

programme. He  inspired the teachers by his knowledge and energy. The two 

teachers worked magnificently together and  produced  a highly integrated  and 

enjoyable programme. They were able to achieve this high standard by the 

approval  given to them by other professionals in the school including  the 

librarian,  senior  subject teachers and the school prinapal. Parents were kept fully 

informed about the programme and responded very positively to it. A number 

of parents assisted personally with the playground practical activities. It took 

commitment and  support  from all these participants and keen, sustained effort 

by the students to ensure that the programme was successful. 



Case Study 3 - Senior College, ACT 

Driver education courses have  fluctuated  in  popularity  over the last decade 

in  most Australian states  and territories. This has been partly due  to conflicting 

research  evidence  about  the  positive/negative  effects of driver  education 

programmes  upon  subsequent  driving  behaviours. Also significant  have been 

increasingly  rigorous  measures of financial accountability  for schools, reduced 

education  budgets, and  a massive downturn in the motor vehicle industry. As a 

result  there  has  been  less  opportunity  for teachers to be involved  in  driver 

education courses which are extremely labour-intensive for the practical driving 

components.  Further, motor firms have been  less interested  in  sponsoring cars 

for driver  education  programmes because their  sales  and  profit  margins have 

been greatly reduced. 

A secondary college in Canberra  has come up with an alternative model. 

The  Year 11 and 12 students  who  attend  this college expressed a need for a driver 

education course. The administrators could not  fund  the staff to  run such a 

course  or  obtain  a car  to use for instruction. They turned to a commercial driving 

instructor  who  had established a good reputation in Canberra and they  negotiated 

with  him  to  run  the course.  The  arrangement  could be construed as an 

admirable symbiosis between  industry  and  education. The students  and their 

parents  consider  that  the  programme is worthwhile  and  value for money 

(compared  with commercial driver instruction costs). The administrators  do not 

have to provide  any staff nor  do they have  to be concerned about procuring, 

maintaining  and  garaging  a motor vehicle. 

The driver  education  course is offered on a term  basis, three times  each  year. 

On each occasion it is very popular  and  attracts enrolments of 18-20 students who 

are 16-17 years of age. It is listed  as  a  registered  (recreational)  course  and is 

available as an elective, along with  twenty  other  registered courses. Registered 

courses are an important component of a  student's  workload (along with tertiary, 
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general academic and employment courses) and  appear  on the Year 12 certificate. 

The course is especially attractive to Year 11 students  as it allows them  to obtain a 

driver's  permit  three  months earlier than if they were  to  apply  individually  to 

the traffic  police. 

The course consists of 8-10 hours of class  sessions  covering such topics as : 

the car 

how  to  drive - basics  (e.g.  starting,  steering) 

- intermediate (e.g. 3 point turns) 

road craft - observation 

- anticipation 

- defensive techniques 

the  law - road rules 

- registration and licence 

- alcohol and  drugs 

the test 

These hourly sessions are provided once  per  week over the term. The instructor 

uses  information sheets, talks and discussion sessions to cover each topic. He 

also  uses a number of recent  videotapes  including The Big Gig and Road 

Worrier (FOE), and Motor  Manin (Walt Disney).  Interspersed  with  the class 

sessions are 8 practical sessions in a car consisting of 2 hours per session. Two 

students  are  involved  each  time  and  they  have  approximately  one  hour of 

driving practice and  one  hour of observation on each  occasion. The instructor  is 

available from 8 a.m. - 6 p.m.  each day to enable  pairs of students  to find a two 

hour block  each  week when they are free from other timetable commitments. 

As a culminating  "fun"  activity  the  students  are  offered  an  optional 

excursion to a Go-Kart track where  they  perform  various  manoevres and learn 

how excessive speed can cause unintended mishaps. 



The instructor  gives  the  students regular feedback about their practical 

driving skills during  the two  hour car sessions. In addition  he  provides each 

student  with  a written report  at  the completion of the course which includes a 

grade from A - F for attitude  and application. On  the year 12 certificate only a 

pass/fail is recorded. 

To date  no formal evaluations have been undertaken on  the course. The 

college administrators  are very enthusiastic about it in terms of student numbers 

and  the  quality of instruction  provided by the driving school instructor. The 

numbers of students enrolling  in  the course on each occasion indicates that 

students  and  parents  must consider it worthwhile and  value for money at $190 

per student for 23 hours of tuition. 

The  college has been fortunate in procuring the services of a very competent 

instructor. Although not trained as a teacher  he does appear to have considerable 

communication skills and has a very pleasing personality. In addition, he is  well 

organised and has sought out up-to-date materials, including video-tapes for  his 

class sessions. The varied  and  long  hours  required to provide  two-hourly 

practical car sessions for ten pairs of students  would be extremely difficult to 

timetable for a regular staff member and by necessity, would virtually exclude 

him/her from any other teaching duties. By using external personnel and their 

resources  (cars) the college obtains  the  bonus of providing  an  additional 

registered course for students for minimal cost. A staff member is required to 

assist the instructor with the class  sessions (as part of union regulations regarding 

the teaching of classes by non-trained teachers) and the college purchases  the 

videotapes and stationery required - but that is the sum total of their  costs. 

The instructor is at ease with students  and he obviously enjoys this teaching 

role. He has plans to replicate the course at  other senior colleges in Canberra 

using  additional  driving school personnel. In addition, he would like to  run 

advanced  driving courses in defensive driving. The person  does  appear to be 

genuinely concerned about helping students  and reducing the horrific casualities 



from road accidents among young drivers. Yet it must also be noted  that the 

instructor  stands to gain  considerable  financial rewards from  this activity. 

Although his fees to the college are relatively low (higher rates are foreshadowed 

for 1989) the free advertising and subsequent private tuitions he is  likely to attract 

to his driving school are considerable. His  driving school is able to gain 

significantly  in status and reputation as a result of this venture. 

It should also be noted that the college has  little  quality control over the 

course. The instructor  submitted an outline of the proposed course when the 

scheme first commenced in 1987.  The emphasis is predominantly upon  students 

obtaining the requisite practical skills to pass the drivers'  permit test. Although 

the instructor maintains that the small-group discussions allow  for considerable 

airing and development of positive driving attitudes, this is not evident from the 

topics listed.  Further,  only minimal attention is given to major teenager 

associated problems and  driving behaviour such as alcohol and drugs and peer 

pressure. 



Case Study 4 - Kindergarten, New South Wales 

The kindergarten/day  nursery is one of a  number located in inner suburbs 

of Sydney. This one is on the site of an old terrace house  but eight years ago the 

house was demolished and  an attractive special purpose building was erected.  It 

is a two-storey building with two spacious outdoor  play  areas complete with 

artificial turf, tree swings, sandpit,  slides  and  numerous toys and objects.  The 

rooms on the ground floor are spacious and colourful and  include a kitchen and 

staffroom. The upstairs area contains bedroom areas for the children to have 

their afternoon naps and an administration area. 

The day  nursery is licensed to admit 51 children within the age range of a 

few months to 5 years of age.  Ten  full-time  staff are employed and two part-time 

staff.  The nursery is required to be open from 7.30 a.m. until 5.30 p.m.  each day 

and so teachers are rostered on different shifts. The roster system makes it 

difficult to have full staff  meetings. Planning of teaching  is done on a three day 

cycle on the basis of planning for the next day/actual lessons on  the 

day/evaluation of the lessons on the following day. There is some time in the 

afternoons for  staff to do lesson preparation  and  administrative  work while 

children have their afternoon naps. 

The Kids and Traffic (NSW) curriculum package just arrived in the mail at 

the day  nursery. Neither the director nor the teachers had received any prior 

notification nor had they  received any inservice training on its use.  Fortuitously, 

staff were  working on a transport theme at the time and so they examined the 

contents and tried out the various components. They enjoyed using the tapes  at 

their  listening  post. The children  found the stories  very good indeed  and 

constantly asked to hear them again. The  songs were also  very popular. 

Several effects of Kids  and  Traffic are worth noting. The director of the 

nursery school suggested that the kit made the teachers more aware of other 

aspects of road safety. Although they had taught road safety  before,  they had not 
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concentrated upon bike riding  and  the wearing of helmets - "it made us realize 

that there were other elements of road safety we needed to teach. Many of these 

young children have bikes at home and they need to have this training  in their 

use". 

Another effect noted by the nursery school director was that Kids and Traffic 

provides excellent resources for using with parents - "parents need to realise the 

importance of child restraints in cars, the use of seat belts, and for children to get 

out of cars on the kerb side". Teachers at  the centre have used a  lot of the 

materials  from Kids  and Traffic in take-home notes  to  parents and  at  parent 

nights. 

As might  be expected at this  level, activities during each day span various 

subjects and consist of some individual table activities (1 I / Z  hours) and in-class 

group activities (1 hour)  and  a  lot of out-door  play activities. Teachers have 

integrated Kids and  Traffic into  a  number of their activities and  some of these 

include: 

(a) having  a special "bike day"  and children  dress up as police, truck 

drivers, etc. 

(b) role playing being  cars in the  classroom,  going up and down aisles. 

(c) using wooden traffic  signs  to  practice  safe  crossings. 

(d) using Leggo Roadworks, Metcon Playmat and other board games. 

(e) teachers  encouraging  the  children  to  ride  and  share  the  various 

motorbikes, tricycles and "moon buggy", ensuring that they obey basic 

road rules. 

Figure 1 illustrates how one of the teachers used Kids and Traffic extensively 

in  her treatment of a Transport theme. She indicated that the children found the 

materials to be very useful and would definitely use them again next  year. 



Figure 5 

An example of a Transport  theme for 3-5 year old children 



Nevertheless,  both  the  director  and  some  teachers did express  some 

reservations about Kids and Trafiic. For example, they noted that: 

(a) the letter  formations in the  story  books  did  not conform with official 

forms adopted by the NSW Education Department. 

(b) there  are  no story books with Aboriginal  characters. 

(c) the  Calendar which accompanied the kit last year is very cluttered and 

too detailed for kindergarten children. 

(dl  the  songs  are not  as attractive  and as motivating as those on Playschool 

(for example "If you want to  cross the road" is  lacklustre). 

The teachers at the school are very concerned about  road  safety  and since 

Kids  and  Traffic has  arrived they have  given  this  area of the  curriculum 

increased  attention. They are especially pleased that it contains resources that 

they can use  to  educate parents as they  feel that  they misuse road rules to a great 

extent. 



Case Study 5 - Primary School, New South Wales 

This small  government school with only 165 students  and 6 staff is tucked 

away  in  a leafy  cul-de-sac in  a  suburb of North Sydney. It is a relatively quiet 

residential area with broad streets and large,  well-kept  houses. 

Staff mobility is not  a problem at this school. Most of the staff have been 

here for four or more years. The parents  are very supportive of their "little" 

school. In fact, the  pervading atmosphere resonated by staff and  students is that 

of a closely-knit, supportive  rural community - even though most of the parents 

are daily commuters to central  Sydney. 

The case study teacher has been at  the school for five years and he has 

always been  an enthusiast about road safety education. In 1984 he was one of the 

first teachers to receive inservice training in the use of the Victorian Bike Ed kit. 

since then he  has  taught  various versions of a Bike Safety programme at the 

school.  At present he is very pleased with  a three-level  (Years 4-6) programme 

that he has developed at the school. He has  also  taken steps this year to introduce 

the new NSW kit, Street Sense. 

The  teacher  is  recognised in the education region as being a leading figure in 

road safety education. In 1987 he was invited to become a part-time consultant 

for the northern region on a day-a-week basis. He was also invited to write one 

of the units for the Street  Sense package and his contribution is part of the Level 

I1 unit on bicycles. 

One of the parents at the school has become deeply involved in the road 

safety programmes since they started. She is now  a  regular participant at the 

school and is in  fact treated as another member of staff.  This parent made herself 

available for interview when the author visited the school and it is evident that 

she plays a very important role,  being involved in: 

(a) clerical  tasks  associated with the programme. 

(b) sharing the supervision of the small groups with the teacher. 



(c) arranging for the distribution and storage of equipment. 

(d) making contact with outside groups for  special events and visits, 

The bike safety programme occurs during the Friday afternoon sports time 

slot at the school.  Each  year, students in  Years 4, 5, and 6 have one term on the 

programme, although Year 6 students have additional time because of the on- 

road sessions (see Figure 6) .  It has been carefully sequenced over the three grade 

levels. Year 4 students concentrate upon  road rules and  braking  and spacing; 

Year 5 students focus more on handsignals, stopping and changing lanes; and 

 year 6 students do various skills  associated with on-road lessons. 

Theory lessons are taken with the whole class  for approximately half the 

time available. Activities are  derived from various kits including Bike Ed (Vic) 

and Out and About (FORS). Written notes are made in a special notebook kept 

for road safety and which students retain for  use  over the three year period. 

The teacher also provides various worksheets that  children complete for 

homework. The remainder of the time is spent in the playground  where  two 

groups of 12-13 students practice riding skills on  the marked out areas (for 

example, scanning, slalom riding). The two groups  are supervised by the case 

study teacher and the parent volunteer. 

Major emphasis is given to the bike  safety programme in Year 6 as this is the 

culmination of three years work. All students  who pass the skills tests and the 

on-road test are  awarded  a "Bike Riders  Certificate". 

The teacher ensures that the achievements of the  senior  school students  are 

highlighted  in  other ways too. Over recent years he encouraged students to 

participate in "ride safe" contests run by the Police Department and by a local 

service club.  Activities of the on-road groups have been filmed so that children 

and their parents can appraise their  skill development. A Bike Expo was held at a 

local shopping centre during "Bike Week in October 1988. The school  also runs 

competitions for helmet sticker designs. A most successful event in 1988 was the 



production of a dass play  by Year 5 and 6 students,  titled “Mum will I be home for 

Tea?”  and  this was given high praise in local newspaper  reports. 

Figure 6 



The Year 4, 5 and 6 teachers at the school attempt to integrate road safety 

topics into their literature, art and maths during the term in which their children 

do bike  safety as their class sport. Because the case study teacher is teaching Year 2 

this year he has been able to influence the amount of incidental  road safety 

teaching undertaken at the junior  school  level  too.  Little implementation of the 

Street Sense kit  has occurred yet, but this is understandable since the teacher 

inservice day only occurred several months earlier. 

The  school is very committed to road safety education. The  school principal 

is most supportive of it even to the extent of sharing teacher duties  during sport 

to  release the case study teacher. The principal was also responsible for marking 

all the bike-safety lines on the school playground. The other  five teachers are 

supportive as revealed by their willingness to reschedule their classes to fit in 

with the bike safety programme. Yet it would also appear that they do not have 

the driving commitment of the case study teacher. It is most fortunate that 

parents  are so supportive of the scheme and especially the one parent  who has 

taken on  the role of a teacher-aide. Her presence has given stability to the 

programme  and  encouraged  other  parents to assist,  especially  with the 

playground skills testing and on-road tests. 

The  bike-safety programme has been carefully developed and it is obviously 

very successful.  The  case study teacher has produced a well-defined programme 

with appropriate skills testing (see Figure 7) and  opportunities for positive road 

safety attitudes to be developed. The children when interviewed by the author 

made a number of thoughtful comments about  how their behaviour on bicycles 

had improved; that their confidence in traffic had developed; and that they were 

more aware of their responsibilities on the road. 



Figure 7 

- R i d i r  



Case Study 6 - Non-Government Primary School, New South Wales 

This  non-government  primary  school is located  on a hilly slope in a 

western  suburb of Sydney. It is a large school with over 500 students  and 17 staff. 

The local area is quite  hilly  with steep, windy roads. Because of the  potential 

hazards in the area, a school rule is enforced whereby no children are permitted 

to ride their bicycles  to  school. Parents  and staff are very concerned about  road 

safety, heightened no  doubt, by the  tragedy in 1987 when  two of their students 

were fatally injured  on their way  home from  school. 

The current school principal has only been in the position for two years  and 

the deputy  principal for four years, but  it is very evident  that they are a driving 

force at this school. The school hums!  It  is rare to see  such concerted  activity  by 

teachers  using  well-honed  planning skills to produce  road  safety  activities 

integrated across a wide range of subjects. 

Although the school has very committed staff and top-level executive staff, 

it was fortuitous that the Street  Sense package  became available when it did. The 

school had made a decision to initiate a new school-wide health programme and 

was in need of specific content and teaching activities  to include. The regional 

road safety consultant contacted  the  school and at a staff meeting she explained to 

the teachers how concepts from  the Street  Sense package could be matched with 

principles in the  current  Health Education  syllabus.  Several  senior teachers 

(including  the Principal) were  invited  to  attend a full day inservice course on 

Street  Sense and  they returned  to  the school overflowing  with  enthusiasm and 

materials. 

At a series of weekly staff meetings  and at two staff development  days, 

school  staff worked assiduously on  the  production of a road safety syllabus for  all 

grade levels.  After becoming familiar with  the various units in Street  Sense they 

allocated  topics  to  each grade level, ensuring  that they represented major 

principles  included in the Health Syllabus (see Figure 8). They also  planned a 



series of incidental lessons which they considered should be taught informally on 

appropriate occasions  each term (see Figure 9). 

Figure 8 
A Sample of the Road Safety Programme 
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Figure 9 
A sample of incidental road safety lessons 

CONTENT TERM 

ROAD 

*croulng 

'cmr pmrk 

*ualklnp Ipedestrlmn rlghrsl 

'meet belts 

*blksm 

'mkmta boards 

PLAYQRDCMO 

* J w I ~ ~  O Y ~  
*ball gmmo 

'boundmrlsm lor ulm pl8y 

*md8 trmvmlllng around tho mchool 

*manner#-- keep I m l t  



n 

These  school-wide  programmes  were then  used  as  the framework for 

detailed  planning by each grade level. For example,  the  three Kindergarten 

teachers do joint planning of activities. They spend fifteen minutes a week on 

Street  Sense topics, using audio tapes for songs  and listening activities. They 

integrate these activities across several subjects during  the course of each week. 

The crossing attendant is used regularly as  a  "guest  speaker" for  the children. 

The children also have supervised visits out to the crosswalk and back. 

At the Year 2 level they have two  lessons  a week (a total of 1 hour) on 

Health studies. In terms 2 and 3 they concentrate  upon Street  Sense topics and 

the activities are jointly planned by the two teachers. Each  child uses a special 

exercise book for the various worksheets and  stencils they complete (see Figure 

10). The teachers also  select relevant exercises from Out and About. 

Figure 10 
Segment of the Road Safety Programme - Kindergarten level 
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As another example, in Year 4 the "City" topic from Street  Sense is used 

extensively. Activities are also included in  Maths,  Social Studies  and Language. 

Students do simple  surveys  on  pedestrian  and  passenger  travel. Also  in  Year 4 

they do  the  unit "Bicycle Safety" for one  hour  a week over seven weeks.  This 

coincides with a visit by local  police  officers and on that  day bicycles are permitted 

to  be brought to  school for a safety check.  Teachers integrate  the safety unit with 

many  other subjects such as graphing of braking  distances in  Mathematics, and 

story  writing  and  literature (for example, "Mulga Bill's  Bicycle"). 

At this  school the Street  Sense package is used  thoroughly  and with 

imagination, due  in no small  measure  to  the  sound  curriculum  planning 

procedures  initiated by the executive staff. Staff are  already  making  enquiries 

about  the  purchase of an additional copy of Street  Sense. Although  this is only 

their first year using the kit  they are obviously  well  satisfied  with it. It  is too early 

to judge  whether the teaching is having an impact upon  the children but staff are 

optimistic  that the kit is  achieving its goals.  The regional road safety consultant 

perceives this school to be a  "lighthouse"  and  mentions  it  frequently to other 

schools as an example of how effective school-based curriculum  development 

can be initiated and  indeed can flourish. 



Case Study 7 - Non-Government Primary School, New  South Wales 

An interesting combination of factors  and  events  led to  this school 

becoming heavily involved in road safety education.  Unsafe  roads - concerned 

parents - innovative  teachers - a bike-ed week - a new school  principal 

experienced in road safety education - all these factors and  events came together 

in 1988 to  provide  the  momentum for a concerted drive on road safety. The 

enthusiasm  has  continued this year and it is  likely that road safety education will 

be  included  as part of school  policy. 

The school was built in the  early 1980s and is located in the heart of a 

prosperous  residential  suburb of Sydney. The road  patten  is not the typical grid- 

iron but  one of sweeping  curves  and T junctions. Not unexpectedly, residents 

travel very fast in their  vehicles on these wide,  sweeping avenues. 

Parents became  very agitated about  speeding traffic and raised the matter of 

road safety at Parent and Friends (P and F) meetings at the school.  They decided 

to form a road safety sub-committee of 3 parents  to  press the local  council for a 

pedestrian crossing at  the school. The negotiations proved  to  be very protracted 

and  frustrating. Over a period of over 12 months the P and F sub-committee 

used a number of strategies before they were finally  successful. These strategies 

included: 

(a)  writing  letters of complaint to  local  council  members and to members 

of parliament. 

(b) deputations to the local  council. 

(c) seeking  on-site traffic inspections  from  the Police Department  and 

Road  Traffic Authority. 

(d) attending local  council  meetings. 

(e)  taking  surveys of childrens' movements to and from school. 
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The local council finally agreed that  a  pedestrian crossing was needed at the 

school and undertook  the necessary road  narrowing and construction of the 

crossing and signs during mid-1988. 

The  road safety sub-committee of the P and F has  continued  its activities 

even though their initial reason for being has ceased  to  exist. They now oversee 

all traffic movement  within  the school grounds  and  entry  and exit points  into 

the school. A one-way  system of vehicle  movement  is  clearly  marked  and 

parents  are  expected  to conform. "Delinquent"  parents  who do not conform 

have  their vehicle registration numbers noted in  school newsletters! 

A young male teacher at  the school became very interested in  bike safety, 

perhaps  as  a  result of the  debate  about  a  pedestrian crossing at  the school. He 

undertook  a  two-day  inservice  course  on  bike-education run by the  Catholic 

Schools road safety coordinator during mid-1987. He did not implement any of 

these ideas  in that year but he became very enthusiastic about bike  safety  in  mid- 

1988 when  the school received its  annual  publicity  flyers  about "Bike-Week". 

The State Bicycle Committee of  NSW provide  funds each October to publicise 

bike safety. Officers of this committee initiate  various  competitions for school 

children,  mount  displays,  advertise  events in  local and  daily  newspapers  and 

provide schools with various publications and practical teaching ideas. 

Fortuitously,  the school principal,  who  had been newly  appointed to the 

school at  the beginning of 1988, was a keen supporter of road safety education and 

she  had  also  undertaken  a bike education inservice training course. Together 

they planned  a bike safety programme for the school which would coincide with 

the "Bike-Ed" week in October. It was agreed  that  the teacher would take the 

practical lessons out in the playground with the assistance of two student teachers 

who  were  doing practice teaching at the school.  The  school principal  ensured 

that  the  timetable  was modified to release the teacher. She also  obtained  the 

support of parents in such matters as bringing childrens' bicycles  to the school. 



The "Bike Ed" week started  in October with a lot of enthusiasm. Various 

colour posters on  road safety were  displayed  prominently  around  the school. 

Parents  were  advised in school newsletters that an intensive programme on bike 

safety had been planned. A survey  on childrens' wearing of bicycle helmets was 

initiated. Weekly awards  were  made  at assembly based on childrens' road safety 

achievements. On  the week before "Bike-Ed" week, the  case-study teacher 

proudly issued every class  teacher  with a manila folder of teaching ideas. He had 

spent several weeks  selecting  practical ideas that teachers could use and these had 

been  carefully sequenced in level of difficulty  for  each grade (see  Figure 11). 

For the  first  two  days each teacher  took  in-class  lessons  based upon  the road 

safety material in the manila folders. During  the  remaining  days of the week a 

roster system was organised so that each  class had  one  hour  learning practical 

bike riding skills in  the  playground. The case study teacher and  parents  had 

marked out a bike course using  painted lines and witches hats. The specific  skills 

(scanning, hand-signals, braking)  were  derived from the  draft "Bike  Ed syllabus" 

(NSW) and the Bike Ed kit (Victoria).  Because a school rule  prevents  children 

from riding bicycles to school it was quite a logistical problem to get parents  to 

transport bicycles to school and  to then store the 20 bicycles in a safe  locality  each 

night. As it turned  out, some inclement weather  and  additional time needed for 

some practical skills necessitated the  intensive week course to be extended  into 

two weeks. 

It  appears  that staff, parents  and  students  were  very  pleased  with  their 

results. An additional  two staff enrolled in the bike-ed inservice training course 

at the  end of 1988. Plans  have  been  prepared for extending  the  programme in 

terms 3 and 4 of this year so that bike ed will  occur  for 3 weeks and road safety 

awareness will be taught  over  an additional 3 weeks.  Steps have also been taken 

to  acquire  additional  resources for the school library  including Out nnd About 

(FORS), Street Sense (NSW) and  various  posters from the  Road Traffic 

Authority. 



Figure 11 

Introductory  Letter  distributed  to all Teachers 



The Principal intends to have  a  road safety education policy in place for the 

whole school by 1990. She is very committed to  road  safety and has been very 

effective in her short time at  the school in encouraging teachers and  parents to 

become involved.  Parents have reported  that their children  are  now  more  road- 

safety conscious. The school community is certainly aware of road safety issues 

and  parents  are  now  much  more  law-abiding in their behaviour  when  entering 

and leaving  the school grounds! 

But not to be content  with  present achievements, the case study teacher and 

the school  principal  have  just  started to tackle another  issue - children  riding 

skateboards. Over the last month  three children have received fractured arms 

from riding skateboards. A skateboard ramp which  was  erected  by  the local 

council on  a  public  oval  has been dismantled.  There is enough  controversy 

about this matter for it to become a major community  issue  over the  ensuing 

months ... 



Case Study 8 - Secondary School, New South Wales 

The  school is very new  and only opened its  doors to  students in 1988. The 

facilities are magnificent, consisting of modem classrooms, a large central garden, 

workshops, special  purpose  rooms and staff studies. The students  will  have  to 

grow  into  this school. At the present time the 400 students seem to rattle  around 

the enclosed  spaces, perhaps accentuated by  the  number of carpeted rooms devoid 

of any furniture. However, in 2-3 years the  population of the school is predicted 

to be over 1000 students. 

The case study teacher is very committed and energetic. He was one of 14 

senior  staff appointed in 1988 and  he  has responsibility for the teaching of English 

throughout the school.  Because he is enthusiastic  about  road safety education he 

has  also taken over responsibility for this subject among the other teachers. 

With the  low-achieving students  the teacher  believes in  using real  life 

material in his English  lessons.  Rather than teaching from traditional novels he 

prefers  to  use  material  commonly  available  such as traffic  handbooks. He 

maintains  that aspects of everyday life such as written information about  driving 

vehicles, filling in accident claim forms  and  having  debates  and  role playing on 

topics such as "hit  and run drivers", is far more meaningful to his  students. 

It  was  because of these  interests  that he  started  writing  up some of the 

lessons and  demonstrating them at local teacher conferences. The  road  safety 

education examples came to  the notice of some  curriculum  writers  working for 

the Road  Traffic Authority  and  he  was  subsequently  invited  to  write  the English 

units for Are You in Control. 

Because he has Years 7 and 8 students  at the present  time  he  has only been 

able to use  the package to a limited  extent but  he is enthusiastic  about it.  For 

example, he includes  some of the following activities: 

(a) debating sessions. 

(b) a classroom parliament. 



(c) mock trials. 

He  supplements  material  from Are You in ConfroI with  brochures  he 

obtains  from the Road Traffic Authority. His only critiasm about  the package is 

that  posters and stickers should be provided with the teaching units. 

Although the case study teacher is responsible  for  road  safety  across all 

subjects in the school he  admits  that the only other subject area  where it  is used 

extensively is  in  Industrial  Arts. They use the Belt Up: Technicul Drawing kit 

because  the  materials are closely aligned to the  syllabus. The material  is also 

highly sought after because very  few curriculum resources are available in this 

subject. By contrast, the Mathematics and Science teachers have  not  shown  a  lot 

of interest  in  either Are You in Control or Belf Up. The teachers will use an 

occasional worksheet  taken from these packages but  they  don't  use  the kits very 

frequently. 

The principal of the school is very supportive of road  safety  education and 

anticipates that  it will be covered more extensively as  the school grows in  student 

numbers. He anticipates  that  streets  around  the  school  will  become  very 

congested when the school has  over  a  thousand  students. There are also two 

neighbouring  high schools with  students populations of 1300 - 1500 each. By 

then  there will  be large  numbers of students  riding bicycles  to  schools and  there 

will also be a considerable number of school  buses. 

In Year 10 the school principal is intending to run a  series of enrichment 

courses for students  and  he feels that  road safety should be a compulsory unit at 

this level and 2-3 periods a week. He would  like  to see a  road  safety policy 

established at the school as soon as possible. 

At the  present time the staff at this  school  don't  have any local traffic 

hazards because of small student numbers. There is  little motivation for teachers 

to include road safety education lessons. However, it  is fortunate  for  the  students 

that  the school principal has future  plans to include road safety in the curriculum 



and  that he has  a  senior  staff  member who is a  staunch  supporter  and  advocate 

for road  safety  education. 



Case Study 9 - Primary School, Northern Territory 

This small  primary school with  only 40 children is located in an isolated 

part of the Northern Territory. Because it is  close to a major tourist attraction all 

children  attending  the school have  parents in various  service  industries. No 

Aboriginal children attend  the school. 

Officers from the Road Safety Council (RSC) make  regular  visits  to  the 

school. On this  occasion a two-day  visit was requested by the  school principal and 

was carefully negotiated with the RSC officer and the local  police  officer. 

Primary school teachers in the Northern  Territory are given  few specific 

syllabus  guidelines  about  road safety. The West Australian  Health Education 

syllabus is made available to all  schools and there is some reference to  pedestrian 

safety and bicycle safety but  no detailed statements or resources are provided  to 

supplement  this  document. The Social and  Cultural Education syllabus refers to 

road safety education in several topics, such  as  transport, but again no  detailed 

resources are made available. 

Teachers tend  to  use  outside personnel to  teach  specific aspects about  road 

safety such as pedestrian safety and bicycle safety. Field  officers from the Road 

Safety Council are available to visit schools on request. They also have centres 

complete  with  miniature traffic roads for school children to visit.  School-based 

constables and local  police  also  visit  schools. 

The Principal of the case study school made  the request for a 2-day  visit from 

the RSC because he was concerned about the  increased number of tourist buses in 

the area and the  narrow  winding  roads  that  the school children use. He felt sure 

that unless the children  gained increased skills in road  awareness, a major  traffic 

accident  involving school children was imminent. 

The RSO suggested  that a series of topics should be used with  the  Junior 

group of 20 children  (Grades T-3) on the  first day  and a different  set  with the 

senior  group  (Grades 4-7) on  the second day. They both  agreed  that  the 



presentations  should be short  and practical and  should  use  audio-visual  aids 

whenever possible. Because  bicycle safety was to be taught  to both groups it 

would  be necessary to notify parents  and get their permission to have bicycles 

brought  to the school over this  two day period. It was also considered important 

to involve the local  policeman  in the class presentations and  the practical bicycle 

riding activities. 

For the  Junior  group  the  presentations revolved around  bus travel, walking 

to school, and bicycle education. These were  interspersed  with  a  number of 

videotapes  and practical  activities (see Figure 12). For example children coloured 

in  hand-outs on Peter  Pelican;  they made up traffic signs on coloured paper and 

these were  glued to  pieces of cardboard  and used out in the  playground; they 

rode their bicycles around a specially prepared track  in the school ground. The 

local policeman gave  a  short talk  on road safety hazards close  to the school and 

what  these  young  children  should do  about them. To conclude  the  day, a 

number of posters and stickers were given out to all the children. 

The  Senior group concentrated almost entirely upon bicycle education. As 

indicated in  Figure 13 they started with a talk about the road worthiness of bikes, 

hand signals and traffic signs. After completing several worksheets on this they 

went outside to the school playground  where they practised specific skills such as 

steering, braking  and giving appropriate hand-signals. The  police  officer and the 

teacher both assisted the RSC officer  with this practical activity. 

In the afternoon session further discussions were held on the use of helmets 

and some specific road safety hazards close  to the school.  After  the  policeman 

had  undertaken an inspection of all  bikes he led an on-road practical exercise  in 

which the police  car stayed  in front, the  twenty  children  rode  in  single file, and 

the RSC officer and  the teacher rode cycles  at the  rear. 

To complete the  day's activities and to  give  feedback  to the  children  and to 

the teacher about their understanding of road safety, the RSC officer gave  a brief 

written,  multiple choice test to  all students. These were marked on the  spot and 
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correct answers were discussed with the children. To conclude the  day various 

posters and stickers were distributed and a special RSC badge. 

The two-day visit to this  remote school was very successful. Children 

responded very well to all the activities and were most enthusiastic. The RSC 

officer was very pleased too and with some satisfaction agreed to the request by 

the school principal to run  a similar two-day session  in the following  year. 

Figure 12 

Activities scheduled for Junior Class (Years T-3) 

Welcome and  Introduction 

Discussion:  When the bus  drops you off 

Video: "Children's Crossings" 

Discussion on video 

Video: "Hector's Road Show" 

Discussion  on video 

(a) walking to school 

(b) crossings 

(c) buckle up seat  belts 

Talk on road signs, hand signals,  bike laws 

Practical walk in school carpark, put  up signs 

Video: "Be Bright,  Stay  Alive, Day and Night" 

Discussion on video 

Police  talk on local road safety hazards 

Bike inspection 

Bike ride around playground and car park 

Hand out posters and stickers 

7 mins 

3 mins 

18 mins 

10 mins 

30 mins 

10 mins 

5 mins 

10 mins 

20 mins 

30 mins 

5 mins 



Figure 13 

Activities scheduled for Senior Class (Grades 9-71 

Discussion on road worthiness of bicycles 

Video: "Be Bright,  Stay  Alive,  Day and Night" 

Discussion on video 

(a) the need for traffic signals and rules 

(b) cycling in traffic 

(c) hand signals 

(d) traffic  signs, shapes  and meanings 

Video:  "Play it Safe" 

Practical bike riding in playground using specially 
prepared track 

Video: "Helmets for Headstrong  Children" 

Discussion by police on road safety hazards near 
school 

Bike inspection 

On-road  bicycle ride 

Written test, marked, discussion 

Distribute posters,  stickers and badges 

5  mins 

10 mins 

20 mins 

15 mins 

30 mins 

10 mins 

15 mins 

30 mins 

40 mins 

20 mins 
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Case Study 10 - Secondary School, Northern Territory 

The School-Based Constable (SBC) scheme  has been operating  in  the 

Northern Territory (NT)  since 1985. The officer in this case study was employed 

as a SBC at a previous high school for 2 years before being transferred to the 

present school  in  May 1988. The school is a very large one of over 1100 students 

and 100 teachers and located in a suburb of Darwin. The school is well 

established and has a good reputation in the community for its high academic 

standards  and its strong discipline. 

The constable has his office  adjoining several classrooms and it is  in reality a 

refitted cleaner's storeroom. He made it clear  to students  from the outset that he 

was available at any time in  his  office to discuss individual problems with them, 

although he insists that students must not miss  lessons to come and see him. He 

does yard duty several times a week to be visible to students  and also joins  in 

some of the lunch-time sporting games such as football and volleyball. He also 

frequents the school  lobby area at  lunch-times so as to be accessible to students for 

informal chats. 

When  asked to speak  at  a school assembly soon after he arrived at  the 

school, he presented a very frank and honest approach ... "I tried to dispel four 

basic myths about my job as SBC: 

I am  not at the  school  to spy on students. 

I was  not  sent to the school because I did something  wrong  in the 

police  force and so am  being punished. 

I am not here to serve summons and arrest students because it is a bad 

school. 

I am not here to get private information out of students to pass on to 

teachers and parents." 



Students soon came to him with  a number of problems. Sometimes these 

were a follow-up to problems they had discussed in class. More commonly they 

were outcomes of personal incidents they had experienced. For example, minor 

examples of shoplifting were events  that caused students considerable worry 

until they took it  upon themselves to "confess" to the SBC and to learn about the 

options open  to them. 

The constable found it relatively easy to gain the confidence and  support of 

teachers at the high school.  Initially he asked them about topics  they wanted him 

to talk about.  Common  ones  were those relating to  the "law" and  "drugs". 

Teachers generally did not feel comfortable teaching  these topics and they 

welcomed his  assistance. 

He also found  that he was in demand by English teachers to do lessons on 

report  writing. For example he took lessons with lower and  upper secondary 

classes  on how to write various reports, such  as: 

crime reports 

apprehension reports 

witness statements 

motor vehicle  accident reports. 

Although the constable is treated as a legitimate and full-time staff member 

at  the high school it is understandable  that  he  cannot fulfil this  same role 

simultaneously at 4 or 5 feeder primary schools. He tends to visit these primary 

schools about once a  fortnight.  Not only does he observe traffic movement 

around each of these schools, he gives brief lessons to large groups  and to 

separate classes. These can consist of lessons on crosswalk safety to young 

children to lessons on bike safety and maintenance, using "good" and "bad" 

examples of bikes  selected from the school  bike  racks. 

As from next term he will be  teaching a new programme, Drug Abuse 

Resistance  Education (DARE) which is an  adaptation of a  programme developed 

in  the USA for primary school children.  He  has just finished  a two-week 
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inservice training course on DARE, which contains a  number of activity-based 

lessons on alcohol, drugs, decision making skills and  how to resist adverse peer 

pressure. The new package has created a lot of interest in 4 pilot schools and he is 

keen to try it out with his  feeder primary schools during terms 3 and 4 this year. 

At one of his feeder primary schools he has assisted with a major truancy 

problem with Aboriginal children. He accompanies a  Home Liaison  Officer (a 

female  Aborigine) when she visits the homes of children who have been truants. 

Quite often the fathers of these households are at home,  as they are unemployed. 

The constable can relate effectively with these  males and is  able to persuade them 

to send their children to school  each day, if for  no other reason than it gets the 

children away from the house and gives  the parents more free time! 

The  constable meets up with four or  five other RSC's from the Darwin area 

once a fortnight but is unable to meet up with RSC's from outlying areas more 

than once a year.  At the fortnightly meeting in Darwin the Coordinator provides 

them with  up-to-date  information about curriculum  materials. This is very 

necessary because SBC's only receive a two week intensive  initial  training 

programme before commencing in a school. He has recently produced  a set of 

teaching materials on the Law for RSC's together with  a companion volume on 

the relevant legal clauses/acts. The Coordinator also encourages RSC's  to share 

their ideas about successful  practices and finding solutions to common  problems. 

The constable gets a lot of satisfaction from his position as SBC at this 

school.  In  his words he is able to "be the preventer rather than the prosecutor". 

He  is able to anticipate major student problems before they occur and  defuse 

them. He enjoys the opportunity of working with students and teachers. 

Yet there  are  some misgivings  about  the  role of  SBC. Promotional 

opportunities in the police  force don't permit him to stay on  as  an SBC for more 

than 2-3 years.  Teachers sometimes use him as a means of gaining a few extra 

free periods for themselves. He also gets disenchanted by some of the internal 

politics of school  life and the power factions and lobby groups that  emerge. 



Nevertheless,  the  benefits far outweigh  the  problems.  He  can see problem 

students  gradually  change  their  ways  and  develop  into  reasonable  citizens. Even 

when  off-duty,  he  is  often  greeted by students  and  engages  in  conversation  with 

them.  Acceptance  and trust by  the  students is one of his greatest  joys. 



Case Study 11 - Aboriginal Community, Northern  Territory 

This is a very friendly, slow-pace aboriginal community located on an island 

off the coast of the  Northern Territory. The evaluator  arrives by charter  plane 

along with several other  road  safety/driver education officers and is welcomed at 

the  airport by the  adult  education officer  (AEO). He is  one of only nine non- 

Aborigines living in  the community, the  others consisting of the  three teachers at 

the local primary school, two Catholic  sisters,  two  police  officers and  the 

accountant for the  community council. The AEO has  only  been  living at  the 

settlement since February  and  has soon realised that any  initiatives for change 

have to be taken very  slowly indeed. 

The  initiative  to  have  driver  education  in  remote  Aboriginal  areas was 

taken  by  the Technical and Further Education Division  (TAFE) some  two years 

ago. It had become evident for some time  that  attempts  to  bring Aborigines to 

urban centres to  sit for their driver's licences was not successful.  Few enrolled for 

the  course and very few were able to pass the  written test (2 I / Z  hours English 

test). Senior officers of  TAFE put  forward  an  alternative  proposal  to  the 

government which was  eventually  agreed to and  the necessary  legislative 

amendments  were  passed and incorporated  into  the  Northern  Territory Motor 

Vehicle Act. The proposal  involved  driver  education  specialists  training 

aboriginals in their own community and  then  allowing  these  persons in turn,  to 

have  the  powers to  instruct  and  examine Aboriginals who wanted  to  obtain a 

drivers' licence. 

The potential Aboriginal instructors must: 

(a) have held an "A" class driver's licence  for at least 3 years. 

(b) be persons of good character. 

(c) be fit and  proper  persons to hold a licence and not to have any criminal 

record. 



The aboriginals applying to obtain a licence have to: 

(a) undertake 3 days of instruction and one day of testing. 

(b) complete an observed drive where they are tested on various aspects 

including road position,  cornering, speed and gear selection. 

(c) complete a commentary drive  where they have to identify and describe 

various problem situations (e.g.  crossings,  schools). 

(d) explain road rules. 

(e)  undertake  a vehicle inspection. 

In  the first pilot scheme under the new amendments, three aboriginals from 

the case study community were selected  for training and two experts spent  a week 

at the  island  community in May 1988 to direct the  programme.  One of the 

instructees  is  the  current  chairman of the Aboriginal Council at the island; 

another is an office assistant (female); and the third is employed on delivery 

duties. The intentions in 1988 were that they would commence training  and 

assessing  Aboriginal applicants in early 1989. 

The year  started off quite well. The nearly appointed AEO undertook a 

survey and  found that eight  Aboriginal youths aged between 16-19 years (5 males, 

3 females) were interested in getting their driver's licence. However, nothing has 

happened for over four months. The very long wet season this year caused the 

roads on the island to be impassable for many months from December through to 

May. These dirt roads still have not been graded  and the corrugations on some of 

them are horrific, and certainly would make driving difficult for learner drivers. 

Although eight youths applied to do  the  training to get a  driver's licence 

there is not a lot of incentive for them to do so. All adults in  the 250 member 

community are employed (although this does  include some 25 Commonwealth 

Development Employment Programme workers) and so have  little  free time. 

Moreover the  two police  officers based on the island do not make regular checks 



on those adults  who  have driving licences. It is quite probable that  a number of 

adults  drive vehicles without having a licence. 

Two road fatalities on the island have also led to disruptions  and  further 

delayed attempts to get a driver education programme started. In one case a 

young male was killed  in driving to a settlement on the other side of the island. 

Even more tragic was the death of a baby girl who was playing with some dogs 

underneath the island  ambulance  and  the  driver  unknowingly  ran over her 

when he was called to an emergency. In both fatalities, the resultant funeral 

services and related  events caused a  disruption  to normal  work  routines for 

several  weeks. 

The driver  education  programme  at this Aboriginal island  community 

should be operational by now but it is not. Specific organisational problems are 

slowing down  the process. For example, a  dual control braking  pedal was 

supplied to the community (and is a legal requirement) but this was rejected after 

several months of discussion by the community council  because  they considered 

it was too dangerous and could  in  fact  cause  accidents! It may  be many months 

before any local youths undertake any driver training. 

The delays  are  symptomatic of the difficulties of getting road  safety 

programmes  initiated  and  established  in  Aboriginal  communities. Major 

changes can not be forced upon these communities. The community places 

higher priorities on other matters such as weekend hunting (for carpet snake, 

bandicoots, mangrove worms, quail) and "bush holidays", and the development 

of small industries such as barramundi fishing, pearling and  prawning. Even 

though a community group can be well organised and  under effective leadership, 

as is the community examined in this case study, there is no guarantee that an 

innovation  will be accepted and acted upon. 

The three Aboriginal driving instructors were interviewed by the evaluator. 

The chairman of the council appeared to be reasonably keen to start instructing 

but  did not indicate any specific initiatives he had taken or would be taking. He 



md an importan is a well respected  leader  in  the  community a tt person to be 

appointed  as  a  driving instructor. However, he is kept extremely busy in his role 

as  council chairman  and recreation manager. He is a friendly, jolly figure and 

generally evaded  any  questions  put  to  him by the  evaluator - "No, I haven't 

started yet -maybe start soon ...'I. 

The  female  office assistant has regular office working hours each day from 8 

a.m. - 3 p.m. According to the AEO the times she has available, from 3 p.m. - 4 

p.m. and later would not be very popular  with any trainees because the Social 

Club opens at 4 p.m. each  afternoon.  This is a major event each day  and not to be 

missed by those adults eager to get their supply of liquor  (although  amounts 

consumed are strictly supervised). 

The youngest of the three driving instructors does not have any plans for 

doing any training, and in  all  probability, is waiting for initiatives to be taken by 

the older instructors. Besides, he is kept busy most days on delivery duties, He  is 

also kept busy on other tasks associated with an Duke of Edinburgh  award 

scheme. 



Case Study 12 - Senior College, Northern Temtory 

Although student  driver education in secondary schools in the northern 

Temtory  is not as popular  as it was prior to 1986 when the minimum driving age 

was reduced to sixteen  years of age, i t  is alive and well at this senior college. You 

could even say it is flourishing! Three cars aTe provided by the local  car dealer; 

two teachers are involved for one-third of their teaching time and  one part-time 

private  instructor is also used; and the number of students  who complete the 

student driver education (SDE) course each year is over 150, representing 25 per 

cent of all  Year 11 students. 

It is not difficult to discover why the SDE course is so popular. The person 

in charge of the course has been  involved  in SDE for 10 years and has been at the 

case study school  for 5 years. He is very popular with students  and he has a high 

reputation. Also the cost of the course is very cheap ($45) compared with prices 

charged by commercial driving  instructors. Two versions of the course are 

offered - a semester course of 4 hours a week  which is the typical Year 11 elective 

course, and  an intensive week course (1 week in the mid-semester break or the 

last week in November) which is popular with those high ability students taking 

subjects which do not allow them sufficient  blocks of time to do the SDE course 

during the semester. 

The SDE course contains a number of important topics  (see Figure 14). Basic 

road law  is covered in  the first  three weeks followed by two weeks on car 

mechanics and maintenance. At this point in the course,  the SDE teacher has an 

arrangement  with the Motor Vehicle  Registry  Office whereby all students of 16 

years of age, enrolled in the course, are granted  a Learner's Permit, for a period of 

up to three months. 

From the  fifth  week  onwards,  practical  driving lessons are  arranged 

concurrently with the theory lessons. Three students  are taken out in a car  at a 

time for a  period of two hours over ten weeks so that each student receives at 



least 40 minutes of practical instruction per week. Several videotapes are used in 

class sessions  including  the Learn to Drive series and those  included  in  the 

Young  Driver  Survival kit. 

The topics covered in class are carefully sequenced with students'  stages of 

expertise  in practical driving. As indicated in Figure 14, topics in weeks 5 and 

beyond deal  with defensive drinking,  drink driving, first aid for the motorist and 

some consumer education topics. The practical driving lessons over this period 

also include defensive driving  and city driving  and  parking (see Figure 15). 

At this  school  the teachers who  do the  driving  instruction teach in the 

subject areas of commerce and science and so they do tend to incorporate  driver 

education topics into these teaching areas too. The school-based constable also 

assists  with SDE such  as  assisting  with the practical driving  and some of the 

theory topics. 

The major incentive for students  enrolled in SDE is to  pass  the  driver's 

licence  test. However, the pass rate is  only about 50 per cent a year,  with  semester 

1 students being about 30 per  cent, and semester 2 students being about 70 per cent 

due to greater levels of maturity. But, it  must be noted that the objectives of the 

SDE are much  broader  and  are not closely  tied  to passing  the  driving test. For 

example, some major  objectives of the course include: 

(a) to develop a basic understanding of the  motor  vehicle. 

(b) to develop an understanding of and  desirable  attitude  towards traffic 

regulations  in  our society. 

(c) to  develop  the  ability  to recognise, analyse and respond  to traffic 

situations in a way which demonstrates  a  thorough  understanding of 

the driving task. 

The relatively low pass rates does not seem  to deter  students. The  majority 

seem  to  enjoy the  course very much  and even if they don't pass the licence test 
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they  have a firm  basis  from  which to practise  and/or  obtain  further  lessons  from 

a commercial  driving  instructor. 

Figure 14 

Student Driver Education Course 

OUTLINE OF COURSE CONTENT 

1. 

2 .  

3 .  

4 .  

5 .  

6. 

7 .  

a.  
9 .  

10. 

11. 

12. 

1 3 .  

Basic  mechanics. 

Vehicle care a n d  maintenance. 

Road law. 

Learning t o  drive.  

Defensive driving. 

The history a n d  philosophy of transportation. 

The driver. 

Purchasing a car.  

Vehicle  insurance. 

The role of Motor Vehicle  Registry. 

Australian  design ru l e s .  

Basic f i r s t   a id .  

Practical  schedule. 

The S t u d e n t  Driver  Education program can be divided  largely 
into  three  areas: 

1. acquiring and applying knowledge 

2.  developing  manipulative s k i l l s  

3 .  developing appropriate  behaviour  patterns and desirable 
att i tudes.  

The f i r s t  two are  readily and objectively  assessable. I t  i s  
the  developing of consistently  appropriate behaviour patterns 
and  desirable  attitudes which i s  most d i f f icu l t  t o  assess. Yet 
i t  i s  this  area which i s  o f  crucial  importance. An effect ive 
program  must  show evidence of appropriate  patterns of behaviour 
and  desirable  attitudes  being  developed by students. 



Figure 15 

Practical  Schedule  for  Student  Driver  Education Course 

The schedule  content i s  flexible  according  to numbers  of cars,  
students and instructors ,  and  progression t o  tne theory 
component. 

semester.  Extra  time i s  used, i f  some students have no vehicle 
Each student  has 10 two-hour lessons  after  school,   during.the 

on which t o  p rac t i se ,  and also  to  incorporate  the  experiences 
of  morning peak-hour t r a f f i c  and highway driving. 

Vehicle  inspection  is  required  prior  to commencement of every 
lesson. 

Lesson 1 - Revise  mechanics, vehicle  inspection, changing a 
t y r e ,  cabin d r i l l s ,  moving off and stopping. 

Lesson 2- - Clutch  control,  push-pull  steering,  gear  changing, 
slalom  (witches'  hats). 

Lesson 3 - Practise  gear changing,  reversing,  parking. 

Lesson 4 - The system - suburban areas .  

Lesson 5 - Use the  system  in  heavier t r a f f i c  and h i l l   s t a r t s .  

Lesson 6 - Defensive  driving and 3 point  turns. 

Lesson 7 - City  d,riving and angle  parking. 

Lesson 8 
and 9 - Pract ise  of a l l .  

Lesson 10 - Assessment drive.  
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Case Study 13 - Primary School, Queensland 

This state school  is located in a formerly sleepy suburb  about to undergo a 

dramatic metamorphosis. Not only are green hillsides of sugar cane and grazing 

herd  being turned  into  housing  allotments  with  the  attendant increase in 

population  and traffic congestion but  something far more serious has occurred 

and  is likely to  be  a major problem for the next two  years or even  longer. 

Extensions  to the international airport created a massive demand for land fill  for 

the low lying swamp areas and the nearest  accessible quarry is 4 or 5 km down the 

road from the school. The large trucks (some of them with additional trailers) 

pulsate back and forth past the school in incredible numbers each day - recorded 

numbers per day  during school hours are 900 on average, increasing to 1500 per 

working day. 

This has been a major problem that has required  an immediate solution for 

the  principal  and the three teachers, the seventy students and their parents. It 

has certainly fired a number of interested parties into action  because it is  a life 

and  death  issue - a careless move by children crossing the busy road to or from 

school would cause almost certain fatalities from these fast-moving, heavily- 

laden trucks. 

The sequence of events has included: 

(a) numerous letters and telephone calls to the City Council to widen the 

road. To date, the only action taken has been to widen a small stretch 

of road directly adjacent to the school for parents to  pick up children; 

(b) request to install a pedestrian crossing. This was created but  at some 

distance from the school; 

(c) approaches  made to the Railway Department to have a cross-over 

bridge over the railway line and thus enabling a safer entry and exit to 

the school - no response to  date; 



(d) children  advised of alternative  roads to use when coming and going 

from school; 

(e) interestingly, the Port Authority  has  donated  a considerable sum of 

money to  the school to help it overcome its road safety problems. At 

present, about half of the money is being used to employ a crossing 

attendant  to direct pedestrians on the newly created crosswalk. 

This "real-life'' problem has created excellent opportunities for the school 

staff to include road safety in the curriculum. Children go out  to the road side 

and do traffic counts of trucks ("I saw 3 trucks go by in one minute") and these 

figures  are  used in simple  graphing  and  tabulation exercises. The Year 6/7 

teacher has encouraged children to write letters of complaint/concern to some of 

the parties concerned and it is intended that a selected number of these  will be 

posted. The Year 3/4/5 teacher has based her art/craft on a theme relating to 

trucks, quarries  and  airports. The  year 1 teacher has developed  a  number of 

games on kerb-side drills for  her children. 

However, it is worth noting that the staff have concentrated upon  short- 

term solutions to the current traffic hazard. They have not developed any long- 

term programme on road safety nor sought  out any special resource materials on 

road  safety. 

Be that as it may, the common road safety problem has created a heightened 

awareness  and  cooperation  spirit between teachers and  students. They are 

constantly reminded of the danger because when each truck  goes  by "the noise  is 

so deafening  that the children can't hear me and I have to stop talking". 

Everyone has to be extremely  careful when crossing the road. The children have 

responded magnificently and according to the school principal  the  present 

problem has improved their road sense dramatically. 

At the present time it is the parents who  are not responding so well to the 

imminent dangers of the trucks. Some parents have caused hazardous situations 



because of their selfish parking habits, as noted by the school principal  in his 

newsletter: 

Parents driving their children to school are requested to 
perform  their ' U '  turn at the  widened area opposite  the 
school's double  gates,  where  your  children can enter  the 
school grounds. 'U' turning on  the road closer to the school 
buildings is dangerous and may  place  lives  at  risk due to the 
heavy vehicle  traffic which uses this road. 
(January 1989) 

An off-duty policeman has been hired to prevent congestion at the major 

local intersection (and presumably to optimise the movement of the trucks  as  his 

salary is being paid by the quarry operators). In a written statement to the school 

the policeman indicated his  concern about poor driving practices of parents: 

As one of the Police who carry out these 'special duties'  I 
wish to request parents of the School 
to exercise  care and attention to the Police  officer who is on 
duty  at that time. 

In particular I would like to draw this to the attention of 
parents  who bring children from .... The major problem is 
that these people are not obeying my direction ... and if this 
results in an incident/accident .... the person disobeying the 
Police  traffic  direction  will be at fault. 
(November 1988) 

The "bonus" funds  provided by the Port Authority have enabled the school 

staff and parents to take some basic road safety  precautions. Short-term solutions 

were needed and these consumed the energies of the staff and principals. Later 

this  year the Principal has plans to start a bicyle  safe-riding programme and some 

of his recently acquired funds may be used for this to purchase a supply of 

helmets and related materials. No other plans have been envisaged  such  as 

direct  teaching of the road safety education  units  developed  some  years 

previously by the Division of Road Safety of the  Queensland  Transport 

Department. 



Case Study 14 - Secondary School, Queensland 

This large high school with over 1100 students  and 71 staff,  is  located on the 

Marlin coast, a few kilometres north of Cairns.  For several years the school  has 

received  additional  funding (Special Program Schools funding  from  the 

Commonwealth Government) because of students  with special needs  (a high 

proportion of Aboriginal and Islander students,  plus  many  students from single 

parent families). Since the school was opened  in 1983 it  has  had a  strong 

community emphasis  and  the school-community committee (five teachers,  six 

parents  and two  students)  has been very active. This committee was able to 

attract Participation and Equity Program funds (PEP) during 1987/88 to initiate a 

number of projects ranging from horticulture  and solar appliance development 

to audio typing. 

In 1988 the committee initiated for  all Year 10 students on a trial basis,  an 

intensive  one  week  programme, Plan a Safe Strategy (PASS), a unit on the 

dangers of drink  driving which was developed by the Queensland Alcohol and 

Drug Program Unit.  Prior to the  course the eleven  teachers were given a one day 

inservice course at which participants were given an opportunity to examine the 

worksheets  and videotapes  and  to  experience  the self-esteem and  personal 

development teaching strategies. The results were very positive indeed. Student 

reactions included: 

(a) their realization of the dangers of drinking and driving; 

(b) the  dangers to passengers  who accept lifts with drivers affected  by 

alcohol; 

(c) the benefits of discussing alcohol-related issues in small groups; 

(d) the impact of videotapes on the dangers of drinking and driving; 

(e) the assertiveness skills that can be developed. 
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Teachers were also very  enthusiastic  about the trial programme  and indicated 

that: 

(a) the resources were very suitable,  especially the videotapes; 

(b) they  were  able  to  get  to  know  students  and  their  parents on an 

informal basis; 

(c) the information  provided  and especially the case studies, were very 

realistic and at an appropriate level. 

As a  result of the position feedback from students  and teachers the PASS 

unit  has been incorporated into a personal development unit titled "Mara Ba", 

an aboriginal name meaning "forming a group", for  all  Year 8  students in 1989.  It 

will be offered on the basis of two periods per week and will incorporate  the 

informal, small group discussions and videotapes of the previous trial unit. A 

number of teachers are enthusiastic about being involved and were willing to 

undertake the necessary training sessions prior to commencing the course. 

It  is intended that the Mara Ba course  will  be extended in 1990 and beyond so 

that  all  students  from Years 8-12 will experience it. Some road safety issues 

which will be addressed at each  year  level  include: 

Year 8 travel to school:  buses,  bike  safety 

Year 9 the  student  and  the law:  joyriding,  bike  riding - social 

responsibilities 

Year 10 drink  driving project: independence and decision-making 

Year 11 drugs/alcohol/smoking parties - social pressures, assertion and 

communication skills 

Year 12 values  clarification  and  understanding  self-continued 

communication/assertion skills. 

Although cynics might  comment  that the development  only  occurred 

because of Commonwealth Government priorities and  the Queensland Alcohol 



and Drug Program  unit  funding, it illustrates  how teachers are willing to take a 

well developed package and to adapt it to suit their own  unique context. A lot of 

students  attending  this school  come  from  poor  home  environments. 

Drunkenness  among  senior  students  in  extra  curricula  hours is quite common. 

The school staff and especially the school-  community  committee  saw the 

innovatory  programme as a  means of developing  positive  road safety attitudes 

about drinking  and  driving. By institutionalising the course at Year 8 level, it is 

possible that more students will develop sound  attitudes  toward road safety. 



Case Study 15 - Secondary School, Queensland 

This school consisting of over 1500 students is  located  in a fashionable 

suburb  on the Queensland Gold Coast. The school has a large number of  Year 11 

and 12 students  including a considerable number of mature age students. 

Due  to the energies of the senior Social  Science  Master, a new school-based 

subject entitled "Social and Environmental  Studies"  was  introduced in 1986 to 

cater  for  less  academic students  requiring a range of skills to assist with 

(a)  job  seeking 

(b) self esteem 

(c) development of basic life skills 

(d) an appreciation of the  environment 

(e) constructive use of leisure time. 

This  non-Board subject has been formally accredited and is offered as  an 

elective  for four lessons per week  to students in Years 11 and 12. One of the units 

in the course  is  the Student  Driver Education Course developed  by  the Road 

Safety  Division of the Queensland Department of Transport. This unit is taught 

in semester 3 in Year 12 along  with other units dealing  with  the  road toll, buying 

and selling a car, community service and tourism studies. 

Various  social  science  teachers are involved in teaching the course, and  as a 

requirement for teaching the  student Driver Education unit, all have completed 

the required  four day training  programme. The  teachers use various hand  outs 

in teaching the unit  and  additional  videotapes  such  as "Road Worrier" (Federal 

Office of Road  Safety),  "Case  for  Trial:  Driver" (SA Education Department) and 

"Driving Blind"  (Victoria). 

The unit  is very popular with students as part of the total subject  "Social and 

Environmental Studies".  In this situation, road safety is given academic subject 

status, by incorporating it as  part of a social  science  subject. Further integration is 



achieved  by  relating  consumer studies  and  tourism  with  road safety  and 

especially the  driving of vehicles. 

The teacher in charge of the subject  is  keen to increase student  interest  in it 

but  this is unlikely while it remains as an elective. If the subject was accredited  as 

a Board subject this would increase the numbers but this is unlikely in  the near 

future. If a practical driving focus was also included  in  the  unit it is considered 

that  the  popularity of the  unit  among  students  would  increase  dramatically. 

However, the logistics of including  practical  driving  lessons are considerable. 

Commercial driving  instructors  have  resisted  such  moves  in  the  past. The 

school  staff would not  be  able  to provide  the  hours needed to provide  tuition (on 

the basis of 2-4 students per  car) and a sponsor would need  to provide the vehicle 

and  the  back-up  maintenance.  Notwithstanding, staff at  the school  are 

examining  these possibilities seriously and provisions  could  be  made  such  as 

lunch-time  driving lessons paid for  by students  and  provided by driving-school 

instructors working collaboratively with the social  science teachers. 
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Case Study 16 - Primary School, South Australia 

Road safety education became a major feature  at this suburban primary 

school (Grades 3-7) in Adelaide because of a combination of circumstances - the 

topography is hilly and there are  a number of dangerous corners and rises  in  the 

roads adjacent to the school - teachers from time to time have been concerned 

about minor road injuries and the possibility of more serious accidents occurring. 

For some years the school had a BMX bike  track marked out on the southern 

edge of the school grounds. It  remained in a state of disrepair  and was 

infrequently used until a teacher newly appointed to the school saw its potential 

as a "children's safety centre". This teacher not only had vision and enormous 

drive  in  getting  road safety education  initiated at  the school but  she  made 

strategic contacts with  groups  who were able to  provide financial support. This 

was a  protracted exercise over several years but she  undertook the following 

tasks: 

(a) obtained  the services of the Department of Transport  and  a project 

officer to design a special  bike  track  on  the  school grounds. 

(b) sought  parents'  support by having  evening  meetings  where  she 

showed films on road safety and had discussion  sessions. 

(c) applied to the School Council for approval  and financial support to 

erect the bike  track.  This was approved after  considerable lobbying and 

extensive discussions. 

(d) encouraged  and  sought out  support from various local service groups 

such as the Kiwanis  club. 

(e) applied for time release from the Education Department for 1 day per 

week to supervise the erection of the bike  track and to  inservice staff on 

road safety education  lessons  (encouraged to do so by  her school 

principal). 



(0 initiated various find-raising activities to supplement  funds needed for 

the bike  track, including a "bike-fete'' which raised $2,000. 

Needless to say, the teacher's efforts were well rewarded. The  local town 

council provided  equipment  and machinery operators at minimal cost.  Service 

clubs and  parent  groups assisted with  various  labouring tasks. Portable traffic 

lights and road signs costing almost $2,000 were purchased. Not only are school 

children enthusiastic about using the bike  track  at permitted times during lunch- 

hours, but family groups use it regularly after school hours  and on weekends. 

The completion of the bike-track was a very visible aspect of the project but 

only a  small part of the total programme. The teacher was nominated by the 

school principal as the road safety  "key  teacher" and  she set about the process of 

inservicing all  teachers. An early initiative was to produce a 50-page  Road  Safety 

Curriculum Policy  booklet (in collaboration with staff members) which contained 

details about: 

(a) aims of road safety  in the school. 

(b) methods  and content which could be used for  bicycle education  and 

integrating road safety  across  all  subjects. 

(c) the responsibilities of the key  teacher. 

(d) ways of involving parents. 

(e) methods of evaluating teaching on road safety. 

(0 samples of lessons which could be used from Years 3-6 (see sample in 

Figure 16). 

This document  has been accepted by the school Council and  strongly 

supported  by staff.  Road safety education has become a major feature of the 

school curriculum. In keeping with Education Department policy  directives, it is 

taught within a "Social Education" framework. 

Bike education is taught  at each grade level in an 8-week  block (1 hour per 

week). Elementary skills are  taught on school playground areas before children 



undertake skills training on the bike track. The portable traffic lights and road 

signs enable teachers to develop children's problem-solving skills about potential 

hazardous  situations by getting  them to locate  them at  various sites and 

considering the consequences. Children are also encouraged to role play traffic 

supervisor/policeman roles at the bike  track as well as to practice various bike- 

riding skills. 

During the eight-week block on bike education, teachers integrate other 

aspects of road safety into their  lessons, such as in Art,  Music, Maths and English. 

In addition, teachers emphasize  road safety rules at  appropriate times such as 

prior to vacations and prior to excursions/community visits. 

Over the last two years the "key  teacher"  role has been  taken over by another 

teacher as the teacher-initiator wanted to ensure that other staff members were 

willing to own  the  programme  and to not rely upon  her actions. This was a 

significant manoeuvre because the new incumbent has taken on the task very 

enthusiastically and in any event, the previous teacher received a transfer to 

another school during the following year. 

The school is maintaining its  strong emphasis upon road safety education. 

The school principal is extremely supportive by providing finance via several 

committees (recurrent costs  for  bike ed ($600 per annum), line markings ($loo), 
new road signs and initiating campaigns on the wearing of bicycle  helmets.  The 

school library has a  comprehensive  range of resource  materials  including 

curriculum kits from Victoria and the Federal  Office of Road  Safety and  a range of 

videotapes. 

Not surprisingly the school has attracted considerable attention in South 

Australia as a "lighthouse" school on road safety education. The staff and school 

council have  worked  hard  to  obtain  their facilities and  their  road  safety 

programme appears to be well  received by students and parents. 



Figure 16 

A Sample  Bicycle  Education  Lesson  -Years 3-4 

LESSON 2 .  

%vise munting bicycle procedure. 

%vise r id ing  procedure. 

* %vise one h d  a d  F a  l a m 3  r id in? .  
&vise stopging t k e  bicycle - "?repare to   s top -  

"Emdle Dars' 
"Stop" 

1.  Stopping on a line. 

-witches hats. 
W d  sipals 'stop" 

stopping line 

2.  Piding Skills - E!ahn=e and Control.  

A A A 

children in an3 out w i t c k s  hats wi th  h x  

bot tan  on seat. 
Witc;xs hats  h. apart t o  start with. 
co through this e c t i v i t y  sevcrdl tires. 

3.  Riding Skills - Balwce an6 Control. 

Slax B i k e  Race. - aLildfin'line up behird a partidar line. A t  th2 call of "Go' 
children prW t o  a f i n d  line as s t r a i g h t  8s pssible - last child t o  reach 1% 
is winner .  If Wen wer balance they  mst stop where they are: 

4 .  Riding in a Straight  L i n e .  

a child or dult ar ch i ldren  lined W 
p i n t  of focus A ...in single  f i le .  

 his a&i+it+ shms c G e n  b to mintaim riding in a straight line. Impress 
on children to pick a f w  pint of  them an3 rnce they have started of f ,  
t o  keep f a u s i n g  on that pint. n e y  w i l l  na tura l ly  ride in a s t ra ight  line. 
o n c ~  they lmk dmm, their front' h e 1  w i l l  wbble.  

'. 



Case Study 17 - Children's Road Safety Centre, South Australia 

Road safety centres for children exist in a number of states in Australia. In 

South  Australia  they were established  by the Department of Transport  in  the 

early 1970s. Over recent years these  have become expensive to operate and some 

centres have  dwindled in terms of activities and  support. 

This  road  safety  centre  represents  an  interesting  experiment  by a local 

government council to rejuvenate a centre using an employed coordinator  and a 

number of local volunteers. The centre has now been  operating for 9 years and 

has been most successful.  In  fact its range of activities has expanded recently  from 

road  safety  programmes  for  preschool  to Year  7 children to student  driver 

education. 

A number of organisations  are involved in providing financial support  for 

the centre. The coordinator's  salary  is  paid  by  the local government  authority 

(80%) and the Department of Transport (20%). The local government  authority 

contributes a total of $30,000 each year (including  the  coordinator's salary) to  the 

centre. A service club also contributes an  annual  amount of $400 and assists with 

maintenance  tasks at  the  centre. The Police department  have  also  made a 

commitment  by  providing  lecturing staff for  the  Student Driver  programme. 

Sponsors  have recently been  attracted  and  include the Red Cross and a national 

tyre  company. Most important of all, over 20 volunteer staff provide  two or 

more hours of their time each  week at no charge to the  centre. 

It is a most  interesting  situation to note  the commitment and financial 

support  from  such a diverse  group of government and commercial groups. The 

coordinator of the  centre  has worked strenuously to achieve support from these 

groups  and  the  present  achievements  are  due  in  no  small  measure  to her 

coordination skills and  entrepreneurial initiatives. 

The  centre  consists of a specially prepared  roadway  and traffic signals, 

including  such aspects  as a railway crossing, pedestrian activated crossing, 



numerous traffic signs and  a  roundabout ( see  Figure 17). There is also an 

adventure track for more  proficient cyclists. Over 100 bikes are stored at the 

centre  together with appropriate  numbers  of reflective vests and  bicycle  helmets. 

Figure 17 
Layout of Children's Road Safety Centre 
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Figure 17 (cont.) 
Layout of Children's Road Safety  Centre 



A 1 I / Z  hour programme is available on week days to pre-school,  junior and 

upper primary children. The centre is very popular and school bookings for  this 

programme  are very heavy especially during March-November each year. The 

format of each programme is typically: 

(a) an orientation walk around the centre. 

(b) in-class presentation followed by slidetape presentation or video tape. 

(c) on-track skills activities (with the assistance of parents with the young 

groups). 

The emphasis varies with  the age of the children. At the pre-school and 

junior primary levels the  emphasis is upon  pedestrian skills. It is only at the 

middle and  upper primary levels that bicycle riding skills  ar  given a high priority. 

A number of the bicycles have been modified and/or specially built so that 

handicapped children can participate actively at the centre. Several volunteers 

are involved each  week  in adjusting and repairing bicycles. 

Up to three sessions a day  are  provided during weekdays as well as  a 

Saturday programme for 5-8 year olds entitled "Careful  Kids". Obviously a large 

number of volunteers are needed for various tasks such as 

(a)  providing  the in-class presentations. 

(b) showing the audio-visual presentations. 

(c) supervising  children's activities on the road system and  adventure 

track (3 volunteers to every 20 children). 

Volunteers receive a one-day training programme. A very detailed manual 

is provided for  each volunteer and this explains the various activities they are to 

undertake  with the groups of children. Sessions are arranged so that volunteers 

work in  groups of three. Although there is a fairly high turnover of volunteers, 

the overall response  has been, and  continues to be, very  good.  Current 

participants  include  parents,  retired  persons,  shiftworkers  and  unemployed 

youth. 
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A  recent  innovation  has been the  provision of an  intensive  2-day 

programme on Student Driving. This  is run  during school vacation periods  and 

preference is given to unemployed youth and those who would benefit  especially 

from acquiring a  driver's licence.  In-class lectures and  videotape  presentations 

are undertaken by police  officers.  Practical tuition in a car is provided by qualified 

instructors for pairs of students for a total of ten hours, which includes 5 hours of 

actual driving instruction per student. The  cost per  student is only $80 and.this 

represents a  considerable  saving  upon  driving  tuition  rates  charged  by 

commercial firms. Only students with Learner Driver permits  are allowed to 

enrol in the course. 

A parents' night is scheduled at the same time as each  course.  The purpose 

of this evening is  to familiarise parents with driver education methods used and 

to discuss ways in which they can  assist students' continued driving experiences 

in the family car. 

It is evident that the student driving course is very popular and an increased 

number of courses will be offered this year. A problem for  this course and the 

pre-primary/primary level course is the matter of restricted finances. Operating 

costs  for the centre are quite high. Unless  charges per students  are levied for the 

primary level courses (provided free of charge) and higher rates required for the 

student  driving course, then the present range of services  will not be able to  be 

maintained. An ongoing  problem  relates to finding  sufficient  numbers of 

volunteer helpers. Advertisements to that end have to be used frequently (see 

Figure 18). 
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Figure 18 
Advertisement for Volunteers 

VOLUNTEERS ARE REQUIRED 
A feom 01 volunteers is urgenfly needed fo ossist in one.  or  more 01 fhese  oreos: 

2 .  To insfruct children in road  safety  educolion. 

2. To assist with general dufies of the  cenfre. 

3. To corry out cycle mainfenonce of the Cenfre. 

The  volunteer training course. consists 01 a n  ofrendonce of one morning session 
lor  theory froining. This is followed by parficipotion in jour I!t2 hour procficol 
training sessions ot o time suifoble to fhe  volunteer.  After training.  volunteers will 
be qualijied fo ossist at the Cenfre. where  they will work with other volunteers os a 
member 01 a three  person unit. 

So\ety  educofion. 01 [he 
We know you core  obouf this. so join our  fenm 01 uolrrnfeer insrruclors in Road - Road  Salefy  Centre. 

If you are  interested  please  phone 
at  the  Council on 

Despite  its  limited resources, the traffic centre  is fulfilling a very important 

function in suburban Adelaide. Over 20 local people are  involved in volunteer 

activities at  the centre. A great number of local teachers  bring their classes  to the 

centre  regularly. The centre also  has a wide selection of road safety pamphlets 

and materials which are distributed free of charge  to local groups. Enquiries  for 

bookings also come from schools and  playgroups  some  distance from the centre. 

Above  all, the  centre exemplifies the  achievements  than can  be obtained by 

diverse  government  and non-government organisations  working  together 

cooperatively on a project, provided a full-time  coordinator is available to 

organise activities and to take  initiatives. 



Case Study 18 - Youth Driver Education in South Australia 

The Traffic Safety Section of the Police Department  provides a Youth  Driver 

Educnfion programme for  all  Year 12 high school students.  In  addition  it is 

responsible for the training of student monitors who  supervise school crossings 

and it oversees the operation of a children's road safety  school. 

The four  instructors  who  operate  the Youth Driver  Education (YDE) 

programme visit every  secondary  school/college  and  area school in the  state. 

They use a standard  format of two sessions, each of approximately  two  hours 

duration. As indicated  in  Figure 19, the  first  session  concentrates upon 

developing  appropriate  attitudes  about  road safety. By the  use of various 

anecdotes and illustrations,  the police officers present  students  with first-hand 

experiences about  road  user  behaviour. They follow this up with a videotape 

which provides very daunting statistics about road accidents and  graphic scenes of 

accident scenes and  injured victims.  In the second session a similar informal, 

conversational style  is  used  to inform students  about safe driving practices and to 

alert them  to  the  problems of driving  while  under  the  influence of alcohol  or 

drugs. A copy of driving skills and tips, The Complete Driver's Companion, is 

presented to each student  at the  completion of the second  session. 

The YDE programme is targeted  at  students  who  have recently acquired a 

driver's licence or  about to do so. Although the groups can be  quite  large (up to 

loo), the officers are very capable.  They have been  specially selected for desired 

personality attributes (confidence, communication skills, sense of humour, ability 

to relate to teenagers) and they are given some basic training in teaching  skills. 

The officers arrive  at schools in station  waggons  which are  appropriately 

marked with the YDE logo. The officers carry with them to each  school their own 

video  equipment,  handouts  and booklets. The State  Insurance Office provides 

substantial  funding for the programme  to  the  extent  that it pays for the four 



vehicles, one full-time salary and all the teaching  aids. Funding  has recently  been 

made available for a completely new videotape to be produced. 

Figure 19 

A Summary of the Youth Driver  Education  Programme 

Youth Driver Education 



It would  appear  that  the  programme  is  quite successful.  Teachers  welcome 

the visit as  the  preparation  and  delivery of the  information is done by outside 

experts.  Students  tend  to be very  receptive  to  the  information  given and  the 

general mode of delivery. An evaluation of student  attitudes  undertaken by a 

teacher at a local independent  high school concluded that  students judged  the 

YDE programme to be a success.  Some of their comments included 

The constables were entertaining and informative. 

1 am surprised a t  the  penalties  for  drink  driving. 

1 see the police in a new  light  now. 

1 am amazed a t  the road toll statistics. 

I will  take driving  more  seriously  in  future. 

Stamoulis, D. (1988) "Educating Youth: A Question of Police 
Relations of Helpful Facts on Driving", Police Journal, July. 

The YDE programme certainly improves police public relations with youth. 

Information is delivered effectively to  students  but it is  far from certain whether 

this affects student attitudes in the long-term. Further, criticisms could  be  made 

about the limited involvement by teachers in  the programme. Teachers tend not 

to  participate in  the lectures nor do they  provide  any follow-up activities to  the 

students.  There  also  appears  to be limited liaison and  communication  between 

officers of the YDE programme and teachers who  operate  the student  driver 

programme. 



Case Study 19 - Secondary School, South Australia 

This secondary school  is  located in the heart of an  industrial belt in northern 

Adelaide. A large number of non-English speaking  background (NESB) students 

(over 60%) attend  the school.  Income  levels of parents  are  not  high  and 

approximately 40% of students receive financial assistance in  the  payment of 

school fees. Teacher turnover  at  the school is  high  and  there  have been an 

increasing  number of discipline  problems  occurring  over  recent  years.  The 

numerous  demountable classrooms and  spartan  appearance of the school seems 

to  mirror  the  surroundings - a busy  highway,  fronted on both side by light 

industry  and occasional retailing shops. 

Yet, upon  entering  the case study teacher's  demountable  building, you 

cannot help but  be impressed by his transformation of a below-average  classroom 

into an exciting,  comfortable  meeting-place. 

On the walls he  has mounted a number of large  posters  depicting  various 

scenes of cars and motoring. The 35mm slide projector and screen are positioned 

prominently  in  the room and  the  chairs  are  positioned in auditorium  format 

rather  than in traditional rows. Various handouts,  brochures and magazines on 

road safety are located on several small  tables in corners of the room. 

The teacher  is  obviously  very  committed to  road safety and  he is  an 

enthusiast of the highest  order. As an experienced social studies teacher he  has 

collected a number of useful  35mm  colour slides over the  years.  He  has them all 

filed in large plastic mountings and relies upon them substantially in a number 

of his lessons. As an illustration of his commitment, the teacher purchased  his 

own 35mm projector and screen and  he keeps these  set up permanently in his 

room - it saves him all the problems associated with booking school equipment, 

and assembling and dismantling  equipment. 

The teacher  offers a Year 11 elective course on "Driver Education/Transition 

Education".  It is a double subject course  offered for one  semester. All those 



students  who pass a written objective  test are able to enrol in a six-week  practical 

driving course run by the same teacher. 

For several years now this Year 11 course has been  very popular  with 

students,  but mainly the lower academic students  who  don't have the same 

timetable restrictions as those doing the high level science and mathematics 

subjects. It is also a very popular course  with NESB students. 

The case study teacher was trained in  social studies  and  this is his formal 

responsibility at the school. He is  well  travelled and is especially knowledgeable 

about geography, economics and legal studies. Because he teaches  social studies at 

the upper school  level he is able to integrate a number of road safety  topics into 

these  lessons. He has also been influential in getting maths and science teachers 

to include road safety  topics (braking distances,  velocity, mass) into their lessons. 

The  case study teacher is also responsible for work experience programmes 

for Year 11 students and this  is evident in the title of the elective unit. The  topics 

taken  in  this unit reflect attitudes  about  community  responsibility  and 

personal/vocational  development  as well as skills training in driving motor 

vehicles. It does seem to  be a very  appropriate mixing of the two areas. A 

number of visits to community organisations  and agencies are  included each 

semester (see Figure 20) and these have a dual  purpose of informing students 

about  road safety practices and  to give them  insights  into possible career 

opportunities. 

The teacher has a keen interest in the visual and performing arts. He is a 

keen photographer and this  has  enabled  him to build up  a comprehensive set of 

35mm slides for his teaching units. He uses a variety of media in presenting his 

lessons, as illustrated in  Figure 21. 



Figure 20 

Examples of Visits to outside Organisations 

(a) Visit local driving centre  and  use car simulators  to check reaction 

times,  etc. 

(b) Students assist in producing visual display boards which are taken to 

shopping centres. 

(c) Visit the Grand Prix  track  in  central Adelaide. 

(d) Visit  local  car dealers to see and evaluate new models. 

(e) Visit the local Court House. 

(f) Visit firms involved in the transport  industry, e.g. panel repairers, car 

wash firms, delivery firms. 

Figure 21 

Examples of Materials used in Class Settings 

(a) Newspaper cuttings (for  example,  "Please,  God,  I'm only 17"). 

(b) Handouts based on driver instruction manuals. 

(c) Motor Vehicle  claim forms. 

(d) Exercises on road signs. 

(e) Role  plays based on driving situations. 

(f) Card games based  on road safety  principles. 

( g )  Various videos such as "Motor Mania" (Disney), "Running on Empty", 

"Drinking, Driving, Surviving". 



A  major school event  last year was a musical he produced  entitled "Street- 

Beat" based  upon Jimmy Barnes' songs. This was performed  as a major event  at 

the school and  drew wide community praise. 

The elective course  appears  to  be very popular  with  students. They enjoy 

the class sessions which consist mainly of group discussions, slide  presentations 

and  quizzes/worksheets. Of special interest  to them are the various community 

visits which occur at frequent intervals and  are  made possible because the teacher 

has access to  the school mini-bus. There is considerable  incentive for them to 

pass the  written objective test because this  makes  them  eligible to take part in the 

six-week  practical driving unit. Each student receives approximately 10  hours of 

driving  tuition  on-road  and  the  only costs are $20 for  petrol. They also do 

various exercises on  the school grounds  including basic vehicle maintenance 

tasks and "Monte  Carlo" steering and braking exercises. Participating in the latter 

activities must be the  envy of many  other  students  at  the school as they view 

these activities from school windows  while  engaged in more  traditional  seat- 

work learning activities (see Figure 22). 

The on-road driving lessons are  undertaken  with  pairs of students. It  is 

difficult to  organise  convenient  times for tuition and  the class teacher has  to 

extend  the times into the  late  afternoon on several days of the week. He has 

found that NESB students have  performed very well in the practical driving 

lessons and  they are especially  positive about the course. 

The Driver Education/Transition Education course depends to a very  large 

degree  upon  the  enthusiasm  and efforts of one teacher. Although  another 

teacher has  undertaken the necessary instructor training course, he is  not directly 

involved in teaching it. The school administration  are  obviously  appreciative of 

the case study teacher's efforts and  he is widely respected in the  local  community. 

Yet, it is highly likely that this innovative  approach to driver  education  would 

not  continue at the  school if the teacher was transferred  or  decided  not  to 

continue taking the course. 



Figure 22 

Monte Carlo Layout 

1. The l a y o u t  i s  based on Commodore, Signa  and Gemini 
s i zed   veh ic l e s .   D imens ions  may b e   v a r i e d  f o r  smaller 
o r  l a r g e r   v e h i c l e s .  

2 .  S i z e  and shai je  of hazards a r e  :- 

2.1 ha lorn  ppenings - 5.8 m 

2.2  Garage 

' 0 3.5l-Q. 

@ \Z-Om. 

2 . 3  Winding Lane 

2.4  Narrow g a t e  - two drums, 51 mm w i d e r  t h a n  car. 

2.5 P a r e l l e l  pa rk ing  bay - width  of  c a r ,  l e n g t h  of  car 
p l u s  2.5 m. 



Case Study 20 - Primary School, Tasmania 

The primary school  is  located in a rapidly  expanding  suburb of Hobart. The 

principal  arrives back a little  late  in her office to welcome her visitors after 

supervising students  who  are allowed  to  use a specially designated skateboard 

area during 8 a.m. - 9 a.m. each school day. This principal really  cares about the 

needs of children. She does  more  than her fair share of supervisory  duties 

because she contends that her teachers are already overworked. 

The principal  is  incensed  by  the lack of response  from  the local  council  to 

her  requests  and  from  parents  to  have a footpath  and  pedestrian crossing 

installed adjacent to the school. The dangers are obvious. The road next to  the 

school is  quite busy. The slopes on each side of the  road  are  uneven and there are 

deep  drains  and gullies.  Why doesn't the local  council respond? Can it not be a 

high  priority for them? Don't they have the funds?  What  further evidence or 

incident do they need to  persuade them to take some action? 

Because of the  imminent  danger, the principal takes personal responsibility 

each afternoon for walking  the children down  the  road after school and ensuring 

that they are safely across the main road to the  neighbourhood  streets. She 

intends to call the local press next  week if all other efforts to  persuade the council 

don't produce  any  result.  Perhaps  an  emotive  article in the local newspaper, 

together  with a few follow-up letters to the  editor  might  galvanise the council 

into action. The principal  is  frustrated  but  determined - but in this instance she 

will probably win out. 

The Principal relies heavily upon the local road safety education officer  to 

give lessons to  individual classes, and  evening talks to  parents  about bike  safety. 

The officer visits  several  times during each year and  on  other occasions to 

distribute posters and brochures when there is a special need. On the last visit he 

supplied  bulk copies of Out and About to teachers. Today was a special occasion. 

The Principal and  the  road  safety  education officer had  previously  organised a 



road safety poster competition for grade 3-6 children with the  prizes being two 

bicycle helmets. It was a  proud occasion today  at assembly when  the  road safety 

officer, resplendent in full uniform, presented  the  two prizes to  a  rapt audience. 

The school  is also fortunate in having two teachers in Grades 5 and 6 who 

are actively involved in road safety. Their curriculum  planning skills have been 

well honed by their decision  to both undertake  a Master of Education degree at 

the local university. They used  road  safety  education as their major research 

topic  in  their  respective studies  and by studying  it together,  they  had the 

motivation and  the  opportunity to discuss  and  plan  programmes for their 

respective  classes and for other grades at the school. 

An additional  serendipitous  event has  been  the mandating of Health 

Education for all Tasmanian classes K-10. This has  had  the effect of legitimising 

road safety as an essential element to be studied  at each  year  level  as  from the 

beginning of 1989. It  has  also provided  a  stimulus for parents to  join  teachers in 

forming  a  committee to  plan health  education topics including  controversial 

ones dealing  with sex education in general and especially sexually transmitted 

diseases. Ten parents  were  involved during 1988. The Education Department 

assisted by providing  financial support for  two half day  workshops  for  this 

committee. The Grade 6 teacher was given an  additional two days free of 

teaching to plan  and  develop  school-wide  programmes  based  upon  the 

committee's decisions. Having class teacher and  parent commitment has been 

most important for the  implementation of Health  Education  and it augurs well 

for further local planning of road safety education activities  as  an integral  part of 

this  programme. 

Bicycle safety has been emphasized at  the school this year. During  the first 

week of the school  year the  Grade 6 teacher  (a  keen  cyclist) organised a bicycle ride 

for  over 20 students,  using  additional  parent  supervision,  around  the 

neighbourhood  streets. She is following this up with  a series of three bicycle 

education lessons by the road safety education officer. During  the  third lesson,  to 



be  held  next  month,  the officer will mark  out sections of the  playground  and 

provide practical riding tests for  the children. 

The Year 6 teacher has also plans  to  repeat a unit of work on machines 

which  worked  very  successfully last year. This involves  students  studying 

bicycles as a machine and  obtaining  understandings and skills about  bike 

maintenance  and  roadworthy  standards. She has developed a "driver's licence" 

certificate which will be given to  students  who successfully  complete the unit. 

Although the major  activities are in the senior grades, the  other teachers are 

also involved. Teachers in Grades 2-5 use a book entitled  'Vital Signs" to teach 

road  signs  and  safe  pedestrian  behaviour. The children enjoy using Out and 

About, especially  the  stickers and  the milk  carton game. 

The teacher in the Preparatory class  uses a lot of role plays, games and speech 

rhymes  to  teach  sound  road  safety  behaviour. They use Out and Abouf 

frequently. Also used is a carpet mat which depicts city streets. Children move 

their toy cars along the streets marked on the carpet and can simulate a number 

of road safety practices.  The Kindergarten teacher  uses the  pre-primary version of 

O u t  and Abouf and uses a variety of games and informal activities. The school 

owns a number of three wheeler bikes which are  used  by  the  kindergarten 

children to  practice desirable road safety behaviour. 

This  school is likely to become  increasingly involved in road safety as there 

are a number of key persons  who  have taken a major interest in it.  The principal 

intends to make bike  helmets  compulsory in the  near  future  for all those 

students  who cycle  to  school. She also intends to make helmet wearing and knee 

pads compulsory for  all skate  board riders. However she is initiating these rules 

to make  the activities safer for  the  children and is not necessarily restricting 

them. To the contrary  she  seems very supportive of children  who want to  ride 

bikes and/or  want to use skate  boards (even though some teachers object  to the 

use of the latter). The teachers in  the senior grades,  the  road  safety  education 



officer  and  parents  are  also  key  stake  holders who are likely  to  ensure that  road 

safety  programmes  will  continue to have  a  high  priority  at  this  school. 
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Case Study 21 - Non-Government School, Tasmania 

This  school is located in a very quiet, rural  township in southern Tasmania. 

The incomes of local resident  farmers  are  not  high  and  there  are  few 

employment opportunities for school leavers. Traditions are very  strong  here 

and it  takes a considerable time for  newcomers, such  as newly appointed teachers, 

to  be  accepted  by the closely-knit  community. 

At  this school approximately half of the children travel to school by  bus. 

The roads  are  very  winding  and  narrow  and  minor traffic  accidents  have 

occurred from time to time.  Behaviour of students on buses is a major  concern, 

and on occasions, so is  the  driving behaviour of bus drivers. With regard to the 

latter,  the community recently  mounted a strong campaign  to  dismiss a bus 

driver who reportedly  drove  his  bus  very  dangerously. The subsequent action 

was very  protracted  and  resulted in the dismissal of the  charge  against the bus 

driver. 

The community is still  mourning a recent catastrophe  when  four  young 

local people  were  killed  when a car careered  out of control  into a tree. 

Recreational  facilities in  the town are very limited and a favourite  activity for 

many young  people on weekends, especially  males, is to drive  around  the main 

streets, using them as a race  circuit.  It was on  such  an occasion that the recent 

quadruple fatality occurred. 

Teachers at  the school  have  always  given a high  priority to road  safety 

education. The previous school principal was heavily involved in developing 

pre-driver courses  for high school students and produced a pilot scheme which 

was used statewide. He was also responsible  for ensuring  that  the school library 

had a wide range of materials on  road safety.  Present holdings include numerous 

videotapes, Out and About (FORS) and  various  pamphlets  and charts (FORS). 

The  present principal is also very supportive of roady safety education. He is 

concerned about  developing positive attitudes  about  road  safety  in  the  primary 



school students  and building  upon  these  at  the  secondary level.  Because the 

school  covers Grades P - 10 it is possible to develop a primary-secondary policy. 

Few staffing changes have occurred recently and  the  present staff  seem  to  be 

very  committed and  hard-working.  They  are  involved  in  several  school- 

community committees including  a recent initiative  to  produce  a drug education 

programme on topics  jointly agreed upon by parents  and teachers. 

The local road safety officer is a  regular visitor to the school and  he is well 

respected by the staff and  students. His role at  the school is to  assist  teachers  with 

specific road safety problems and also  to  teach the pre-driver education course.  In 

addition  he  undertakes related  tasks  such as monitoring  school-bus  routes, 

investigating  any  road  hazards  in  the  area  and  assisting  teachers  with  any 

excursions that involve students  using bikes or travelling in buses. 

On this occasion the road safety officer was requested to come  to the school 

by a  Grade 6 teacher who was having difficulty persuading some of the boys  in 

her  class that wearing bike  helmets while riding  a bike  was  sensible and could  be 

life-saving. The road safety officer brought  along some audio-visual materials 

and a cut-away section of a helmet to demonstrate  the  importance of helmets to 

the  Grade 6 class  in  general and to  seek out the boys  concerned  to have a special 

talk with  them. 

The road safety officer had  previously  negotiated  with  the school principal 

to  teach the  pre-driver education course  to  all Year 10 students (see Figure 23). At 

this school a two year  course entitled "Transition and Life Education" is included 

for all Year 9 and 10 students. In Year 9 students  do topics relating to  career 

education,  the law and  personal  development while in  Year 10 the  emphasis is 

on driver  education  and work  experience. 

The pre-driver  education  course at this school, unlike  many  other schools 

where  it is offered  as  an  elective,  is compulsory for all Year 10 students. It  consists 

of 2 periods  a week for 8 weeks  followed  by a  day of practical driving. There are 



eight  teachers at the school who have  undertaken  the necessary training  to  be 

permitted to  supervise the  practical driving days. 

The author  was able  to  observe  one  double  period lesson. The students 

responded well to the information  presented and to the questions  asked  by  the 

road safety officer. He uses hand-out sheets and various overhead transparencies 

to  supplement  his  presentation. In particular he  is able  to  include  entertaining 

anecdotes  based  upon  incidents  he had  experienced  with  motorists  and 

pedestrians.  The  teaching  performance  is  very effective and  most  creditable 

considering that the  road safety officer (as  with all the  road  safety officers) has 

come to the position without any formal teaching  qualifications. 

This was only the second of eight lessons to be given  to the Year 10 students. 

They seem to  be  quite  interested in the topics covered and generally are highly 

motivated. The videotape "Ready for  Take Off" the  second in  the series 

"Prepared to Drive" (DECA) is well received by the  students. Several students 

stay back and ask the  road  safety officer  specific questions after the session has 

concluded.  Students  are  already  talking  about  and  looking  forward to their 

practical driving  day which has been scheduled for two  months' time.  They  all 

realize that they must pass the theory test to be permitted  to do the practical 

driving  and  that  the successful completion of both  enables them to receive the 

learners  permit  without  any  further test. 



Figure 23 

Pre-driver education course available  as an 

elective to Year 10 students in all  Tasmanian  High Schools 

Topics covered : 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

Crashes, attitudes to other road users 

Defensive  driving : keeping vehicles in good condition 

Driving procedures  and techniques 

Driving to  a system 

Defensive driving : knowledge, alertness, foresight, judgment  and skill. 

Cornering  procedures 

Overtaking, road markings and towing 

Alcohol and  driving. 

Practical Driving 

Two-three hours  are avalable to all students  who pass an  objective test based on 

the  above topics. Teachers who  have completed the Defensive Driving Course 

with  Transport Tasmania instructors (10 hours theory, 1 day practical) are  then 

eligible  to supervise  the practical driving  days. 

Successful completion of the  written  test and the  practical  driving  enables 

students to have the Learners Permit test waived. 
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Their regular classroom  teacher sits at the back of the room and takes  notes 

on major aspects of the lesson. He  intends  to  incorporate some of this material 

into  ongoing social studies lessons. This teacher also has  the responsibility for 

being a counsellor for all the secondary school students.  He is aware  that getting a 

driver's licence is a major status-symbol for these students  and  that  it is  crucial to 

instill positive road safety attitudes. 

Road safety education is only taught directly to secondary school students in 

the  pre-driver  education course. The newly produced  Health Education syllabus 

includes core  sections on "safety and accidents" with  regard to  cycling and  driving 

for secondary school students  but to date the syllabus has not been accepted by 

Catholic Education authorities. 

The primary school  classes at the school study  road safety as themes or  as 

short-term units.  For  example, two weeks prior to the vacation weeks, the Year 1 

children  have  special  drills  and discussions on "crossing roads", "riding bikes", 

"travelling in a car". They use Out and About level one materials, and various 

videotapes and posters developed by the Federal  Office of Road  Safety.  The Year 6 

teacher does a one week theme each year on "Bike  Safety".  As a culminating 

activity, students work in small  groups  preparing their own  road safety games 

and  posters and then  present them to  other  primary classes at the school. This 

teacher uses as background  information,  pamphlets and posters  produced  by 

Transport  Tasmania. 

Reference was made above  to a recent cooperative venture by parents  and 

teachers to  produce a drug education  programme for the school. The initiative 

came from the Lions Club of Tasmania who have employed two  consultants  to 

visit schools and to  assist  communities  interested in  undertaking  the process. 

Although the activity has only just  started  the Principal  is enthusiastic  about  the 

rapport  and commitment it has  generated  among teachers and  parents.  He is 

confident that a comprehensive road safety programme for the school might also 
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be developed cooperatively between parents  and  teachers  and  he is working 

toward  that end. 
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Case Study 22 - Primary School,  Victoria 

It is an unseasonally cool morning  as  the  two bike education teachers walk 

briskly across the  playground,  hands in pockets, to a vacant lot and  garage  where 

the near-new bike trailer is safely housed. The  school caretaker is already there 

taking  the twelve bikes off the trailer in preparation for the first bike-ed  lesson of 

the  day. Two parent helpers  also  arrive at this time and  are given a hot cup of 

coffee before they brave the elements out on the windswept  playground. 

When the school siren rings at 9 o'clock the  two  bike  education teachers (a 

Year 1/2 teacher and a Year 5 teacher) go briefly  to their rooms to  ensure  that the 

specialist teachers are  present to take over their classes while  the 30 children are 

doing  practical  bike  riding skills in the school playground. The timetable has 

been arranged so that specialist  staff in art, computing and physical education take 

classes at the same time as bicycle education  is scheduled, thereby freeing up the 

bike-ed  staff. 

The Year 5 children are  eager  to  get  started. They  quickly assemble on the 

school playground. Some have their own bikes but a number make  use of the 

bikes from the trailer.  The two  parents  are also out in the playground  helping the 

children adjust their helmets and tying on their red safety  vests. 

Two  sets of marked lines, curves  and circles have  been  marked on  the 

playground and this enables the two teachers to teach two  groups of 15 children 

concurrently. 

The two non-riders are given special  assistance  by the  parents. The parents 

also act as markers  and  display  various  charts  to  cue  children  into  undertaking 

various skills. 

The practical activities last for almost  an  hour and  during  that  time  the 

children  practice  various skills such  as  slalom  riding  between obstacles, slow 

rides,  braking, riding a straight line, scanning  and  giving  appropriate  hand- 



signals. The children obviously enjoy the activities and even the two non-riders 

seem  to  be gaining considerably in  confidence. 

The  children receive eight practical lessons of one  hour  duration, once per 

week, for a  period of eight weeks. They also have  four class lessons on bike-ed. 

The sequence of lessons follows very  closely the  procedures  detailed  in  the Bike 

Ed programme produced by the Road  Traffic Authority. 

The two teachers consider that each year they  are  getting more effective in 

teaching this programme. This is  the  fourth year that Year 5 students  have been 

taught  the bike-ed course. They have encouraged several other teachers  to do the 

instructors  course  for Bike  Ed and several parents  have also volunteered to do 

the two-day course. 

To their surprise  and joy, the bike-ed programme at their school was selected 

as the subject of a  videotape promotion on bike ed. by the Road  Traffic Authority. 

A number of students were involved in the filming which occurred in  term 4 in 

1988. Everyone is waiting impatiently for the first viewing of the video-tape! 

It is interesting to conjecture why  the staff have given road  safety  such  a 

high priority  at  this school.  The  School consists of a  double  storey  building, 

located close  to the railway line and adjoining highways in an inner-city suburb 

of Melbourne.  There  are  many  rental  flats  in  the  area  and  the  houses  are 

predominantly  older  style dwellings. The catchment area contains many single- 

parent families and income levels are generally low. A number of the children 

are  disadvantaged  in  terms of language proficiency. The school has received 

annual  funds from  the  Priority Schools programme of the Commonwealth 

Government because of its degree of disadvantage. 

Therein lies the key  to some of the  reasons for the emphasis  upon road 

safety.  The  school is surrounded by potentially dangerous traffic situations -both 

rail and  road.  Priority school programmes typically require staff and community 

planning in cooperative projects and so this school  has already had experience in 

staff-parent  ventures. 



Another  important factor is the  leadership  demonstrated by  the school 

principal. Over the  four years he  has been at the school he has supported  efforts 

to establish a strong school council.  The school council does appear to be very 

active  and  has  achieved a number of goals. For example,  written  policy 

statements  have been produced for  all  major  subject areas, including  one for bike 

education. Some  specific school rules  about  road  safety  have been established 

such  as no children in Grades P-2 are permitted  to ride bicycles to school; and all 

children riding bicycles to school must wear  helmets. 

The principal  strongly  supported efforts by  the two teachers to establish a 

bike-ed programme at  the school. He organised the school timetable to free up 

the  staff. He was also responsible for encouraging other staff and several parents 

to do  the Bike  Ed training course and was instrumental in getting a bicycle trailer 

to be  permanently  housed at his school. Now that bike-ed  is well established in 

the senior grades he is keen to see Streets Ahead established in  the junior grades. 

To this end,  he organised a pupil-free day  (Curriculum Day) and  invited a Road 

Traffic Authority  consultant  to  give a presentation  on Streets Ahead. He is 

confident that a number of teachers will incorporate units from this package into 

their teaching now that  the school has  their own copy. 

However, the day-to-day running of the road safety programmes depends 

upon the good will and commitment of the teachers. The Year 5 teacher is the 

driving force.  She takes responsibility for organising  the lessons and  getting 

support from  parents. To date, her enthusiasm  has  not  waned and  she has been 

able to enthuse several other teachers. The Year 1/2 teacher  is involved this year 

for the second time and may  take a more active  role in subsequent years. 

It  would  appear  that  parents  are  very  supportive of these  road safety 

education  programmes. The school  council was most interested  in  the 

promotional videotape which was produced in 1988. Parents have supported  the 

strict rules established by the school  council about bike riders. According to the 

principal, there  has been a significant  decline in minor and major accidents 
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involving sch ,001 children over the last two years. Perhaps  the aims 

education policy are being  largely  achieved,  namely: 

1. to teach  road law  and habits of care and alertness. 

2. to teach safe bike riding techniques. 

of their bike 

3. to  develop  the ability to  recognise, analyse and  respond to  traffic 

situations  in  a  defensive  manner  demonstrating  awareness of 

cyclists rights  and responsibilities  in the traffic mix. (p.12). 



Case Study 23 - Primary School,  Victoria 

First impressions  would  indicate that this is a typical suburban primary 

school. It is located close to several major highways. The buildings  are  a 

composite of a 1950s era with extensions carried out in the 1970s. A car park for 

staff  cars is provided in an area  adjacent  to  the  school grounds. 

Yet, conversations with the principal and staff  reveal that this is  no ordinary 

inner-city school. There appears to be a greater than normal number of staff who 

are  deeply committed to the welfare of their children. Socio-economic  levels are 

not high and  the skills of children in  language  and mathematics are relatively 

low. Whether this has motivated teachers to try  harder is difficult to ascertain 

from a  short visit but one can't help but be impressed by the cooperative relations 

between staff. 

The school principal appears to have developed effective leadership skills  to 

the extent  that  a  number of class teachers have been delegated responsibility 

positions and  are  thriving  on the opportunities  it gives them to  try new 

initiatives. 

The Senior Teacher is a major driving force, especially in terms of road 

safety and  computer  education. As a non-teaching staff member he has the 

opportunities to organise school-wide programmes in these areas. Not only is he 

a good  organiser  but  he is an enthusiastic  leader. For example, he is very 

knowledgeable about bike-ed, having completed the  instructors' course several 

years ago. A number of the staff working  with him on bike-ed have also 

completed the training course or are in the process of doing so this  year. 

A second extraordinary  feature of this school is the high level of staff 

knowledge and expertise about road safety curriculum materials. As indicated in 

Figure 24, major curriculum kits such as Ouf and About,  Streets  Ahead, Bike Ed, 

Language on the Road (Careful Cobber) and Roadswork are  used at several 

different grade levels but especially in the senior grades. They also use other 
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games  which teach children road rules, such  as the Cycletron Bicycle Safety 

Games and  ones which explore  values  issues and  help  build  positive self- 

concepts in children. It is rare  indeed to observe so many road safety materials 

being used by a number of teachers in the one school. 

A third  feature of the school which is closely linked with the two'previous 

aspects, is an ongoing, substantial source of external funding. Several  years ago 

the principal  and  the school council negotiated  with local groups  to use  the 

school hall for bingo  evenings  held on Friday and  Saturday  nights. The 

percentage of the takings they  receive  for  hall hiring provides the school with an 

annual  amount of over $90,000. This has enabled the school  council to purchase 

many useful items ranging from major purchases such as their own mini-bus, 

video-tape equipment  and computers to various medium outlays for curriculum 

packages on road safety and staff development. 

Having this regular source of income has certainly spurred on teachers to 

provide the best possible teaching programmes for their children. For  example, a 

perceived problem of peer pressure preventing many children from wearing bike 

helmets was answered by the school investing in  an elaborate personal awareness 

kit  entitled Operation Aware. This $600 kit included  a two-day inservice for 

teachers involved in using the materials. To improve feedback on children's 

bicycle riding skills a video camera was purchased and has been used extensively. 

The school also produced its own videotape of the practical riding components, 

entitled "On Road Course." 

Visits to schools are always most memorable when children are actively 

engaged. In this instance the author experienced such a diversity of activities that 

they created an extremely favourable impression upon him. Not only was he 

able to observe various practical sessions in the playground,  and discussions on 

road safety  in the classrooms,  he was also fortunate enough to be invited to join a 

practical riding test  for approximately twelve Year 6 students, accompanied by two 

teachers. He followed them on a bike down major and minor streets and across 



numerous intersections and  shared their exhilaration and success in negotiating 

dangerous crossings,  perfecting important  road  signals  and  undertaking 

formation riding. 

This is not to suggest  that such- high  points of activity are regularly 

maintained week after week or  that the school was vastly  superior  to  others 

observed in  Victoria or in other states. Yet, using the most stringent criteria, one 

would  have to conclude that  some  very exciting and  worthwhile  road safety 

activities are occurring at this school. 

The Bike  Ed programme is possibly the most successful and most visible 

road safety program  undertaken at the school and it has been operating for 4 

years. A bike trailer (containing 12 bikes)  is hired for two intensive periods in 

March and November each year. Training in  bike riding skills is provided for 

Year 5 and 6 students for two sessions a day over an  intensive, two week period. 

Teachers have marked out on the school playground the lines and circles needed 

to develop specific steering, balance and braking skills.  Five of the teachers on 

staff have undertaken the instructors training associated with the latest version 

of Bike Ed produced by the Road  Traffic Authority. Students  who pass tests (see 

Figures 25(a) and 25(b)) at the completion of the two week period receive a 

certificate (Figure 26). Those who  do  not pass are required to try again in 

November. The standards required by the teachers are very rigorous and in  fact 

only 7 out of 37 children received a certificate  in 1988. 

Students in the middle  grades (Years 3 and 4) do some bike-ed skills but 

combine this with lessons based on Out and About and Streefs  Ahead. Out and 

About  is used chiefly as a means of revising important road  rules  learnt 

previously. Streets Ahead was introduced recently to the staff  by  Road  Traffic 

Authority consultants at  a Curriculum Day  in 1988 (Bike Ed was also introduced 

by RTA consultants several  years ago). It has been  received most enthusiastically 

by  staff and two complete sets have been purchased and are regularly used. For 

example, the Year 1 teacher  selects items on personal safety which are especially 



important for her children. The Year 5 teacher uses ideas from Streets Ahead in 

science and maths and develops themes such as "accidents" and "responsibilities 

of road users". It is likely that Streets Ahead will be used more intensively by 

teachers as they become aware of its contents and devise ways of integrating it 

across a number of subjects. 

The younger  grades  make considerable use of Out and About materials. 

Road  safety games are also used as well  as  large cardboard cut outs of road signs. 

The high  priority given to road safety in the school curriculum is strongly 

defended by the teachers.  They are aware of the large proportion of children (up 

to 30%) who  ride bikes to school each day including some very young children 

riding up to 3 kms each way. The roads near to the school are busy and 

potentially  dangerous. The teachers involved  in bike-ed at the school are 

convinced that the riding skills of the children have improved dramatically since 

the inception of the programme. 

The senior teacher has carefully  monitored standards in certificating 

students,  and he is very pleased with the childrens' skill levels in the practical 

tests.  The  inclusion of regular road safety  lessons at each grade level appears to  be 

creating very positive attitudes among the children. 

Yet, it  appears that staff have not been very successful  in enlisting parent 

support  and participation in road safety  activities despite strenuous efforts  to keep 

them  informed  about  road safety programmes  and especially the Bike-Ed 

programme (see Figures  27(a) and 27(b)).  Unlike other schools where parents are 

used frequently as volunteer helpers with bike-ed programmes, it occurs to a very 

limited extent at this school.  Also, parents have not been very responsive to staff 

initiatives to make the wearing of helmets compulsory for  all children who ride 

their  bikes to school. The current road safety programmes will have even greater 

impact if ways can  be found of encouraging higher  levels of parent  support. 



Figure 24 

Curriculum Packages Used 

Grade Out & Streets Bike Language Cycletron Roads Operation 
Levels About  Ahead Ed. on the Games work  Aware 

Road (peer pressure 
package) 



Figure 25(a) 

EASIC R I D I N G  SKILLS TEST. 

1 .  Can d e m o n p t r a t e   c o r r e c t   S . t a r t i n q   p o s i t i o n .  

2 .  Can r i d e  i n  )i r t : . a i y h t   l i n e   w h i l e   s c a n n i n g   b e h l n d .  

3 .  Can r i d e  i n  a s t r a i g h t  1 i n e   w h i l e   d e m o n s t r a t i n g   z i g n a l s .  

4 .  Can  s t m  on a l i n e   u s . i n g   c o r r e c t  t e c h n i q u e .  

J .  Can demonstrate  in e m e r g e n c y   s t o p .  

6 .  Can main ta in   toa lance   whi le   r id ing   max.  3m i n  more than 10 s e c o n d s .  

7 .  Can c y m p l r t e   r i g h t   a n d  l e f t  t u r n s  w i t h i n  2.5m wid6 l i n e s .  

6 .  Can perform a z i p - z a g  rnanc8uure a l o n g  a I in r  af dots   $ .paced 2m a p a r t .  

9 .  Can r i d e  i n  u n i s c m  w i t h  o t h e r s  i n  a f i g u r e  8 .  

10 C s n  r i d e  a c i r c u i t  i n  a f o r m a t i o n   c c u ~ ~ p r i s i n g  2 pairs . .  

IC 



Figure 25(b) 

RODEO T E S T .  

I .  S l i l w a  Course  - ? i g  Z i y  thrcmugh 1 0  nn irkers  z p x i d  I K, b s & r ~ .  

2. C i r c l r   C o u r s e  - C i r c l e   c i c h  of 1 0  markers c p i c e d  Z m a p i r r ,  
( 5  c l o c k w i s e ,  5 a n t i - c l o c k w i s r ) .  

3 .  Eig in  EucKtt  - r i d e   a l o n g   s t r i i g h t  1 i n e ,  
Cure r i g h t   t 4 i n d   s i g n & l  +or l 0 m  t o  drop b i g  in  t . u c K E t )  

4 .  Obstacle Course  - r i d e   a l o n g   n a r r c w  hoa-cl, 
-. P I &  t r ruren  5 p i , , - >  o i  n s ~ r  lenrni5 t i l  I E  

- r i d e  up g u t t e r   ( l i t ' t   f r o n t   w h e e l > ,  
, (1Ocm a p a r t ,  spacea  ? u * r ~  50cm a long c u r v e d  I i n s ) ,  

" r i d e   t h r o u p h  sand,  
- - p i c K  u p  3 + l a g s  z - p i c ~ d  %a a p h r t  on r o u g h   s u r i i c e  

5 .  SCOOtjng  Course - between  30cm s p a c e d  l i n e s .  

6 .  P a r t n e r   C o u r s r  - r i d e   w i t h   i n r i d e  harld on p s r t n c r ' s   s h o u l d e r .  
( m r i n d f r i n g   c i r c u i t   i r o u n a   n e t i x l l   C o u r t s ) .  



Figure 26 

1.. Driveway  r ideout .  { I  
.(Correct atart ing  posit ion,   Scan,  2 hands on handlebars). 

(S ing le   f i l e .   f orm  pa ir s  , inside rider 1 m.,from  kerb).  

( Ins ide   person   moves   to  the front .  Ride 1 m from kerb). 
(Reform  pairs  - s c a n  behind, person behind moves   loval ) .  

3 Paaaing a parked car - Pairs .   form a single  file. < I  
(Scan.  Indfcate, 2 hands to diverge  r ight  1 m from car). 

4 Pass ing   spaced   parked   cara  - P a i r s   f o r m  a s ingle   f i l e .  < 
( t iaintain a atraight   l ine  1 rn f rom  cara .   re form  pa irah  

5 L e f t  hend  turn. { )  
(Scan  bahinc  30m  baforo  corner,  ludicate. 2 iautdr; ro t u r . d ,  
(Stop  S ign  i f  cars on  right.   Scan  and  indicate at  corner). 

6 Right  hand  turn  from  centre  of the road - Paira. 0 
(Scan  behind  50m  before  coinor,   Indicrta) .  
(2 hands t o  m o v e  to contra  of  road).  
(S top   s ign   near   corner  if necessary) .  
(Scan  and  Indicate  again at corner.  2 hands  to   turn) .  

7 Right  hand Hook Turn  from  . left   kerb. of busy  road. < I  
(Form  s ingle   f i l e .   Scan  and's top  S ignal ,   Stop  bes ide  kerb). 
(Keep  bike  parallel  to  kerb. Scan..Indicate). 
(Ride  direct ly   ' towards a line '1 m from  .keFb  in  side street). 

2 .R.iding  in p a i r s   b e s i d e  kerb - form a single   f i la .  

3pdlelX;file . . % a 3  re:pdq tco - - 
A,  PraceSss ruad rid%my sG%.LLs iiu YYW 

. Z s -  U a w s  a d u L t  suyerwSsSopr t u  w r a c * * . s e  
os#- rocad axrsss, c 3  

$ 3  



Figure 27(a) 

YEAR FIVE BIKE-ED YEEK PROGRAM 

Dear Parents, 

Duriw Bike-Ed Progrw (6 th  - 17th March) your c h i l d ' s  class u i l l  be imolved i n  
one hour of a c t i v i t i e s  each  day *hich u i l l  involve the teaching  of: 

(A)  Safe  Riding  Skills. 
(8) Traff ic  Riding Ski l ls .  
(c) Safety  factors  for  pedestrians,   cyclists 8 4  passengers  in motor vehicles.  
( D l  Defensive  riding s k i l l s   h i c h  involve  anticipating a d  reccgnising  dangerous 

s i tuat ions uhich my uell  becorn l ife  threatening. 

T h i s  Progrim u i l l  have a s e r i e s  of lessons based on: 

( A )  Riding skil ls   necessary  for  off-road  r iding ard r o d  riding. 
(8)  Riding ac t iv i t i e s   i n   t he  school  grwrd uhich sirmlate road s i tuat ions.  

BIKE-ED SKILLS CERTIFICATE 

Par t ic ipants   u i l l  be tes ted m their  riding s k i l l s  ard a b i l i t y   t o  complete a 
sinulated road r id ing   cwrse   in  the school grows% 

Pupils uho accrue  sufficient  paints  uil l  be auarded w i t h  a Bike-Ed Ski l l s  
Cert i f icate   to   reccgnise  t h e m  as a safety road cycl is t .  

Hopefully, between your e f f o r t s  ard curs, your chi ld   ui l l   develop  ski l ls  uhich u i l l  
enable  himlher t o   r i de   s a fe ty  and mke the  r ight  decision i n  dangerous s i tuat ions.  

REWIREHENTS 

For Bike-Ed Yeek the school has h i r e d   a   s p c i a l  Bike-Ed t r a i l e r  *ich has s m  
bicycles  uhich  children my use &ring  the lessws. 

However, i t  uould be f a r  mre ber r f ic ia l   to  your child  if  helshe  could  practise  the 

disturbing to  see the  large W r  of children uho  had very   l i t t l e   cont ro l  over 
r o d   r i d i n g   s k i l l s  on his/her oyn bicycle. In 1988 Year 5 lessors i t  uas mst 

the i r  mm bicycle h i l e  mkiw h a d  s i w l s  or  looking  behind them before  turning. 

PLEASE MAKE SURE THAT 'lay( CHILD'S B I K E  IS ROI\DVC(LTHY. 

t o  complete the enclosed f o r m  arc return then t o  school by Friday  3rd March. 
I f  ycu wish your ch i ld   t o  par t ic ipate  i n  the program i t  u i l l  be necessary  for you 

has  very  limited r i d i n g   s i l l s ,  ue wuld  be h a w  to  t imetable   ywr  chi ld   into  a  
Please  note : I f  your child is umble   t o  r i d e   a t  present  or you t h i n k  that  he/she 

course  for  Beginners i n   t h e  school  yard. T h i s  uould be fa r   sa fer   for  ywr child 
bho my otheruise have his /her   f i rs t   r ide  msupervised,  on a friend's  bike  l ike so 
mny  other  children do. 

Orgmisers:.... ......................... 
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BICYCLE AGREEMENT 
PRIMARY SCHCOL 

Dear Parents, 

Children uho wish to bring their  bicycles  to  school may do so i f  they  are  willing t o  
abide by the fol lwing  condit ions - 

2.  Bicycles nust be dismunted  at the entrance  gates and walked to the bicycle 
1 .  Where pms ib le  a Safety Helmet should be wrn.  

3. Bicycles  are  to be taken direct ly   to  the enclosure which wil l  be locked  for 
enclosures. 

safety  reasms between the hours of 9.00 an and 3.30 pn. 
4 .  No bicycles  are t o  be ridden  in the school  grands  &ring  school  hours. 
5 .  No bicycles  are  to be ridden around the school h i l d i r a s   a t  any time. 

.................................................................................... 
I have discussed these conditions  with my child ......................... and helshe 
unjerstands and agrees w i t h  them. 
I g ive  permission  for my child  to  ride  to  school.  

Signed ......................... (ParentlGuardian) 
Date ........................... 

YEARS FIVE-SIX B I K E  EDUCATION PROGRAn 

I g ive  permission  far my child  to  participate  in the Bike Ed Program +ich w i l l  
involve  slpervised  riding on courses i n  the school ground ard on a special ly  
selected course on the roads i n  the neighburhod. 

I g ive  permission  for my child  to   r ide ..................... (tuner's) bicycle during 
the Bike Ed lessons. 

............................... ParentlGuardian 

................... 
that  if  any d m g e  occurs the school  will  not be held  respomible. 
I give  permission  for  to  ride my child's   bicycle  and I Understand 

............................. (Signature of ParentlGuardian lending bicycle) 



Case Study 24 - Special School,  Victoria 

Eight children, with varying levels of mental and physical disability gather 

excitedly around the teacher  as she  shows the bicycles (with  and  without trainer 

wheels) that  are available. Another teacher helps each child to  put on a bicycle 

helmet and  to  adjust  the  straps. Further help is needed for children to enable 

them to  mount their bicycles. 

The children set off along different sections of the miniature traffic area. As 

indicated in Figure 28 all  major road hazards are included and the traffic lights 

are fully functional. One little girl, who was not given a bicycle (due to physical 

disability problems) pretends she is a train and produces a very realistic train 

noise as she proceeds back and forth along  the  train  crossing.  Several of the older 

children use up enormous  amounts of energy as they complete lap after lap, 

pausing only briefly at the "STOP" signs, and when necessary, at the  traffic lights 

when the light turns to red. One boy with limited control of his right  arm 

attempts to pass another child  on his bike but crashes into her. He suffers some 

physical pain  but is not deterred from getting on his bike and  starting off again. 

The children's  interest seems unquenchable. They don't  pause for a  rest. It is 

only with great reluctance that they bring their  bikes  back to the storeroom after a 

half hour's very strenuous activity. 

The  "traffic  centre"  at this special  school  has  recently  become available and is 

the culmination of considerable effort by teachers and  parents  and financial 

assistance from community groups  and the Federal government. The  school has 

received Priority School funding from the Federal government since  1986. They 

were able to put forward  a special application for the traffic  school  bicycles and 

this was approved in 1988. However, the grant did not provide for all the extra 

costs. Wiring of the traffic lights  to make them fully functional  and the 

installation of electrical function boxes were undertaken  by  parents with special 

skills and by members of the Rotary Club. State government funding was sought 



and finally approved, to construct a  pathway  to  the traffic centre so that children 

in wheel-chairs could have access to  it.  Parents  are  presently  sewing materials 

which will be used as pedestrian crossing  flags. 

Road safety is an  important  part of the  curriculum for the  students who 

attend this special  school  because it is an aspect of everyday life with which they 

must  learn  to cope if they are to obtain a reasonable level of independence. The 

class teachers take  the children on  frequent visits out  into  the community. They 

get experience under  supervision of crossing roads  and using traffic lights. Some 

of the activities from Streets Ahead are  used as  class activities, especially those 

dealing with street signs and road rules. 

For the senior students (16-21 years of age)  independent travel to  and from 

school is encouraged. To build  up  their confidence, volunteers from  the 

community accompany a  student to and from  school to ensure  that they learn  the 

necessary routines  about  buses/trains which  they  need  to  catch.  This support is 

gradually  reduced  until  the  student  is  able  to  undertake  the school  travel 

independently. 

The traffic centre at this school has  had  a major positive impact upon the 

students. However, it is a very expensive capital outlay  and  even  the  recurrent 

costs are considerable. The  school principal has negotiated with other schbls to 

use the facility on  a fee-paying  basis,  to help defray some of these  costs. 



Figure 28 

MiniatureTraffic Area 
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Case Study 25 - Secondary School, Victoria 

This is a very  large  secondary school of over 1300 students  located  on two 

campuses - a Junior Section  for  Years 7, 8 and 9 students  and a senior section  for 

Years 10,11 and 12. 

It is  fortunate  in  having a curriculum  coordinator  who  has  the role of 

encouraging teachers to become involved in a range of planning activities with 

regard  to  traditional subjects and cross-disciplinary  offerings. He  chairs  the 

curriculum committee consisting of 4 elected staff, 2 senior students, 2 parents 

and they meet regularly to consider  the subjects/courses which should  be offered 

at the school. 

The curriculum  coordinator  has a strong  personal  interest in road  safety 

education and  he was successful in 1988 in getting "Road Education" approved as 

a Year 9 elective. It is timetabled in semester 1 in 1989 for 3 periods of week.  It 

has  the  potential to develop  into  an  important elective but in its  first year of 

operation in 1989 it only attracted 14 students,  and these students  did not list it as 

their first elective  choice.  "Road Education" is  included in a range of over fifteen 

courses including "Personal Development", "You and Melbourne",  "Buying and 

Selling", "Consumers and Leisure", "Physical Education Games" (choice of 5), 

"You and Journalism". 

The emphasis in the  road  education  course is upon  student-interest 

activities. The curriculum  coordinator  does  not  see it as  an  academic course, 

partly  because it is  intended to be a personal  development elective but also 

because of the low academic standard of the students it is  likely to attract. 

The course  had  only  been  running for two weeks when  the  author visited 

the school. The curriculum  coordinator was using Survival Trails developed by 

the Road  Traffic Authority  as  the basis  for these early lessons. Students examined 

common routes to school and  danger  points on the way. To add some variaiions 

to the activity he asked students to  plan  and  produce  "new"  road sign's for 

0 
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potential road users such as skateboard riders, and  elderly people. They also had 

to work  out  appropriate locations for the erection of these  signs. The students 

seemed to enjoy these activities very much and in the process they  were  able to 

reinforce  basic road safety rules. 

For the  remaining  weeks of the  semester  the  curriculum  coordinator 

intends to examine related topics developed by the RTA, namely Science  and the 

Road:  The  Driver;  Science  and  the  Road:  The  Vehicle;  and  Teenagers,  Alcohol 

and  Road Safety. He will  use student  inquiry  activities to present  them  and 

intends to include games and excursions where  appropriate. 

The curriculum  coordinator  considers  that  this will  be a trial year for his 

elective "Road Education". He anticipates  that  the students enrolled  in  the 

course this year  will be strong advocates for others to do  it in future years. He is a 

strong  supporter of road safety  courses but  he is also a pragmatist and realizes that 

the elective is not perceived to belong  to any of the traditional subjects and  that  it 

has low academic status. For 1990 he is considering  the possibility of including 

the  same topics in a science course  where it would  attract  larger  numbers of 

students. 



Case Study 26 - Primary school, Western Australia 

The school is  situated  in a large  suburban  area some 60 kilometres south of 

Perth. Granted a t y  status recently, the  area is expanding  rapidly  and serves as a 

dormitory  for  workers  in  nearby  industries  and  those  in  Fremantle  and  Perth. 

Rapid housing  development has contributed to an  increase in traffic through  the 

area  and hence  to the road  safety  hazards  confronting  children  who  attend  the 

school. 

Working to  implement  system-wide  reforms,  the  principal  and staff are 

exploiting a number of traditions  within the school.  These include active parent 

involvement,  high  academic  standards, and well established  pastoral  care  and 

road  safety  education programmes. The driving force  for the  latter is the Deputy- 

Principal (male), a long time resident in the area who is active in the community. 

A recent  innovation  has been the  establishment of a "School Development 

Council", with teacher and  parent  representatives. This body is responsible for 

the  formulation of school policies and  plans and acts as a firm link with the 

community. The Council is fully  supportive of the school's  efforts in road safety 

education and influential in school-based attempts  that  are designed to reduce the 

traffic  hazards  for  children in view of the school's location near to a very busy 

highway. An added problem is created by the increasing number of parents who 

choose to transport their children to  and from school. This creates congestion 

around  the school's single entry  and exit point at peak periods. 

There  are t w o  major thrusts in the  school's  road  safety  education 

programmes. One is a school-wide emphasis  upon general aspects of road safety 

through  Health  Education lessons. The second is a Bike-Education course for 

Year 5 pupils. In the case of the school-wide programme, addressed both  by  class 

teachers and the physical education specialist, the Deputy-Principal (male) acts  in 

advisory  and  support roles. He monitors teachers' programmes  and sees that 

they  have  sufficient  teaching  aids  and  instructional  materials. The curriculum 



materials  used  in this programme are those provided as part of the Out and 

About kit produced by the Federal Office of Road  Safety.  The Deputy-Principal 

takes direct responsibility for all instruction, testing and certification  for Year 5 

pupils in the Bike Ed course. 

The  general  road  safety  programme,  encompassing six thirty-minute 

lessons, is scheduled for the first part of second term and complete Out and About 

kits are placed in every Year 3 to 7 classroom. Teachers consider that the 

children's work booklets are  a "bit junior-oriented'' for upper  primary  pupils  and 

use the Teachers' Manual as  the bases of activities for these older children. The 

work booklets are very popular with younger children,  their teachers and parents. 

A small number of parents interviewed stated their appreciation of the parents' 

booklet in this course. 

The Deputy-Principal's view is that, for maximum effectiveness, teachers 

must be provided with appropriate materials as  they don't have time to "browse" 

or "go hunting". A point made strongly  during  interviews with  the deputy- 

Principal  and teachers was that,  given  competing demands for time in  the 

curriculum, topics like road safety are easily lost unless planned for centrally 

within  the school. Major strengths of the school's  general  road  safety 

programmes were said to be the flexibility which allows teachers to use their 

knowledge as  adult road-users to raise levels of awareness among children. 

Observation of a road safety education lesson with a Year 4 class, taken by the 

school's physical education  specialist  revealed  an informal situation. Once 

seated, children were told that, as a continuation of the previous week's work, 

they were to see a film about  pedestrian safety in traffic.  The  film  "This  Way, 

That Way, Which Way?" was one of a series of three included in the teacher- 

planned programme for Years 3 and 4 pupils. 

The film, which attracted the immediate interest of the children, required 

them to take active roles in identifying "good" and "bad" road safety behaviour. 

The first part of the film, which lasted for about ten minutes showed examples of 
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real situations with vehicles, pedestrians and cyclists.  In the second part of the 

film, the  hazardous  situations  were  repeated  and  children  were asked to 

comment and explain why the behaviour shown  was either "good" or "bad". As 

a follow-up to examples of "bad behaviour", children were asked to describe the 

correct behaviour.  Children told me  that they enjoyed the film and  that  it 

"teaches us a lot about safe  behaviour". They also said that they  liked the Out nnd 

About booklets because "they have  interesting  things to do like puzzles  and 

drawings", "you can take them home", "the pictures are good and tell you what 

to do", and "they tell you  how to look after your bike".  Both the teacher and the 

Deputy-Principal commented that the booklets were popular with children and 

they were easily obtainable in  sufficient quantity to give one to each  child. 

The Bike  Ed course  is restricted to pupils in Year 5. For the past six  years the 

course  was  taken solely by  the  Deputy-Principal  who  had  attended  an 

"instructors" course. During those years the course was  scheduled over two 

terms of each three term year.  This has now been changed to a programme that 

occupies 25 lessons over three of the  new  four  term year. During 1989, the 

Deputy-Principal  had to relinquish  his support teacher role, due to staffing 

restrictions, and take on half-time class teaching with  a Year 5 group. This has 

reduced his capacity to instruct all  Year 5 pupils in the Bike  Ed course and he does 

so now only for his  own class. However, the other  two Year 5 teachers have 

cooperated and, although neither has completed the  "instructors' course", they 

are enthusiastic -because of the Deputy's support  and guidance. 

The programmed events for the 25 week course are displayed prominently 

on a large chart in the Deputy's office (see Figure 29). The display is  in the form 

of a matrix which shows indoor and outdoor activities,  teacher resources required 

and their location, and the expected student activities. The chart indicates that 

maximum provision is made for outdoor practice through seven full  and eight 

half lessons. Student activities are varied and involve a  range of pedagogical 

approaches. 
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The classroom activity  observed  related to "skill means control" and this 

was followed by practice of procedures for emergency  braking.  The  outdoor 

sessions take place on a bitumened area used for netball and  marked out for the 

purposes of the Bike  Ed course  with  markers and half-size traffic signs. The 

Deputy-Principal regards  the  cardboard  signs  (with  the STOP sign in black!) as 

artificial and would prefer the full-size versions. As not all children had bicycles 

and helmets there was some sharing. 

Following a comment by  the Deputy regarding the lack of power on the part 

of the school to insist that children's cycles were in  safe condition, and that some 

parerrts.were.either  unaware  or -unconcerned about  the condition of their child's 

machine, the bicycle storage area was inspected. Out of a total of 82 bicycles in one 

of the  three  storage areas, 16 machines were quickly identified  as  having some 

defect.  It was speculated  that  the  owners  were in year  levels not involved in the 

Bike  Ed. course as maintenance is a prominent  feature of the course. 

Both the Principal and Deputy  were  praiseworthy of the  support  that  the 

school  received from the sergeant and staff of the  Police  Bike  Ed unit. Comments 

were  made  that  the  theory sessions, both in the Out and About and Bike Ed 

courses serve well to raise children's levels of awareness about road safety.  Major 

problems with  the Bike  Ed course were said  to be the availability of machines for 

those children who chose not  to ride cycles to school and  the lack of teachers who 

were trained  to  undertake  the course. 

Road safety education is an established feature of this school.  References are 

made to these activities and their  place in the  curriculum in the  School's  Policy 

and Development plan.  Currently,  the Principal is involved in a cooperative 

community  venture,  involving  all school principals  in  the  area  and  Shire 

Council Officers, with  the Mayor a Chairperson of the  Joint Committee, to 

promote road safety education within the city. 
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Case Study 27 - Non-Government Primary School, Western Australia 

Although  the school is  situated some 400 metres to  the  west of the Albany 

Highway and most  students do not  have to cross the very busy traffic to  get to 

school, the principal and teachers are acutely aware of the hazards. These are said 

to be those associated with the heavy flow of traffic  from and  to  the highway via 

roads  around the school and  children's use of the highway in out-of-school  time. 

As the principal commented: 

I am always concerned when I see young  children cycling on 
the highway and trying to  cross against the constant flow of 
fast-moving traffic. What I see is  very inexperienced children 
in  dangerous  situations. For me, road safety education  is an 
absolute  priority. I try to  get  this  message across to  my 
teachers, parents and students all the time. 

The principal's  efforts  appear  to  be  extremely effective.  Teachers' 

programmes indicated  that the topic of road safety was a feature of the teaching in 

Health  Education.  The  principal's  signature  and  comments  on  these 

programmes indicated  that he monitored activities consistently. A feature of his 

leadership  style  is  to visit  classrooms and teachers reported that reminders  about 

road safety were given  periodically at school  assemblies. 

Pre-primary  teachers  said  that  they  enjoyed  very  high levels of parent 

involvement  and,  in their  efforts to encourage children in safe pedestrian 

behaviour,  attempts  were made to  include  parents. While some Out and About 

materials were  used, the teachers saw a need for  practical  activities that reinforced 

safe road crossing behaviour. This was practiced both in the playground and on a 

road  near to  the school. 

Teachers in the Years 3-7 levels indicated varying  degrees of interest in road 

safety education. Most of them, in acknowledging the special situation of the 

school and  the  hazards  for children,  claimed that  the K-7 Health  Education 

Syllabus and access to  the Out and Abouf materials  were  sufficient for their 
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purposes. Views were expressed that there were so many demands  upon them, 

as part of the State's "Better  Schools" programme,  that  road safety education 

should be  undertaken jointly by the school and the parents. There was a  strong 

impression on their part that they were acting alone  and most parents  were 

willing to leave the task to the school. Teachers were extremely complimentary 

about the Out and About resource materials and claimed that  without them time 

constraints would preclude effective teaching in the area. 

Proof of the effectiveness of the Bicycle Safety-Helmet scheme existed in 

observations of children arriving at school. Only two child  cyclists were observed 

not to  be  wearing helmets and these were  said  to possess them but to have 

"forgotten". Observations also indicated that the vast majority of cycles were in a 

safe condition, although  a small number of children seemed to have machines 

that were either too  small  or  too large for their own physical  size. 

The momentum for the school's  bicycle education  programme obviously 

was due to the principal's direct interest and sponsorship and the enthusiasm of 

the Physical Education specialist.  This  teacher had  undertaken a recent training 

programme, but revealed that he had received exposure to the whole area of  road 

safety education as part of his pre-service  training. As a cycling enthusiast, he was 

keen to  respond to the Principal's  encouragement  to  develop  the Bike  Ed 

programme. It was  apparent that this teacher was involved actively with  one 

parent member of the School Council in  promoting  the  establishment of a 

community-based road safety training facility. 

The need for such a facility was said to be the inadequacy of the school's 

playground, with its artificial conditions and the danger of using nearby roads for 

the initial stages of bicycle safety training. A claim was made  that while the 

"theory"  instruction involved all students in  Years 5-7, the practical aspects of 

bike-ed were effective only  with  about  one-third of the children who  brought 

bicycles to school. While it was obvious that sharing of helmets and machines 
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took place during  the practical sessions, this was  not  regarded  as desirable. 

However, as the teacher explained: 

we face a  problem - let  those with bikes benefit  and the 
others  standing  and watching, or try to involve as many as 
possible. 

Both the principal and the teacher shared the view that parents bought their 

children expensive machines and  let them use them without  much  thought to 

training. The principal commented: 

Every  motor-cycle,  car and truck driver  using the highway 
and  the  roads  around  the school  has had  to receive 
instruction and pass a licence  test  yet we allow inexperienced 
and  untrained  children to use  their  bikes in the same 
conditions. 

Apart  from  the  school's  ongoing  promotions of general  road  safety 

education through  the  Health  education  part of the curriculum and the safety 

helmet scheme,  bicycle education was deemed to be a major priority. With active 

participation at a School-Council  level, directed to generate interest and resources 

from the community, the establishment of a training facility was  regarded as 

essential. This was envisaged to involve the construction of a bitumened "road 

system" with real traffic signs and signals, sufficient well-maintained machines 

and  trained  voluntary  instructors to permit  "out of school" training for all 

children. This ambitious school-community project was regarded as  part of the 

"school development plan" and  it was said  that  negotiations  with the local 

authority and other potential sponsor groups were "at a promising stage". 

This  school seemed to display many of the ideals and realities of road safety 

education in schools. Essentially, the prime-mover was the principal  who 

regarded road  safety education both as a high priority and as an ongoing process - 

for which he  and his  staff were responsible. The programmes were monitored, 

primarily in terms of implementation and to some extent in regard to outcomes 

as these were observable in children's behaviour. The  use,  by the principal, of an 



"enthusiast"  to  assume responsibility for major parts of the  programme (i.e. Bike 

Ed and  as  Co-ordinator-Advisor for  Health  Education)  was  an  effective 

managerial strategy. The encouragement of school-parent responsibility for  road 

safety  education  through  the School Council and the  attempts of this body to 

involve the community may be  regarded as an extremely positive move towards 

community  participation  in schooling. The real tests of the  strengths of these 

ventures  will  arise  in  the  near  future - with  the  retirement of the  present 

principal and  the  appointment of his successor. 
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Case Study 28 - Secondary School, Western Australia 

The school is  modem  and attractive, based upon  separate faculty clusters 

and  surrounded by attractive native  bush  gardens.  Numbers of students have 

increased considerably since the school was first opened in  1974 and  it  now has 

over 1100 students  and 80 teaching  staff. 

The catchment area of the school  consists of a large number of state housing 

homes with families on relatively low incomes. Unemployment rates in the area 

are  quite high and juvenile crime is prevalent. These problems seem to spill 

over into the school situation  where  discipline  problems occur from  time to 

time. 

When the school-based police officer scheme was introduced as a pilot 

project in 1987 it was not  surprising  that this school was selected because of its 

numerous  student problems. The purpose of the scheme is for the school-based 

officer to be accepted by students  and staff  as a full-time member of staff and to 

participate in such activities  as: 

(a) assist individual students with problems (especially relating to the law). 

(b) assist  in sporting activities such as  coaching a sporting team. 

(c) assist with excursions and school camps. 

(d) give lessons when invited on various topics such as the law, motor 

vehicles,  traffic  offences,  etc. 

(e) attend staff  meetings. 

The police  officer  in this case study has  been at the school  for nearly eighteen 

months. An  ex  air-force mechanic with ten years  experience  in  the  police  force  in 

South Australia and  in the Northern Territory, he is ideally suited to the task. He 

is confident and knowledgeable,  yet he has a very relaxed, low-key manner. 

He admits that things were very tough for him in his first year in the role. 

The students would not contact him at  all  in  the first few months. His office  was 



located within the library initially but he found  that  students would not visit him 

there as their visits were too "public" and visible to  other  students.  He finds his 

new office  location  in the physical education block to be far more convenient for 

students. 

At first he had most success with Year 8 students. They were new  to the 

high school situation and he was able to do things to assist  them. Year 8 teachers 

were also most amenable to using him for  brief  talks to their classes. 

It took him longer to gain the support of older students, especially the Year 

10 boys. However relationships improved markedly after he started to coach a 

football  team at the school, comprising a number of  Year 10 boys. 

On  another occasion a  number of students  decided to go on strike over 

grievances related to the school timetable and perceived discrimination practices. 

When the  student  leaders  were given an  opportunity to send a delegation to 

meet with Ministry of Education officials they were invited  to  nominate  one 

teacher to attend  the meeting with them - they chose the police  officer!  The 

police officer maintains  that his rapport  with Year 9 and 10 students has been 

very positive ever since that event. 

It  has been difficult for the police  officer to get to know staff at the school. 

He makes a point of being present  at  morning teas most days so that he can 

circulate among staff. He has  also earned their support by doing yard duty several 

times a week! 

As a preliminary step to giving lessons he obtained copies of all the subject 

syllabi to see if there were topics which were within areas of his expertise. He 

found plenty of areas! For example,  topics on the Law  occur at several  year  levels 

in  the Social studies Syllabus. In  Science there are  various topics on vehicle 

speed/velocity. 

His next strategy was to  chat informally with individual teachers about their 

subject  area.  Usually  they  invite him in  to  observe  one or two lessons or ask him 

directly to  give lessons on  specific  topics. He has had most success with Design 



and Technology,  Science and Maths teachers but is still working on teachers in 

other subject  fields. 

The police  officer is very sensitive to teachers' perceptions and needs and 

that he is  "still on their territory". He repeated on several occasions to the project 

director that although he can present lessons quite effectively he realises  he is not 

a trained teacher. He makes a point of only taking on teaching commitments that 

he can fulfil.  Because he also visits feeder primary schools on a regular basis he 

has to ensure that he is not absent for specific  lessons at  the secondary school and 

thereby  cause problems for  staff. 

He uses some audio-visual aids in his lesson presentations, such as video 

tapes and  overhead projector transparencies, but prefers to use the blackboard. 

Students  appear  to relish the  various anecdotes he includes in his talks. He 

encourages them to discuss experiences they have had and generally to engage in 

question and answer sessions. 

The  visits to the 8 feeder primary schools are also an  important  part of his 

role even  though he only allocates about 20% of his  time to this. At these 

primary schools he gives talks when invited on an array of topics from "Stranger 

danger" to various aspects of road safety. He makes some use of road safety 

materials such as Out and About and Constable  Care but he tends to do brief  talks 

using personal experiences and anecdotal accounts. He concentrates  especially on 

final  year primary school students because he wants to enlist their trust prior to 

meeting up with them again  at the secondary school  in the following  years. 

A new driver education scheme was initiated last year and the police  officer 

is responsible for running  it  at his secondary school. Termed the "Youth  Driver 

Education Scheme" it  provides Year 12 students with 4 hours of instruction on 

driving and road laws. Videotapes are used in the theory lessons together with a 

booklet, "Learn to Drive", which has been adapted from  a New Zealand 

publication. All students  who pass a written test based upon the theory lessons, 

are permitted to accompany a police  officer  in a police vehicle to observe road 
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safety  behaviour of motorists  and  pedestrians at first-hand. An additional 

incentive for students to pass the  written test is that they receive a waiver to the 

Learner's Permit test. 

Although  the  police officer has been advertising  the  driver  education 

scheme at his school it  has  not been very popular so far. One problem  is that it is 

timetabled during  a  sports time block and  a  number of students  are reticent about 

missing their sports periods. Some Year 12 students do not elect  to take it because 

it  represents  further work and the need  to study for  yet another test. Others have 

shown  little  interest  in  the  course  because it doesn't  allow  them  to  get  any 

practical driving experience. Numbers  doing  the  course each term have been 

quite  disappointing, averaging only 7 or 8 students. 

The police  officer finds his school-based position a most satisfying one. He 

enjoys working with students  and he feels that he has  at  last  earned their trust 

and confidence. The staff too are now more accepting of him and  are willing  to 

share  the teaching of some topics with him. A major reason for the success  at 

this school  is obviously the personality and dedication of the police  officer. 

Yet, it  should also  be  noted that the role does not necessarily  lead to  a major 

emphasis  being placed on road safety. The police  officer is deeply concerned 

about  developing improved public relations with the  students. He wants them to 

trust  and  cooperate  with police  officers - if not in the short term, at least in the 

long term. He does not  have  any training or any special interest in road safety. 

The driver  education scheme is not very popular  with Year 12 students. Few 

curriculum  materials  on  road  safety  are  available  or  used  with  the  lower 

secondary  students.  His talks to primary school students  are typically "stand- 

alone" presentations and they  are  not  sequenced  into any specific road  safety 

programme. 
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Table 1 
PRIMARY SCHOOL 

Location  and  Sizc 
School 

Primary  school in  a 
suburb of Canberra. 

450 students. 

Curriculum  Materials 
Available 

Bike Ed (Vic.) 
Slreer Sense (NSW) 
Our and About (FORS) 

Visits  to Traffic Centre. 

Spccific Teaching 
Features 

1 .  Special uial of a  form 
of "Bike Ed" come 
with  3  classes,  Years 
1 & 2 , 2 & 3 , 3 & 4  
over  an intensive two 
week period. 

2. The  sequence of events 
included: 
a) getting external 

adviser to motivate 
teachers. 

b) initial check  on 
safety of bikes. 

c) small  group skills 
training  in  play- 

@ small group  trainin 
ground. 

continued  on  a 
rotational basis. 

3. Integrated road safety 
into music, art, 
mathematics. 

Community Features 
Spexific  School- 

School  Board  initiated a 
major  helmet drive in 1987 
using: 
a) poster compctitions. 
h) newslcttcrs. 
c)  bulk salcs. 

~ 

Achievements 

1. Teaching of "Bike E d  
to junior  grades  was 
very  successful. 

2. School  Board  initiatives 
to improve bike helmet 
use was successful. 

3. Parent pick-up of 
children at school h a  
improved. 

~ 

Problems 

Some  problems in storing 
bikes at school over 2 
week period. 



Location and Size 
School 

A  well established 
primary  school  in a 
suburb of Canberra. 

484 children 

There are few busy roads 
but consmt radius curves 
do make road  crossings 
difficult for some  children. 

Curriculum  Materials 
Available 

Roadwork (Vic.) 
Out and About (FORS) 

Bike Ed (Vic.) 

16 bicycles  obtained by 
the school from  a  previous 
submission to the  ACT 
Schools Authority. 

Use Traffic  centres at 
Belconnen  and Dealdn. 

Table 2 
PRIMARY SCHOOL 

Specific  Teaching 
Features 

I .  Concentrates on a form 
of "Bike E d  with early 
grades,  especially 
Year 1 and2. 

!. Did  a pilot programme 
on "Bike E d  with  Year 
2 students last year. 
a) Used external specia: 

ist to i n d u c e  
"Bike E d  and  enlist 

b) Did safety  check  on 

c)  Commenced  a series 
children's  bikes. 

of skills activities ir 
small groups in  the 
playground. 

activities on other 
days. 

e) Did  a  check list of 
skills at completion 
of proyamme and 
sent individual 
details to parents. 

1 .  Integrated aspects into 
Language  and  Maths. 

staff support. 

4 Rotated skills 

Community Features 
Specific School- 

1.  hincipal has talks to 
kindergan parents 
about  mad  safety. 

2. Present drive by P & C 
on children  having  bike 
helmets. 

Achievements 

I .  Teaching of "Bike E d  

been  very succesful. 
to young pupils has 

Problems 

1. Teaching of road safety at 
schools has to be. 
supported by  parents out 
of school. 



Table 3 
PRIMARY SCHOOL 

Localion  and  Size 
School 

Government  school  in a 
suburb of Canberra. 

school. 
186  children  attend Ihc 

Cumculum Materials 
Available 

Bike Ed (Vic.) 
Roadwork (W.) 
Our and About (FORS) 

Visils to Traffic  Centre 

Materials  supplied  by Bus 
Company  (Aclion Bus). 

Specific  Teaching  Specific  School- 
Features  Community Features 

1 .  A form of bike-ed taught 
at school for 3 years. 

2. In  1988 it was  taught 
more  systematically  by 
a) using  external expert 

to motivate  teachers. 
b) an  intensive  daily 

programme for 2 

c) parent  help  with  the 
weeks. 

skills training  in 
small groups. 

@ concentration  upon 
braking as a problem 
area.  Childrcn  given 
praclicc on various 
surfaces  (concrctc, 
grass,  gravcl). 

3. Uscd  visits  from police 
and  bus  company to 
reinforce  !caching. 

1. Did  some  integration of 
road safety in  science, 
language  and  maths. 

1. Parents supported the 
two  week intensive 
period by 
a) acting as supcrvisorr 
b)  checking  roadwonh- 

iness of  their 
children's  bicycles. 

2.  School  kept  parenrs 
incorned by  numerous 
newsletters. 

Achievements 

1.  Studenls very  keen  on 
the course. 

2. Several  teachers  became 
involved. 

Problems 

1. Need to give students 
more  practical  experience 
with bikes. 
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Table 4 
PRIMARY SCHOOL 

Location and  Size 
School 

Primary school in a 
suburb of Canberra. 

420 students. 

Curriculum  Materials 
Available 

Bike Ed (VIC.) 
Out and About (FORS) 

Roadwork (Vic.) 

Resources  available at 
Traffic  Centres. 

Specific Teaching 
Features 

I .  Commenced as a  result 
of a  perceived need - 
children  who  went to 

Centre  were  given  low 
the Deakin Traffic 

ratings on bike skills. 

l .  Intensive  programme 
over 2 weeks  developed 
with  Grade 2 and 3 
a) used outside  expert 

b) safety checks on 
to motivate student: 

c) small group skills 
children's bikes. 

training  in  play- 
ground. 

d~ rotation oC skills 
training  each  day. 

e)  highly  developed 
integration  of  road 
safety into literature 
maths, language, 
social studies, 
science, an. 

Specific  School- 
Community Features 

Parents kept  in contact 

by  newsletters. 
about b i k e d  programme 

Achievements Problems 

. . Programme  was  very 1. The  preparation  time for 
popular  with students 

was  very  heavy. and  parents. 
doing the intensive course 

!, At  a subsequent visit to 
Deakin Traffic  Centre 
the  children  achieved 
much  higher ratings on 
their bike skills. 

1 .  The integratedactivities 
were praised by external 
consultants. 



Table 5 

Location  and Size 
School 

SENIOR 
I 

Curriculum  Materials 
Available I Specific Teaching 

Features 

Senior Collcgc  in  a suburt 
oC Canberra. 

Driver  Education 
programme  undertakcn 
by  a  commercial  driving 
instructor. 

The course is a 
mmIional/ cerlifiwted 
course available  to 

$180perperson. 
students for approximately 

Number of sludents 
18 per term. 

Handouts. 

w: 
"Motor Mania" 
"Big  Gig" 
"Road Worrier" 
"Drinking,  driving, 

surviving" 

Car for tuition  supplied 
by  driving  instructor. 

1.  Course consists of 10 
by 1 hr class sessions 
and 8 hrs practical 
driving. 

2. Sequence  of  topics 
cover  car  equipment, 
braking, defensive 
drinking,  alcohol  and 
driving. 

3. Practical  sessions  occur 
in  same  week as class 
sessions (2 students 
per car). 

4. Students  cncouraged to 
sit for licence  test at end 
of course. 

5 .  Use videos  and 
discussions as major 
modes of prescntation. 

6, Has  a fun activity at 
conclusion of 

racing  Go-Karts  on  a 
programme  involving 

racc hack. 

'OLLEGE 
I 

Community Features 
Specific School- I Achievements 

Pressures from  community 
groups to run  a  driver- 

1. Programme  has been 

education  course. 
popular  with students 
since it slarted in  1987. 

college can  run it with- 
out any substantial 
involvement of their 
regular  sraff. 

Problems 

1. Escalating costs may 
make it too expensive 
for most  students. 

2. It relies on the expertise 
of an outside instructor 
and so little quality 
conlrol is possible. 

3. Difficult to find free 
period times for 
practical sessions. 

131 



132 

Location  and Size 
School 

~ 

Senior College  in  a 
suburb of Canberra. 

Driver  Education 
programme  taken part- 
time  by a Language 
Lecturer. 

The  course is a 
reCmtional/ cenificated 
course available to 
students for $20. 

Number of  students 
11-15. 

Curriculum Materials 
Available 

A set of 16mm films 

FORS (dated). 
on driving prod~ced by 

Dual  conmol car is made 
available  by  a  local  car 
&ala. 

Teaching  handouts. 

Table 6 
SENIOR COLLEGE 

Specific  Teaching 
Features 

Specific  School- 
Community Features 

1. Emphasis is on 
developing  sound 

Support for the  programme 

driving  auitudes  and 
which  has been operating 
for over 10 years. 

not on getting  a 
driver's  licence. 

2.  3 hrs in  class  and 1 hr 
practical  driving  per 
week for a  term. 

3. Use made  of  Office  of 
City  Management to 
assist with theory 
lessons. 

4. Lecturer does practical 
driving sessions  but is 
not a qualilied 
instructor. 

5. Uses films and small 
group  discussion 
sessions. 

Achievements 

1. Students enthusiastic 
about it - is always 
over-subscribed. 

2. Students do appear to 
gain more positive 
attitudes. 

Problems 

1 .  Difficult to find staff at the 
college to teach  the course. 

2. The  tuition car is under- 
utilised at the college. 

3 ,  Difficult to find free perid 
times for practical 
sessions. 



Location  and Size 
School 

Nursery  school 
Inner-city suburb of 
Sydney. 

51 childrcn  aged 0-5 yrs. 

Three groups 
0-1; 1-2; 3-5 y~olds. 

Near-new  building with 
comprehensive  facilities. 

Curriculum  Marerials 
Available 

Kidr and Trqqic 
"Leggo Roadworks" 
"Motorbikes & Transpod' 

"Puzzles in a  Bag" 
"Metcon Playmat" 

4 Tricycles 
Moon  buggy 
Wooden Traffic lights 

Table 7 
KINDERGARTEN/NURSERY SCHOOL 

Specific Teaching 
Features 

1 .  Activities  planned  one 
day in advance  and 
evaluated  the day after. 

2. Teachers  closely  follow 
activities  in Kids and 
Trafic for a 3 week 
theme. 

3. Also incorporate TV 
Playschool  themes. 

4. Have outdmr games 
and  activities; 
excursions;  a  dress-up 
"Bicycle  Day". 

Community Features 
Specific  School- 

Have  parent  meetings  and 
guest spcakers talking on 
road  safety  matters  (e.g. 
talk  on  baby  rcswaints 
in  motor  vehicles). 

Achievements Problems 

1 .  Ha? widened  coverage 
of road  safety to include, 
a)  bike  riding  and 

helmet use. 
b) parent respnsib- 

ilities [or seat belts 
and  car  restraints. 

2. Kids and Tr&c 
materials are used 
extensively  and  very 
successfully. 

3. The k i t  has  enabled 

parents  more  about safe 
teachers to educate 

road  safety  practices. 

1. Problems  with letter 
formation  in story books 

2.  Drawings in the Kids 
and Trqqic calendar 
are too  complex. 

w 
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I 

School 
Location and Size I Curriculum  Materials 

Available 
~ 

Nursery  School, 
Innerdy suburb of 
Sydney. 

Two buildings on opposite 
sides of a busy road. 
One building - 0-2 yr olds 
Other building - 3 4  yr olds 

50 children 

Kidr and Tr@c 

Personal collection of 
posters, charts, songs  and 
audio  tapes. 

Department of Health 
pOSkrS 

Table 8 
KINDERGARTENDIURSERY SCHOOL 

Specific  Teaching 
Features 

Use Kids and Trajjic as 
a  group activity for a 
2-week heme: 
a) read stories  and  big 

books as a group 
activity. 

at  the Listening Post 

c) in activity time  they 
and sing songs. 

make  traffic  signs 
and  cars. 

a) teachers take children 
on lots of local walks 
to library  and other 
cenlres. 

calendar is used each 
month. 

b) children listen to tapes 

e) Kids and Tr@c 

Community Features 
Specific School- 

Parents very  concerned 
about  the  cross-walk 
connecting the two 
buildings. 

They  welcome the use of 
this  new  package. 

Achievements 

1. Children  enjoyed  the 
package  especially  the 
big books  and the tapes. 

2. Children's safety 
behaviour  on  local 
walks seems to have 
improved. 

Problems 

1.  Play area is too c m p e d  
for hicyclelbicycle 
riding. 

2. The teacher would like 
to see more posters and 
discussion prints. 



Location  and Size 
School 

Nursery  School 
Inner-city  suburb of 
Sydney. 

50 children  aged 2-5 years. 

Three groups of childrcn 

3 1/2) 
(2 - 2 1/2; 2 1/2 - 3 1/2; 

Curriculum  Malcrials 
Available 

Kids and Tr&c 
Convlable Core materials 

P c ~ ~ o M ~  collections of 
cham and audio laps. 

"Road  Mat" (USA) 

2 tricycles 
2 scmlcrs 
1 moonbuggy 

Table 9 
KINDERGARTEWNURSERY SCHOOL 

Specific  Teaching 
Fcatures 

Majority  of  children are 
3 1/2 year olds. 
Kids and TrcJRic has to be 
simplified for them. 

Thcy: 
a) use general  teaching 

b) concentrate  on 
objcctivcs. 

pcdeshianmd 
passenger activitics. 

story books  and  big 
books. 

cr) use  some of the song 

c) do outdoor follow-up 
on the audio tapes. 

activities - continual 
reinforcement of safe 
play in play arm. 

c) select only  thc  casier 

0 have a Bicyclc  Day. 

Community Features 
Specific School- 

1 .  Parents reminded  via 
posters  and  ncwsletters 
about: 
a) children  wearing 

safety restraints. 
b) alighting on the 

kerb  side. 
c)  parking  procedures 

2. Parents assist with 
outings and visits 

mad safety activities) 
(some of these  involvc 

and  bring  in  bikes for 
Bicycle  Day. 

Achievements 

1 .  Kidr and Traffic has 
broadened  range of 
road  safety  activities 
taught. 

2. Tcachcrs  Manual of 
Kids and Traffic 
enables activities to be 
well  planned. 

Problems 

A lo1 of Kids and Trafic 
is too difficult for 3 112 year 
olds. 



Table 10 
PRIMARY SCHOOL 

Location  and  Size 
School 

Small  government  primary 
school in a northern 
suburb of Sydney. 

165 students and 6 staff. 

Approximately 30% of 
children ride their  bikes 
to school. 

Curriculum  Materials 
Available 

Bike Ed (Vic.) 
Street Sense (NSW) 

Out and About (FORS) 
Constable  Care (NSW) 

Spccific  Teaching 
Features 

I .  One  teacher  has 
dcveloped a bike-ed 
ccurse  sequenced  over 
grades 4 ,5 ,6 .  
a) it is carried out in 

sport pcricds over 

b) grades 4 & 5 have 
1 tern. 

theory  and  practict 
tests in playground. 

c) grade 6 has  funher 
playground tests and 

children use the one 
on-road  activities. 

exercise book for 
written activities 
over  the three years. 

I .  Street Sense has  been 
inuduced recently to 
teachers. 

3. Out and About is used 

and  homework 
for group discussion 

activities. 

Community Features 
Specific  School- 

1. Parents assist with  the 
bike-ed unit.  One 
parent assists each 
week with  bike-ed 
activities, and  takes  a 
leadership  role. 

2.  Newsletters  inform 
parents of ongoing 
road safety  activities 
and  contests. 

Achievements 

I .  The  Principal  and 
teachers are very 
supportive of bike-ed. 
It has become official 
school policy. 

1.  Children are very 
enthusiastic a b u t  
b i k e d  and  mad  safety. 
They  have  made  a fdm 
mrd of their  bike-ed 
programme. 

3. The  school is recognised 
as a  "light  house" 
school in the area of 
road SaEety. 

Problems 

Teachers are not actively 

because of competing 
using Slreef Sense yet 

priorities. 



Table 11 
PRIMARY SCHOOL 

Location  and Size 
School 

Government  primary 

suburb of Sydney. 
school in a western 

300 children. 

One  teacher is timctahlcd 
to do  relief  leaching 

and to specialise in 
throughout  the  school 

road-safety. 

Curriculum  Materials 
Available 

Street Sense (NSW) 

Material  from State 
Bicycle  Committee 
(Bike Week '88) 

Street Sense calcndars 

Road signs (Department 
of Main  Roads) 

Out and About 

=: 

"It's S m m  to be Safe" 

Specific  Teaching 
Features 

Specific School- 
Community Features 

1 .  Teacher has 1 lesson 
each week with  each 
grade.  All  road  safety 
lessons arc done  in  two 
specialised moms which 
have lots of colourful 
posters  and a wall 
friC1C. 

2. Teaching strategies 
include: 
a) small group 

discussions  and 
production of 
stories. 

b) role playing. 
c) producing an work 

(e.g. posters). 

e) special  days  such 
(9 singing activities. 

as a "bike day" u, 
check on hikes. 

Achievements 

1 .  The leacher is very 
committed to mad 

that a sequenced 
safety  and  ensures 

programme is taught 
acmss all grades. 

2. The  children  enjoy 
the activities. 

Problems 

1. It relies on Ule 
enthusiasm of 1 teacher. 

2. Other  classroom 
teachers  may not see 
the need to do any 
mad  safety  leaching. 
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Location and Size 
School 

Primary School (355 
children)  in an inner 
suburb of  Sydney. 

Adjacent Io an Infant 
school (21 0 children). 

Sweets very narrow and 
congested  and a hazard 
to young children. 

Street Sense WSW) 

Table 12 
PRIMARY SCHOOL 

Specific Teaching 
Features 

Specific School- 
Community Features 

A teacher at the  school  has 
recently been inserviced on 
Street Sense. 

She will inservice other 
teachem at the school 
shortly  and  some Leaching 
of  the  road  safety  package 
will occur  in  Term 3. 

1 .  Parents very suppon- 
ive of the Safety 
Patrol scheme as 
introduced. 

2. Principal informs 
parents via  news- 
letters about those 
parents who  do not 
follow  the  procedures. 

~~~ ~ 

Achievements 

Traffic Pam1 Officer 
Scheme. 

Year 5 sNdents are 

patrol. They stand at the 
rostered to do a uaffic 

kerb-side  of a one-way 
street  system  and open 
the door ol cars and escort 
the infant children into the 
school gate. 

This saves time and keeps 
the tnffic flowing fairly 
smoothly. 

I 



Table 13 
PRIMARY SCHOOL 

Location and Six? 
School 

Primary  school ( K d )  in 
a western  suburb of 
Sydney. 

350 children. 

Curriculum  Materials 
Available 

Street Sense (NSW) 
Kids and TraJ3ic (NSW) 
Our andAhout (ACT) 

Specific  Teaching Specific Schwl- 
Features  Community Features 

1. Concept teaching,as 

is carefully  followed. 
set out in Street Sense 

2 .  Road  Safely  is  integrdted 
into other subjects 
especially  Literature. 
Maths, Science, Social 
Studies. 

3, A  road saEety @icy 
has bccn developed by 
road d e t y  coordinator 
and staff. 

Parents involved  in 

Sense and  helped to 
workshops on Street 

develop  the  school policy 
on road safety. 

Achievements 

1.  Street Sense is well 
accepted into the 
school. 

2 .  Several  teachers  have 
integrated  mad  safety 
across all subjects. 

Problems 

A number of leachers do not 
give rogd  safety a high 
priority. 
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Location  and Sue 
School 

Primary  school for 
menrally  handicapped 
children,  suburb in 
south-west Sydney. 

20 children. 

Table 14 
PRIMARY SCHOOL 

Curriculum  Materials 
Features Available 

Specific  Teaching 

20 modified  bicycles, 
to use in  individualised nicycles, wooden  mad 
Have  detailed  check-lists 

teaching  programmes signs. 

Bicycle  helmets. 
covering: 
a) putting on  helmets. 
b)  collecting  bicycle. 
c)  understanding  maffic 

(9 mounting  bicycle. 
e) using brakes. 

signs. 

Tcacher  takes  bike skills 
2-3 times each  term. 

Community Features 
Specific School- 

a) Parents assist a little 
with travel training to 
and  from  home  but 
most of the training 
is done in out-of-school 
hours  by  teachers. 

b) Teachers consult with 
parents about  the 
individual  programmes 
planned for each  child. 

Achievements 

1. Some  children  have 
developed  reasonable 

bicycle. 
motor skills on  a 

2. Most  children  have 
learnt basic  iraffic 
signs. 

Prohlems 

1 .  Limited  equipment is 
available. 

2. Only  the  very able are 
capable of practising 
MI-& skills. 



Table 15 
PRIMARY SCHOOL 

Location  and  Size 
School 

Catholic Primary  School 
in a northern  suburb of 
Sydney. 

290 studenb and 
11 teachers. 

No children are permitted 
to ride bicycles tn school. 

Curriculum  Materials 
Available 

Draft Bike Ed Manual 
(NSW) 

Bike Ed (Vic.) 

Our and Abouf (FORS) 

Posters (RTA) 

Srreer Sense (NSW) 

Health Syllabus 
Curriculum  Idcay (NSW) 

Draft K-6 H d t h  
Education Syllabus 

Specific  Teaching 
Features 

1. One  teacher  organised 
a "Bike Week which 
ran for nearly 3 weeks. 

2. A  sequence of theory 
lessons  fmm K-6 were 
planned by 1 teacher. 
Folders  with  teaching 
notes  were  distributed 
to other leachers. 

3 .  Practical activities in 
playground  supervised 
by 1 teacher  and  some 
parents. (Parents 
brought in bikes for 
the  week.) 

1. Lunch  time  competitioi 
and awards  on road 
safety are also run. 

5 .  OUI and Abour used 
a take-home  activity 

Community  Features 
Specific  School- 

I .  Surveys  done on 
children's  safety 
activities at home and 
at school. 

I .  Parents  very active in 
getting local council 
to fund a pedestrian 
crossing. 

3. A  parent  traffic 

parking  arrangements 
committee  decides 

inside the school 
grounds  and  in 
bordering strcets, and 
do  surveys  from  time 

patterns. 
to time on traffic 

Achievements 

1 .  Principal  and  sraff 
are very  supportive 
about road safety. 

2. Activities are likely to 
be written up as a 
school policy over  the 
next  year. 

3. Children are very  keen 
on activities and thcir 
safety  behaviour appears 
to  have  improved. 

Problems 

1 ,  It relies on  the  energy 
and  interest of 1 teacher, 
even  though other 
teachers are supportive. 

2. Roads near the school 
are dangerous and 
children  need  practice 

riding. 
in  on-mad  bicycle 



Table 16 
PRIMARY SCHOOL 

I Location  and Sue 
School 

Catholic Primary  School 
in a  western  suburb  of 
Sydney. 

500 students, 17 staff. 

I 
Curriculum  Materials Specific  Teaching 

Available FeattUCS 

Street Sense (NSW) 

Out and  About (FORS) 

Kangaroo  Creek Gang 

DI& K-6 Health 
Education Syllabus 

Resource Package for 
Community Groups 

Materials  made  available 
during police visits. 

All teachers  involved in 
planning use of Street 
Sense across K-6. 
a)  Kindergarten use it 

as part of sport 
programme. 

b) Grades 1-2 do two 
lessons  each week 
(integrated  with  other 
subjects). 

on bike safety  over 

19 Grades 5-6 do  a unit 
I weeks. 

on the  Bicycle and 
the Law. 

c) Grades 3-4 do  a  unit 

They use Out and About 
as follow up activities. 

Community Features 
Specific  School- 

I .  Police department  give 
talks to children. 

2. Parents assist on days 
when  bikes are checked. 

3. Parents  have agreed to 

vehicle movements in 
s!xict rules about 

schwl grounds. 

Achievements Problems 

1 .  Very  committed staff 
with  well  developed 
curriculum  planning 
procedures. 

2 .  Road safety activities 

a number of subjects. 
are integrated  across 

3. "Incidental"  road dew 
lessons are planned  by 
all teachers. 

1. Manyroadhazardsin 

2 fatal accidents two 
the am. There were 

years  ago. 

2.  Heavy  workload for 

curriculum planning. 
teachers  involved in 



Location  and  Size 
School 

A new  high school in a 
western  suburb of 
Sydney. 

Only  has Yr 7 & 8 studenk 
(400 students). 

The  new  building is very 
well  appointed  and ha$ 
comprehensivc hcilities. 

Curriculum  Materials 
Available 

Are You in Control? 

Resource Pachge for 
Community  Groups 

Belt Up  (NSW) 

( N W  

( N S V  

Table 17 
SECONDARY SCHOOL 

Specific  Teaching 
Features 

The Senior English  teacher 
coordinates road safety 
activities in the  school: 
a) In English  he uses 

practical  traffic  issues 
in drama,  debates, 

discussions. 
mock wials,  oral 

teacher uses Are You 

c) The Maths &Science 
in Conrrol? extensively. 

teachers use some 

Bell Up.  
worksheets taken from 

b) The  industrial am 

Community Features 
Specific School- 

The  School Principal has 

press for safer mads and 
encouraged parents lo 

pedesuian  crossings. 

Achievements 

1 .  The  senior  teacher has 
encouraged  considerable 
interest  in  mad  safety. 

2. The  Principal  intends 

mad  safety  lessons for 
to introduce  a core of 

all students in Yr 10. 

Problems 

1. When the school 
reaches iu target 
number of over 1,OOO 
there could be congestior 
problems  and less 

road  safety  units. 
flexibility in teaching 
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Table 18 
SECONDARY SCHOOL 
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School 
Location  and Sue 

Government  high school 
in a western  suburb of 
Sydney. 

570 students. 

High  proportion of ethnic 

population. 
p u p s  in school 

Curriculum  Materials 
Available 

Bike Ed (Vic.) 

State Bicycle  Committee 
Materials  (NSW) 

Street Sense WSW) 

-: 
"Road Worrier" (FORS) 
"Big  Gig" (FORS) 

"Drinking, Driving, 
Surviving" (FORS) 

"Road  Craft"  (FORS) 

"Stay in  Control 
Neighbours" NSW Drug 
and  Alcohol) 

"Drink-Driving Kit" (NSM. 

Uses personal  collection 
of newspaper  articles, 
posters. 

Specific  Teaching 
Features 

Health  Education  Senior 
teacher  has  been a strong 
advocate of bike ed for 
over 5 years. 

It is sequenced  over Yrs 

related  topics: 
7-10  along  with other 

Yr 7 - basic  safety, 

Yr 8 - Bike  maintenance 
bike  ed. 

Yr 9 - On road bike 
androdrules 

activities, 
alcohol studies. 

on-road  bike 
activities. 

Yr 10 - Drink driving, 

Specific School- Achievements 
Community Features 

Teacher has run a Saturday 
staff are all committed morning  bike club. 

1 .  Health  Education 

Parents are supportive. 
to bike ed. 

2.  The  programme is very 
popular, especially with 
boys. 

I 

hoblems 

1 .  Relies on outside 
funding for helmets  and 
other equipmenL 

2. Relies on  the  energy  and 
initiative of the senior 
teacher.  (He was the 
author of a bikeed unit 
for Street Sense) 



Table 19 
PRIMARY SCHOOL 

Location  and  Size 
School 

A  primary  school  of  350 

a suburb of Darwin. 
students  and 24 staff in 

Staff make  regular use of 
officcrs at local Road 
Safety Cenm. 

Cumculum Materials 
Available 

Bike education materials 
from  local  Road  Safety 
Centre. 

K-10  Health  Syllabus (WA 

Social and Cultural 
Education Propamme (NT 

Out and A h u l  

Specific  Teaching 
Fealurcs 

Grades T-2 have road 

on road crossings, 
safety officers give lessons 

pedestrian safety,  bicycles. 
They  use Hector the  Cat 
costumc. 

Grades  3-7  make  regular 
visi6 to Road Safety Centre 
to do bicycle saCcty skills 
and  use  training  track. 

All stalf involved  in  helmet 
promotions  and  children 
do  projecn on road  safety 
after visits to road saCcty 
centre. 

assists with  bicycle  riding 
School-based  constable 

skills in playground. 

Community Features 
Specific School- 

School  Council active in 
promoting  bicycle 
helmets. 

Achievements 

Teachers  and  school 
principal are active on 
road safety topics. 

Problems 

Teachers  rely on the 

road  safety  council  officers 
expertise and  initiatives  of 

and the school-based 
constable. 
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Location  and Size 
School 

High school in  a  suburb 
of Darwin. 

1100 students and 
100  teachers. 

School-based Constable. 

Curriculum  Materials 
Available 

School-based  Constable 

newspaper  clippings  and 
uses personal file of 

brochures  from  the  Road 
Safety Council. 
Sometimes distributes 
Our and Ahu materials. 

Resisfance Education 
Uses Drug Abuse 

(DARE) with  feeder 
primary  schools. 

Table 21 
SECONDARY SCHOOL 

Specific Teaching 
Features 

Gives  lessons  when 
invited by  teachers on 
topics  such as: 
a) thelaw 

c) report  writing. 

Assists  with the student 
driving  course. 

Counsels  students 

problems. 
individually  on  specific 

b)  drugs 

Community Features 
Specific  School- 

%) School-based  Constable 
coaches  school fmtball 
team after school  hours 

b) Parents  will  approach 
him  on  various  persona 
mauers. 

Achievements 

a) Constable is accepted 
as a  regular  staff 
member at the school. 

b) Constable is trustcd  by 
the majority of students. 

Problems 

a) Constable can't 
accommodate all the 
requests be  receives  from 
teachers  to give lessons. 

b) Constable feels that some 

convenience. 
teachers use him as a 
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Table 22 
ABORIGINAL COMMUNITY 

School Specific  Teaching  Curriculum  Materials 
Location  and Sue Community Features Features  Available 

Specific  School- 

Aboriginal  community, 
island location, Northem 
Territory,  of 250 persons. 

Three aboriginals given 
special  training as driving 
instructors by  TAFE 
officers.  Their role is to 
teach driving skills to 
aborigines  within their 
community. 

Use driving  instruction 
booklet,  pamphlets  and 
cham supplied  by  TAFE 
college. 

Instructees do an  intensive 
training of 3 days of 
instruction  and  one  day 
of testing. 

The licence test  includes: 

b) a "commentary"  drive 
a) an  observed  drive. 

where oral comments 

c) undertaking a vehicle 
have to be made. 

inspalion. 

All adults in the  community 
are employed. A number 
need a driver's  license to 
drive community  vehicles. 

The  community council 
want to reduce  the  number 
of unlicensed  drivers  and 

serious  vehicle  accidents 
to reduce  the  number of 

on the island. 
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Achievements Problems 

8 youths have indicated 

yet to commence the training. 
instructors  have  found  time that they  want to do the 
None  of  the three 

Some planning  has  been down full-time jobs. 
instruction as they all hold 

undemken. 



Table 23 
SENIOR COLLEGE 

School 
Location and Size 

A large Senior  College  in 
the  Northern  Territory. 

Two teachas have  under- 

insmctors' course. 
taken  the drivers 

The Sludent  Driver 
Education (SDE) course 
is taken by 150 students 
each year. 

Curriculum  Malerials 
Available 

Student  Driver  Education 
course has been approved 
by the Board of Studies. 

produced  by Road Safely 
Student  Driving  Booklet 

Council. 

Cars madc  available  by 
local car deala. 

include: 

"Young  Driver  Survival 
"Learn to  Drive" 

Kit:" 

Specific  Teaching 
Features 

A semester course of 4 hrs 
per week for 16 weeks for 
Year 11 students. 
Includes two hours 
practical  driving for 10 
WCCkS. 

Students get Learner's 
permit a k r  Week 5 of 
h e  course. Only 50% 
pass the driver's  licence 
test. 

An intensive one week is 
available  for Year 12 
students. 

Community Features 
Specific  School- 

Parents are supportive 
of the SDE course. 

Achievements 

1. The  SDE  course covers 
driver  attitudes as well 
as specific  practical 
skills, 

2. The course is very 
popular  with students. 

Problems 

1. Because of the  lower 
driving  age  (16 years) 
the SDE course is not 
as popular a$ previously. 
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Location  and Size 
School 

Motorcyclist  education, 
training  and  licensing 
WET.'=) 
Danvin  and Alice Springs 

They  provide: 
a) mlks to schools about 

m d  safely and  motor 
bikes. 

b) training for motor 
cycle  riding  licence 
applicants. 

Table 24 
MOTORCYCLIST  EDUCATION,  TRAINING AND LICENSING 

Curriculum  Materials 
Available 

Range of  insmctor's notes 
and  handouts  available for 
3 classes of license. 

Wide  range  of videotaw 
including Canadian, USA, 
Victorian  ones  e.g. 
"Survival" 
"Motor  Mania" 

"Roadtron  game"  especiall) 
with ESL students. 

Specific Teaching 
Features 

Lecturers at METAL  cenlre 
provide intensive courses: 
2 days for level 1, 
additional 2 days  for  level 2. 

Series of  theory  and 
practical  lessons are care- 
fully  sequenced. 

All courses  undertaken at 
the  METAL  centre. 

Lecturers  undergo  a  training 
programme  over I weeks. 

Community Features 
Specific School- Achievements 

METAL smff provide 
displays and  information 

a) Over 50% of all licence 

booths at school fetes and 
applicants now do 

local shows. 
their training h u g h  
METAL. 

b) Very smng demand to 
be enrolled in METAL 
courses. 

c)  General  public  have a 
positive attitude about 
the contributions of 
METAL. 

Problems 

A  number of school principal, 
are still not willing for talks 
on METAL to be given at 
heir schools. 



Table 25 
ROAD SAFETY CENTRE 

Location and Size 
School 

Road  Safety  Centre  in  the 
Nonhem Temtory. 

2 Road Safety Council 
(RSC) officers involved. 

Provide  road  safety lessons 
in schools to Ycars T-2 
and at the cenve cor 
Years 3-1. 

Curriculum Makrials 
Available 

Posters  and  brochures  from 

Federal Office  of  Rcad 
Road  Safety  Council  and 

Safety. 

Models of bike riders, 
samples of  baby resvaints, 
helmets, scat belts. 

and  related  activities and 
Hector the Cat costume 

booklets, e.g. 
"Road  Safety  with  Hector". 

Out and About 

-: 
"Play it Safe" 
"Buckle  Up" 

~ ~~~ 

Specific  Teaching Specific School- 
Features Community Features 

For  Grades T-1, RSC 
officers  make visits to 
schools on request. 

b) do lessons on 
a) give out posters. 

pedestrian and 
passenger safety. 

For Grades 2-1, 
a) revise lessons on 

pcdcstrian safety. 
b) give lessons on 

bicycle dc ty .  
c) tach specific bike 

riding skills on the 

(9 take Yr 611 students 
track. 

for on-road skills 
ride  using  a police 
escort. 

Local police  officer and/ 
or school-based  constable 
assist with bike skills 
training. 

Parents are supportive 
of RSC centre. 

Achievements 

1. The  RSC centre is 
fully booked out each 
Year. 

2. A  number of schools 
have close ties with 
RSC officers. 

Problems 

I .  Teachers  rely on RSC 
officers to do  most of 
the  formal  teaching. 

2. RSC  officers typically 
have  only 1 contact 
with a school per year. 



Location and Size 
School 

Small  government 
school (3 teachers) 
southern area, Cairns. 

70 students. 

Curriculum  Materials 
Available 

Pamphlets  and  posters 
(FORS). 

Table 26 
PRIMARY SCHOOL 

Specific  Teaching 
Features 

Grades 1/2 do activities 
on  pedeshian  safety 
including games, role 
playing. 

Grades 3/4/5 have no set 
syllabus but do traffic 
surveys in  Maths,  produce 
items for newsletter on 
road hazards. 

Grades 611 do surveys  in 
Maths. 

Intends to use bike trailer 
later in the  year. 

Community Features 
Specific  School- 

Community  actively 

present crisis with  heavy 
involved in solving 

truck  movements. 

Achievements 

1. Pedestrian  crossing  has 
been insralled. 

2. Funds have teen made 
available f o r  a crossing 
attendant 

Problems 

Children attending the school 
are exposed to a  major 
haffichazard. 



Table 27 
PRIMARY SCHOOL 

School 
Location  and Size 

Government  School - 
Urban Area 80 Km south 
of  Brisbane. 

200 come by  bus. 
800 students, 

Curriculum  Materials 
Available 

QRSC  Teachers  Guides 
(little used) 

Vidwkw: 
"Safe Cycling" 

Specific  Teaching 
Features 

1 .  Used bike  trailer 1988 
with  Year 6 and 7 
students. 
Bike  path  marked out 
in playgmund. 

Two teachers  involved 

at a time Lo do bike 
- 12 students raken out 

skills over 1 week. 

2. Used "Safe  Cycling" 
vidoo and had 
discussionddcdl 
work on bikes. 

Specific School- 
Community Features 

Achievements 

Pressure  on council to 
have: 
a) footpaths  cleared. 
b) zebra  crossing. 
c) pedes!ian attendants. 
@ off-road  carpark  for 

texhers. 

1 .  Fully  landscaped off- 
road  carpark for teachers. 

2. Getting two full-time 
crosswalk  attendants. 

Problems 

1 .  Parents display poor road 
behaviour when picking 
up children. 

2. Few  students  wear 
helmets. 



Table 28 
PRIMARY SCHOOL 

School Specific  Teaching Curriculum  Materials 
Location  and Size Community Features Features Available 

Specific  School- 
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Achievements Problems 

Urban Area, 70 Km south (little used). 
Government  School - QRSC  Teachers Guides 

of Brisbane. 

630 students 
Federal  Road  Safety  Poster: 
(moderate use). 

Police Dept  Pamphlet 
"13 Bicycle  Safety  Rules" 

1 .  Safe  Cycling  Course 
done  with trailer in 1985 
and  with 1 teacher 
volunteer for Year 5 
students. 

2. Do incidental  teaching 
with Grades 1-3 using 
games, role plays, bus 
safety drills. 

Pressure on council for: 
a) zebra  crossing 
b) overhead  bridge on 4 

lane highway. 

They  use the "Adopt  a 
Cop"  programme. 

1. An overhead bridge over 
major  road  adjacent to 

June 1989 after 5 years 
school will be completed 

of negotiations. 

2. Some  improvement in  
parent behaviour after 
publication of offending 
cars  (registration  nos.) 
in school newsletters. 

1 .  Negative attitudes by 
parents to mad safety. 

2. Dangerous road crossings 
close to the school. 



Table 29 
PRIMARY SCHOOL 

Localion and Size 
School 

Catholic School - 
northern  area, Cairns. 

400 students, located  on 
a busy 4 lane  highway. 

Curriculum  Materials 
Available 

Specific  Teaching 
Features 

Out and  About 

-: 
"Safe Cycling" 

1. Teaching  road  safety 
incidentally  but 
especially  in Social 
Studies. 

Hector the Cat 

competitions (eg poster "Bikes"  computer  program 

2. Involve  children  in 
various  road  safety 

competitions). 

Year 1 children - use 
games  and TV 
programmes to teach 
traffic  awareness,  role 
of UafCic attendant. 

Year 2 childrcn ~ have 
visits  by police, do  bus 
safety. 

Year 3 children - bike 
safety. 

Community Features 
Specific School- 

Stafr and  parents  have acw 
as a pressure group to 
demand m m  adequate d 
crossing facilities. 

Achievements 

1. Ncw reshictive turn 
procedures for vehicles 
has  been  installed. 

2. A  more prolr~ted median 
slrip has been erected. 

3. "Adopt a Cop" 
procedures introduced 
and  very popular 
with children. 

Problems 

n e  adjacent  busy  highway 
is still highly  dangerous for 
children  attending the 
school. 
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Location and Size 
School 

Government  School - 
Northern  Suburb  Cairns. 

770 students, located on 
major road. 

Table 30 
PRIMARY SCHOOL 

~~~~ 

Curriculum  Materials 
Available 

Specific  Teaching 
Features 

Out and About Level 2 
( F O W  

1 .  Out and About Level 
2 used with  Year 4 

by one teacher after a 
over a five week  period 

child  fatality  incident 
near the  school. 

2.  Integrated  the  material 
into Oral English, Art. 

Community Features 
Specific  School- 

1. A  well  developed schw 
development  program 

staff and parents. 

2. A  recent drive by  the 
P. & C. for cyclists to 
wear  helments.  Have 
regular competitions. 

3. A  B.M.X. club meets 
some lunch-times run 
by  teachers and  parents. 

has been Prepared by 

4. Police come  and  do 
bike checks annually. 

Achievements  Problems 

1. The road  safety  unit has Teachers  provide  incidental 
not been taught in sub- 
sequent years  although 

road safety  teaching  only. 

it was  very  successful 
on the one  occasion. 

2. Children are more  aware 
of road safety  through 
bike helmet  parades 
and competitions. 



Table 31 
PRIMARY SCHOOL 

Location  and Size 
School 

Government  School - 
of Cairns. 
Southern  Semi-Rural Area 

300 students. 

Curriculum  Materials 
Available 

Specific  Teaching 
Features 

Safe Cycling  Teachers 
Handbook 

-: 
"Safe Cycling" 

1 .  Safe Cycling  Course 
and  trailer used in 1988 
by 2 teachers for 10 hrs 
over a period of 4 week: 

children. 
with Years 3 and 5 

2. Two classes worked  on 
bicycle  safety  with 2 
teachers. 

Did inlegrated  work in 
Oral English, Wriltcn 
Expression  and A r t .  

Specific School- 
Community Features 

1. Rural  Community are 
very supportive of 
efforts to inlroducc 
road safety. 

Achievements 

1. Children  have developed 
a more positive attitude 
to road safety  over he 
last 4 years. 

2. Teachers are keen to 

again. 
use Ihc bike kailer 

Problems 

Teaching  about.  road  safety 

problems m they arise. 
is mainly reactive to 
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Table 32 
PRIMARY SCHOOL 
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Location  and  Size 
School 

Government  School - 
Urban Area, Southport. 

500 students. 

Curriculum  Matenals 
Available 

QRSC  Teachers  Guides 
(little used). 

Specific  Teaching 
Features 

1 .  Safe  Cycling Course 
done  after  school  hours 
(without trailer) 1987 

by 1 teacher enthusiast 
for Yr 6 and 7 students, 

and 5 parcnts. 

The  teachers  and  parents 
were  given a halfday 
training  on bike safety 
prior to beginning  the 
course. 

2. Safe Cycling  Course 
run over 5 weeks; half- 
hour  in class and 1 hour 
practical in playpound. 

3. Used Safe Cycling 
studenl book and  home- 
work  based  on this. 

4.  Gave out certificate to 
children at completion 
of course. 

5 .  Incidental  teaching  of 
road  safety in Social 
Studies and Health. 

6 .  Emphasize Bus Safety 
at the school. 

Specific School-  Achievements 
Community Features 

Problems 

Pressure on parents to be 

parking at the  school. 
more  responsible  when 

1. Bicycle  Safety  course 

run it again possibly 
was successful - will 

during school  hours. 

2. Separate departure  times 
for children  riding  bikes 
has  reduced  congestion. 

3. Helmet competition for 
students. 

1. Traffic  congestion after 
school. 

2. Behaviour of bike  riders. 

3. Getting other teachers 
enthusiastic. 



Table 33 
PRIMARY SCHOOL 

Location and Size 
School 

Special Education  Unit, 
Cairns. 

8 mentally handicapped 
childten  aged 9-14 years 
of age. 

Curriculum  Materials 
Available 

Safe  Cycling  Teachers 
Handbook. 

Specific  Teaching 
Features 

Safe Cycling  Course  and 
Trailer used, November 
1988. 

1 .  Activities  selected  from 
Safe  Cycling  Teachers 
Handbook  that suit 
skills of these  students. 

2 .  Did  intensive  work for 
2 weeks  doing 1 hour 
each  day. 

3. Those that  gained 

permitted to ride  their 
minimal  skill  were 

bikes  (with  parent 
supervision) to a picnic 
location.  (Others  came 
by a) 

Community Features 
Specikic  School- 

1 .  Separate section of 
primary  school - few 
problems  with  traffic 
congestion. 

2. Comprehensive layout 
of bike paths  to  Marlin 
coast housing area% 

3. Parents  very  keen to 
improve  children's 
bike  riding skills. 

Achievements 

1.  Children  vely  enthusi- 
astic and  successful. 

2.  The Safe  Cycling  coursl 
provides them  with 
valuable physical 
exercise. 

Problems 

Need a marked  out  bicycle 
training area in the school 
grounds. 

" 
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Location  and Size 
School 

Government  School - 
Urban area - 90 miles 
south of Brisbane. 

1800 students 

One  teacher-enthusiast  in 
charge of road safety. 

Curriculum  Materials 
Available 

Student  Driver Education 
course. 

wgQ@JEs: 

"Road Worrier''  (excellent) 
"Big  Gig" @oar) 

NBN  Newcastle  videotape 
"Right to Ride"  (excellent) 

"60 mins"  vidwtapcs 
"Drink  Driving Surviving" 
QRSC newsletters 

Table 34 
SECONDARY SCHOOL 

Specific  Teaching 
Features 

Compulsory 4 week 
module (10 lessons) to all 
Year 12s. as part of 
"Current  Curriculum 
Activity" time slot of 3 
perids per week. 

Topics  wvered  include 

b)  Mechanical  aspects of 
a) Attitudes  and  Emotion 

vehicles 
c) Driving  Tasks 
d) Observing 
e) Emergcncies 

Community Features 
Specific  School- 

Unsealed privare road 
available for students 
doing the course. 

Achievements 

All Year 12 students 
complete  the  course. 

Problems 

1 .  Should be introduced  earlie] 
to Year 9 or 10 students. 

2. Should include a practical 
driving component 

3. Finding other staff to teach 

wining. 
the  course  and to do  the 



Table 35 
SECONDARY SCHOOL 

Location  and Size 
Schwl 

Government  School - 
Urban area - 85 miles 
south of Brisbane. 

1500 studenu 

Senior Subject  teacher 
(GwmphY). 

Cumculum  Materials 
Available 

Student  Driver  Education 
Course. 

yideotaoes: 

"Road Worrier" (excellent) 
"Driving  Blind"  (very good) 
"Case for Trial: Driver" 

(excellent) 

Specific  Teaching 
Features 

1. Elective in "Social and 
Environmental Studies 
for  lower  academic Year 
12s: 4 periods per week 
for 8 wceks. 

2. Subdivides  Teachers 
Handbook into topics 
and uses separate folders 
for each. 

3. Teachers  who  take  the 
coum have been 
acnedited 

4. As  a final activity/ 
excursion get driving 
cxperience on a GeKart 
track. 

Some  road  safety  taught 
in Year 8 (bicyclc safety: 
and Year 9 (road safety 
and drugs and  alcohol). 

Specific Schwl- Achievements 
Community Features 

Problems 

Tnff~c congestion  a  major 
problem  due to parent 
parking  behaviour. 

It is now an established 
elective for Year 12s and 
Boanl appved. 

Getting large numbers of 
students to do the course. 
(c.g. include practical  driving 
component) because it is 
only an elective 
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Location  and Sue 
School 

Government  School - 
Urban area - north of 
Cairns, Marlin Coast. 

1100 students and 
7 1 staff. 

Table 36 
SECONDARY SCHOOL 
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Curriculum  Materials 
Features Available 

Specific  Teaching 

Student  Driver  Education 1 .  In 1988, used the 
course. strategies  and  materials 

included  in  Plan  a  Safe 
Alcohol  and Drug 
Education  videorapes. 

Strategy (PASS) 
provided  by  the 
Queensland  Alcohol 
and  Drug  Program  Unit 

2. Taught as an intensive 
one  week c o m e  to all 
Year 10 Students. 

3.  All teachers  involved 
given a 1 day  inservice 
on PASS before using 
the materials. 

Student  Driver 
Education  course not 
taught currently but 
will be incorporated 

programme  on 
into a  new  Year 8-12 

Personal  Development. 

S p i f i c  School- 
Community Features 

Parents very  supportive 
of the use of the  PASS 
materials. 

Achievements 

The  PASS  program was 
very successful and is now 
incorporated as a compd- 

level from Years 8- 12. 
sory course at each year 

Problems 

1. Only a small number  of 
teachers are involved  in 
the course. 

2. It only deals with drink- 
driving aspects of road 
safety. 



Table 37 
PRIMARY SCHOOL 

School 
Location and Size 

Curriculum  Materials 
Available 

Primary  school  in  suburb 

now only 300. 
Formerly 500 students, 

Policy. o€ Adelaide, 
Road Safety Curriculum 

Roodwork Has a concrete  bike  track 
on  school  grounds 

Curriculum. 
Social Educalion 

complete with  portable Oul und About 
signs  and baueryqeratui 
traffic lights. VideoraDes- 
This  wm  financed by 

"It's a bike" 

school council, subsidised 
"It could he you" 

by local council, some 
funding  from  local 

Signs and  Posters (FORS) 

service clubs. 
(S.A. Education  Depart.) 

Specific  Teaching 
Features 

Road  safety  integrated 
into school curriculum. 

Bike  Ed  programme: 

for Grades 3-7: or 
1 hr per  wk  over 8 wks 

intensive 1 hr  per  day 
over 2 weeks. 

Key  tcacher (road safety) 
coordinates  activities  and 
helps other teachers  where 
necessary. 

on the school  grounds. 

bike  lrack. 

use thc bike track on 
W@2keIldS. 

Community Features 
Specific School- 

Parents via School  Council 

mad safety via the  bike 

Parents  supported  several 
publicity  drives for 
children to wear  bicycle 
helmets  (although not 
compulsory  even  when 
using  bike  track). 

Parents  helped (0 build a 
special enclosure for hikes 

supported  fmancing of 

Parents  and  their  children 

Achievements I Problems 

Strung  parentiteacher 
support and interest in 

Integrated approach LO mad 

period  when  bike ed occurs. 
sarety occurs  mainly at 

track. I Not all staff suppmtive of 
Key  teacher  (road  safety) 
maintains a high profile 

mad  safety. 

Divisions within shff over for road  safety  in  the 
the  importance  of  bicycle schools 
helmets. 
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Organisation 
Name of 

Police D e m e n t  Driver 
Unit  located  in  Adelaide, 
and officers travel to all high 
schools  in the state 
(povemment  and  non-govem- 
ment) 

Table 38 
POLICE  DEPARTMENT  DRIVER  EDUCATION UNIT 
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Personnel 
Involved 

Sergeant  and 4 officers. 

1 full salary paid  by  insurance 
company and 4 cars supplied. 

Major 
Activities 

Four hours (2 x 2) of instruction 
provided to Year 11 or 12 
students. 

A multi media  presentation  which 
consists of: 
a)  driver  attitudes  and 

defensive  driving  kchniques 
(including  a  video). 

b)  alcohol  and  drugs,  laws  and 
driving  (including  a  video). 

c) distribution of book 

Companion" 
"?he Complete  Dxiver's 

Achievements 

1. Establishes rapport between 
police and  students. 

2. Alerts students to 
responsibilities and skills 
involved  in  driving  vehicles. 

F'roblems 

1.  There is no opportunity for 
follow-up  activities. 

2.  No attempt is made to 
interrelate presentations  with 
other mad safety activities. 

3. Teachers are not directly 
involved in the presentations. 

4. Some students see it simply 
as a  public relations exercise. 



Organisation 
Name of 

Local Government  Road  Safety 
Centre  located  in a suburb of 
Adelaide. 

Partly funded by a service  group 
and by  the D e m e n t  of 
Transport. 

Police department also involved 
in  some lectures. 

Table 39 
LOCAL  GOVERNMENT  ROAD  SAFETY  CENTRE 

Personnel 
Involvcd 

volunteers lo do the following: 
1 Coordinator  and  up to 20 

a) instruct small  groups of 
children  (especially 5-7 yr 
old$). 

b) do cycle  maintenance. 

Major 
Activities 

1 .  Provide 1 ~n hour sessions 
to  groups of 15-30 children. 
Provide 3 of these sessions 

7hrw volunteers are aqsigned 
each day. 

Format  includes: 
to each group. 

b) class presentation  and 
a) orientation walk. 

video. 
c) activities on  Ihe bike 

trxk and BMX track 
(6 different skills areas). 

2. Saturday  programmes to 
5-8 year olds. 

3. Vacation  Student  Driver 
Education programme - 
2 114 day  course. 
This is for high schwl 
studcnts  and  uncmploycd 
youth. 

Achievements 

1 .  Very  popular  with  primary 
school  children  and  leachers. 

2. Involves a number of local 
volunteers. 

3. The coordinator receives 

of agencies. 
support from a number 

Problems 

1 .  Running cow are ever- 
increasing. 
The  coordinator is considering 
charging  children SOc  each 
in 1990. 

2.  It is difficult to mainlain 
sufficient numbers of trained, 
competent  volunteers. 
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Table 40 

SECONDARY SCHOOL 

Location  and Size 
School Curriculum  Materials 

Available 

High  school in 
industrial  suburb  of 
Adelaide. 

Over 500 students  with 
high  percentage of NESB 
students and families 
receiving assismce. 

Student  Driver  Education 

Road Sofeety &Driver 
Education (SA) 

Road Trafic Code 

The Complefe Driver's 
Companion 

Pic-a-Pak (SA) 

Inside  Information  (Mobil) 

Dual  control  car  provided 
by local GMH dealer. 

Extensive  personal  library 
of slides,  photographs, 
newspaper  clippings, 
brochures. 

Videom:  
"Drinking, Driving, 

Surviving" 

Specific  Teaching 
Features 

I .  Uses  a  strong  visual 
media  emphasis. 

2.  Includes  driver  ed. 
theory  and  practice 
within  a  Driver Ed/ 
Transition  Ed  Semester 
unit (4 periods a week). 

3 .  It is a registered  subject 
available to Year 11 
students. 

$. Does 4 periods a week 
for 5 weeks  for the 

by 10 hrs  per student 
theory unit followed 

of practical  driving 

at a time). 
(2 studcnls  in  a car 

Community Features 
SpeciCic  School- 

Arranges visits to local 
institutions  and retailers 
on topics  related to driver 
education, 
e.g. Car  Wash 

Court House 

Achievements Problems 

I .  The  teacher has 

ranging course  that 
developed a wide- 

integrates well  with 
olher subjects. 

1.  Students gain signif- 
icantly in anitude 
development. 

3 .  Ethnic students have 

confidence  and in 
gained eqecially in 

interaction  with others, 
especially  through the 
excursions and  visits. 

Approx. 20 students 
each  year  do the  course 
- very  high  demand 
for it. 

1. The  teacher does not 
receive full credit fa 
his contact hours. 

2. No other teacher on the 
staff  has become  involved 

done the training. 
although  one other has 



Table 41 
SECONDARY SCHOOL 

Location  and Sue 
School 

Large  High School, 

Adelaide. 
southern suburb of 

1100 students, 

Curriculum  Materials 
Available 

Student  Driver  Education 
Notes (NT) 

Road Traffic Code 

The Complele  Driver's 
Companion (based  on 0.) 

Dual  control w provided 
by  GMH  dealer on roster 
basis between 3 high 
schools. 

m: 
"Driver  Trainine  Series" 

Inside  Information:  Mobil 

"Pic-a-Pac"  (SA) 

Drivcr  Education  Review 
Book for students. 

Specific  Teaching 
Features 

Specific  School- 
Community Features 

1 .  Student  Driver 
Education  coursc 
available as an elective, 
is a  registered 
secondary  (SSABSA) 
subject  (Years 11 & 12). 

2. 11 theory sessions of 
1 hr each. 
11 practical sessions 
of 100 mins each. 

practical sessions. 
Concurrent  theory  and 

3. Up to 3 students in  a 
car at a Lime. 
Times for practical 
driving  arranged at 
lunch  times  and after 
school. 

1 .  Localcar  dealer 
provides  dual  control 
cars. 

2. Parents  very  supportive 
Local  press  do feature 

programme. 
articles on  the 

Achievements 

1. The  teacher  responsible 

rapport with students. 
achieves high  level of 

2. A  very successful 
personal development 
programme to develop 
positive altitudes about 
road  safely  and  sound 
driving skills. 

3 .  Popular  wilh students. 

40 students  each year 
do  the  course. 

Problems 

1. The  teacher  only  receives 
about half  credit for 
his contact hours. 

2. Only  one  teacher  has 
undertaken  the 2 week 
instructor's course. 



Locadon and Sue 
School 

Kindergarten in a 
residential suburb of 
Hobart. 

82 children  (morning  and 
afternoon p u p s ) .  

Curriculum  Materials 
Available 

"Health Education 
Syllabus" (Tas.) 
"Health  Education 
Syllabus" (W.A.) 
Out and About, 

Preschool 

Pamphlet  and  posters 
(FORS). 

Fully  operational traffic 
lights  and  crosswalks 
set up in playpound as 
per a Traffic  Centre. 

Table 42 
KINDERGARTEN 

Specific  Teaching 
Features 

Specific School- 
Community Features 

1. Teacher  rakes  children 
on  community visits 
twice a week  and 
practises road drills, 
pedestrian behaviour. 

2.  They  have talks on 
a) behaviour  in  cars. 
b) wearing seat belts. 
c) crossing the road. 

3. The RSO visiu the 
school  regularly. 

No specific  activities. 

Achievements 

me children are very  aware 
of the  need  for  road  safety. 
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Location  and Size 
School 

A small primary  school 
in a rural area  in 
southern  Tasmania. 

29 studenb. 

Table 43 
PRIMARY SCHOOL 

Curriculum  Materials 
Available 

Specific  Teaching 
Features 

Our and Abour 

Pamphlels  distributed 
by RSO. 

RSO provided on loan 
"Safe  Cycling"  videotape 
(QW 

1 .  Teach  rocd  safety 
incidentally. 

2. In  one  class  (Grades 
K-2) do  incidenlal 

themes in Social 
teaching of it,  some 

Science, use of Ou 
andAbout. 

3. In other  class  (Grades 

incidentally  through 
3-6) is taught 

excursions. 

Community Features 
Specific  School- 

1 .  Parents are very 
supponive. 

2. Recently  concerned 
about log mucks  in 
the area 

Achievements Problems 

A very small, closely knit 
problems  with  road community. 
Children  may  experience 

safety when  they  move 
No immediate  problems to larger  schools  when 
with road safety. they  reach  high  school 

age. 
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Table 44 
PRIMARY SCHOOL 
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Location and Sue 
School 

Government  primary 
school of 212 students 
( K 4 )  in  a  residential 
suburb of Hobart. 

Curriculum  Makxials 
Available 

Out and About 

Posters  and  pamphlets 
distributed  by RSOs. 

Vital Signs 
(Martin Educational) 

SpeciEic  Teaching 
Features 

1. In K, Prep, Grades 

concenrdte  on  road 
14, teachers 

signs, pedestrian 
khaviour, walks, 
games. 

2. In  Grades 5 4  sessions 
in hikes. Use RSO to 
do sessions on hikes, 
mad  safety ralks and 
poster competition  on 
helmet  use. 

Teacher exten6 this 

bikes as machines. 
to include unit on 

Community Features 
Spccific School- 

1 .  Parent-Leacher  group 
developed  Health 
Education  programme 
(including  mad  safety). 

2. Parents agitating for 
more footpaths, cross- 
walk  attendant. 

3.  Parents busy-bees to 
prcduce  play equip 
ment, BMX track, 
skateboard area. 

4. Parents  want a swap- 
shop to allow smaller 
and  larger  helmets to 
be swapped. 

5 .  By  parent  demand, 
Ihc wearing of hike 
helmets  by cyclists 
is likely to become 
compulsory. 

Achievements Problems 

i . School-based  health 
education  programme. 

1.  Dangerous  pedeshian 
areas near school. 

!. Demanding  action  from 2. Teachers  in  Gradas 14 
council re footpaths and doing little on mad 
crossing attendants. safety. 

1 .  Active  road  safety 
teaching  in Grades 5 and 
6. 



Table 45 
PRIMARY SCHOOL 

School 
Location  and  Si78 

Curriculum  Materials 
Available 

Specific  Teaching 
Features 

S p i f i c  School- Achievements 
Community Features 

Problems 

Government primary 

of Hobart. 
school in an urban area 

382 children. 

Our and About 

Charts  and  pamphlets 
made available  by  Road 
Safety Officer (RSO). 

1. RSO visits school 
2-3 times each  year. 

2. Teachers  do  follow-up 
and  themes  which 
involve road  safety. 

3. Some lessons  mught 
using Out and About. 

4. RSO  checks  crosswalk 
and  bike  riding 
behaviour of children. 

1 .  Previous Principal 
notified  parents that 
all children  riding  bikes 
to school must  wear 
helmets. 

2. Previous principal sent 
numerous  newsletters 
home  about  road 

1 .  Road safety was a  high 
priority -not so high 
this year  under  a  new 
principal. 

1. Parents cause uaffic 
congestion  after  school. 

2. Teachers Sezm 10 leave 
most of road  safety LO 
the  RSO. 

5. RSO sets up road 
safcly displays in the 
school. 



17.2 

School 
Location  and Size 

Non-govemment  school 
P-l 1 in outer suburb of 
Hobart. 

310 students. 
About 50% come  by bus. 

Curriculum  Materials 
Available 

Pre&iver Education 
Out and About 

Videotaoes: 
"Road  Worrier" 
"Road Skills - Driving 

Skills" 
"Roadwarthy" 
"You and Your Bicycle" 

@ACT) 

Pamphlets  from  RSO on 
helmets. 

Table 46 
PRIMARY/SECONDARY SCHOOL 

Specific  Teaching 
Features 

Specific  School- 
Community Features 

1 .  Out and About 
used in  Prep  and 
Grades 1 4 .  Also 
integrate  with other 
subjects and  incidenral 
discussion.  Games 
have been developed. 

2. RSO  does 2-3 taks 
each year  with  each 
class.  This  year the 
topic is bike safety. 

3, A unit "Transition and 
Life Education" is taken 
by all Year 9 and 10 
students. 
Predriver  education is 
taken  by RSO 2 hours 
per  week for 8 weeks. 
Class teacher is in the 
mom  and assists. 

1. Parents  concerned  about 
youth problems  such as 
reckless  driving, 
drinking  and  drugs. 
Parents strongly 
support  RSO  with 
predriva education  and 
drug  education  program 
initiated in 3rd  term 
1988. 

2. Parents initiate 
complaints  about  bus 
drivers  from  time to 
time. 

Achievements 

1. Teachers  and parents 
are very  aware of rod 
safety. 

2. Some active involvement 
by  primary  school 
-hers. 

Problems 

Little activity at secondary 
level apart  from  predriver 
education. 



Table 47 
SECONDARY SCHOOL 

~ ~~ 

School 
Locatim and  Si7x 

Well  established 

of 550 students in a 
government girls school 

suburb of Hobart. 

Curriculum  Materials 
Available 

Pamphlets  and posters 
distributed by RSO for 
driver  education. 

Specific Teaching 
Features 

1. All Year 10 students 
do  driver  education for 
1 term. 

2. 8 Lectures given  by 
RSO to six  Year 10 
groups  over 3 month 
period. 
Practical  driving 
lcssons given by 6 
teachers to all those 
who  pass the theory 
test. 

3. Girls also receive road 
safety  in  Consumer 
Studies  and  a  "Leading 
and  Coping  in the 
1980s" course. 

Specific  School- 
Community Features 

Achievements 

Nil. I .  Girls enjoy  the course 
and  gain  considerable 
self-confidence. 

2. Teachers  enjoy  being 
involved in the practical 

Problems 

1 ,  Teachers are not 
provided  with  relief 

practical days. They 
leachers during 

must  prepare  lessons 
for their colleagues to 
lake  in  their  absence. 

2. Causes major 
interruptions to the 
timelable. 



Table 48 
PRIMARY SCHOOL 
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Location  and Size 
Schwl 

Government  primary 
school in a small counQ 
town 30 km from 
Shepparton  and  DECA 
centre.. 

200 students. 

Curriculum  Materials 
Features  Available 

Specific  Teaching 

Bike Ed (Years 3 6 )  
Careful Cobber 

Roadwork kit 
(2 copies) 

Pamphlets  from  RTA 
(Vic). 

Use "Bike  Ed." hailer. 

1. Have a bike awareness 
policy. 

2. Run  "Bike E d  over 

with 2 teachers. 
12 weeks in Term 2 

3. One  theory  lesson  and 

week  with class  divided 
1 practical lesson  each 

into 2 groups of 15. 
(class  teacher and P.E. 
specialist) 

Community Features 
Specific School- 

1. Bike  trailer is stored at 
Shire. 

2. 12 parents involved in 
"BikeEd". 

3. Used  bike  hack  marked 
out  on carpark at Shire 
Community  Centre. 

4 Have  special  meetings 
with parents 10 discuss 
local road  safety 
problems. 

Achievements Problems 

1 .  Care@ Cobber 
popular and used with 
visits to DECA. 

2. "Bike Ed" -done  it for 

children  improved. 

3. Have  a  bike  awareness 

2 years - skills of 

program for all children 
K-6. 

1 .  Other  demands on 
teachers e.g. "Safe 
House". 



Table 49 
PRIMARY SCHOOL 

Location and Size 
School 

Catholic primary  school 
in a small country town 
30 km  rrom Shepparton 
and DECA  centre. 

7 school  buses 
112 students. 

Curriculum  Materials 
Available 

Specific  Teaching 
Features 

E i k  Ed (Years 4 4 )  
CarejLl Cobber 1. Taught 1 hour  each 

Roadwork kit 
afternoon for 8 weeks. 

2. Have mad test  in 9th 
week. 

3. Regular  class  teachers 
do the  theory.  Two 
Irained teachas do the 
practical. 

4. All  classes do road 
safety  themes  while 

taught. 
"Bike E d  is being 

Community Features 
Specific  School- 

1. Three parenrs  trained in 
"Bike E d .  

2. Community  concern 
a b u t  road congestion 
after school.  

Achievements  Problems 

1 .  Children  more careful 1 .  Traffk congestion after 
in  riding  bikes. school. 

2. Attempts by Council to 

proposals ( e g  sped 
campus and the need slow down  lraffic  but 

2. Problems of a split 

for children to cross 
humps) not implemented. the road to the  school 
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Table 50 
PRIMARY SCHOOL 
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Location  and Sue 
School 

Government  school 
inner city suburb, 
Melbourne. 

400 students. 

Cumculum  Materials 
Features  Available 

Specific  Teaching 

Roadswork 
Streets Ahead 
Bike Ed. 11 
Out and  About 

Have  access  to  a  Bike Ed. 
trailer. 

"Operation Aware"  (self- 
concept)  programme. 
Careful  Cobber 
GmtX 
- Metcon  Traffic Game 
- Junior Metcon 
- Cyclemn Bicycle 

Safety Game 
FORS posters 
RACV  booklets for 
learner  drivers. 

1. All grades  actively 
involved  with road 
safety. 

2. Use Out and About 
Level I1 with P-6 
de. 

3. Use Bike Ed. II 
intensively, 2 hrs day 
for 2 weeks  in  Term I 
(Grade 5-6)  and  Term 
111 (Grade 34). 

4. Streets Ahead taught 
inYear3,5and6and 
integrated  with  other 
subjects. 

(Additional  school funds 
available  from  fund-raising 
Pingo]) 

Community Features 
Specific  School- 

1.  Parents  very supporiiv~ 
but  few  involved  in 
"Bike Ed". 

2. School  sends  home 
newsletters  about  road 
safety to parents. 

3. Children take home 
ceaificates if complete 
Bike Ed course. 

Achievements 

1.  School staff have  made 

road  safety. 
a major  commitment to 

2. Have  had  access to out- 

curriculum  materials. 
side  funds  to  provide 

3 .  Staff consider  road 
safety  behaviour of 
students has improved 

Problems 

1. Parent involvement  has 
been minimal so far. 



Table 51 
PRIMARY SCHOOL 

School 
Location  and Size 

Government  school 
u r h  area OC Melbourne. 

200 students. 

Curriculum  Materials 
Available 

Bike Ed. 
Roadwork 
Streets Ahead 
FORS  pamphlets. 

Bike  trailer is housed a1 
school  and  loaned  out u) 

other schools. 

Spccific  Teaching 
Features 

1 .  Two trained lcachers 

at a time. Specialist 
work  with 15 children 

teachers (P.E., arc) lake 
their classes during 
lhese times. 

2. Do 2 lessons  per  week 
over 8 weeks. 

3.  A parent assis&  each 
group. 

4.  Bike  track is marked  in 
2 arcas of playground. 

5. ?he teachers  integrate 
bike ed into maths, 
language  and social 
studies. 

The  school  has a Road 
Safety  week  each  year. 

Community Features 
Specific School- 

1 .  A small group of 
parents are active 
suppor(ers  of "Bike 
ed". 

Achievements 

1 .  Concenhated on  bike 
ed. over last 2 years. 

2. The school was  chosen 
in 1988 to be the featun 

hike ed. 
school for a video  on 

3. Road safety behaviour 
by students has 
improved. 

Problems 

An extra responsibility to 
handle all bookings Cor 
and  maintenance of the 
bike trailer. 

Rental charges of $10 per 
week are probably  too  low 
and  should be $30 per wcek. 



School 
Location  and Size 

Primary schwl in an 
urban area of Melbourne. 

230  students. 

Curriculum  Materials 
Available 

Bike Ed 
Roadwork is used 
with  Year  3. 

Table 52 
PRIMARY SCHOOL 

Spec&! Teaching 
Features 

1 .  Children  use  their  own 
bikes.  Vests  provided 
by  Mothers  club. 

2. Used  with  Years 5 & 6. 

3. Community police visil 
at beginning of course 
to check  bikes. 

4.  Course takes 10 weeks. 

5. Use  other  resources 
e.g.  "Two  wheels, 
One Life" slides. 

6 .  Police present 
certificates at assembly 

passed the course. 
to all children  who 

Community Features 
Specific  School- 

1.  Parent  volunteers used 
with  '"Bike E d .  

2. Newsletters used to 
inform parents about 
"Bike Ed". 

3. Parents club have been 
strong supporters of 
"Bike Ed". 

4. Local bike shop 
proprietor  comes to 
school to give talks on 
bike maintenance. 
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Achievements 

1.  "Bike E d  has been 
taught at the school for 
5 years. 

2. All  children  who ride to 
school and park in 

wear a bike helmet. 
school ground  have IO 

3. Parents very  supportive 
of "Bike E d .  



Table 53 
PRIMARY SCHOOL 

School Curriculum  Materials Specific Teaching 
Features Location  and  Size Available 

Specific  School- Achievements 
Community Features 

Problems 

Special education  school 

40 children. 

participate. 
disabilities unable u) children  how to wave1 

Melbourne. 

Some  children  with severe 1. Very  good for teaching 
complete  the cenw complete  with similar lo those  available in urban area of 

1. Volunteers  helped 1 .  Has own M f i c  school Bikes  and  vests are used 

from RTA Bike  Ed electrically operaled 

2. Children very 
crossings. 

traffic lights, railway 
2. Children  do  a  lot of crossings,  pedestrian 

trailers. 
independently. (e.g.  electrician). 

practise  pedestrian 
community  walks to enthusiastic. 

2. Children are given  class 3. It is hued out to other skills. 
lessons  about  road 
rules prior to using  the 

special education 

traffic school. 
schools. 

1i9 



Location  and Sue 
School 

Urban area, Melbourne. 

Large  high  school  with 
950 students. 

Curriculum  Materials 
Availahle 

Statistics on road safety 
from  RTA. 

y&mQB: 

W C V )  
"You and  your  bicycle" 

"Teenagers,  Alcohol  and 

"Driver  and he R d  kit 
Road  Safety"  (RTA) 

"Drinking, Driving, 
Surviving" 

Table 54 
SECONDARY SCHOOL 

Specific  Teaching 
Fcalures 

Specific School- 
Community Features 

1 .  In a  Year 10 Geography 
class on "Future Issues'' 
examine  alcohol  and 
mad  safety. 

2. Use statistics for 
discussion sessions 
and to discredit  many 
myths. 

In Year 10, Science 
class do  a topic on 
"Driver  and the Road". 

3. Road safety also  taught 
in  Legal Studies in 
Year9andinYears 
11 and 12. 

Adjacent to congested 
highways. 

Achievements 

Students interested in 
topics. 

Problems 

Not possible to system- 
atically  teach  mad  safety. 



Table 55 
SECONDARY  SCHOOL 

School 
Location and Size 

Curriculum  Materials 
Available 

Specilic Teaching Problems Achievements Specific  School- 
Features Community Features 

Large  high school in 1.  School is close to 1 .  An elective  "Road Roads and T r M c  Studcnts in  the  course 
outer metropolitan  area 

Difficult to get teachers  to 

of Melbourne. 
Survival Trails 
Road Signs (RTA) 

Education" is available busy  roads -a  number enthusiastic. 
to Year 9 students for 

1360 students. 
1 semester. 

include m d  safety in the 
of haffic hazards. mditional subjects. 

2.  A curriculum 
2 .  Small  numbers  this 

year - may  gain  in 
committee  decides 
elective  subjects. 

popularity. 
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Table 56 
PRIMARY SCHOOL 

Location  and Sue 
School 

Primary school located 
in  suburban  dormitory 
area south of Penh. 

450 students Gr. 1-7. 
40 pre-primary  students. 
22 staff. 

Curriculum  Materials 
Available 

Bike-Ed (W.A.) 

Kangaroo  Creek  Gang 
Kit - includes  Bike-Ed 
(not used) 

Out and Abou (FORS) 
kits placed  in  each Year 
3-7 classroom. 

Posters  available  from 
resource centre - mainly 
W.A. Bike Safety 
e.g.  cycling; 

traffic  signs. 

W.A.  Health  Education 
Syllabus. 

District  Resource  Centre 
Centre  audio-visual 
materials. 

Specific  Teaching 
Features 

All  road  safety  and  Bike-Ed 
programmes  coordinated 
by  Deputy-Principal. 

General road safety 
programme  taught  in 
Years 1 4  based upon 
Out and About kit. 
Six thirty-minute lessons 
during term 2. 

Year 5 students  receive 
25  lessons on Bike  Ed. 
scheduled  over three terms. 

Years 6-7 students  mainly 
involved in teacher  planned 
activities  based upon Out 
and About and  the  W.A. 
Health  Education 
Syllabus. 

Community Features 
Specific School- 

School  Council  involved ir 
policy  formulation  and 
planning. 

School principal is a 
member of a  community- 
based committee  about to 
take initiatives in  a locally 

programme. 
WordiMteddSafety 

Achievements 

The  school has a six year 
history of  coordinated 
programmes  in  Road 

Education. 
Safcly  and  Bicycle 

Bicycle  helmet  scheme 
deemed to be successful. 

PracticaVadvisory support 
for teachers at a very  high 
level. 

All  road  safety  education 
is planned centrally. 

Problems 

Increasing l~aftic hazards 
around  school. 

One teacher (Deputy- 
Principal) trained in  Bicycle 
Education. 

part of class teachers to 
Some  reluctance on the 

undertake  the  Bike-Ed. 
trainers'  course. 



Table 57 
PRIMARY SCHOOL 

School Curriculum  Materials Specific  Teaching 
Location  and Size Available Features 

Large  primary  school 
locatcd 20 km  south-east 

Bike Ed. (W.A.) Road  safety  education 
based  upon  the K-7 Health 

of  Penh near to a major K-7 Health  Education 
highway. Syllabus. 

Education Syllabus is 

teachers. 
undertaken  by all class 

490 students (K-7) 
25 staff 

Posters  and  other  resource 
materials  available  from Attempts are made to 

and  W.A.  Bicycle  Safety activities for K-2 ycar 
the Diskict re.wurCe centre involve parents in 

Council. levels. 

Gencral  road safccly ki!s 
Our and About - 

Bicycle  education is 

6-X 30-minute  lessons 
undertaken  by the P.Ed. 

in  Term 2. 
specialist with students 
in  years 5-7. This 
involves up to 10 sessions 
in Term 2. 

Community Features 
S F i f i c  School- 

School  Council actively 
involved  in  policy 
formulation  and  planning. 

Interest  in the development 
of a community-based 
mad  safety mining 
facility. 

Within  school support for 
teachers at a vcry  high 
level. 

All road  safety  education 
is monitored  by  the 
principal. 

Achievements 

The  school  has a four-year 
history of planned  road 
safety  education  sponsorcd 
by  the principal. 

Bicycle  helmct  scheme 
continually  promoted  and 
monitored.  Deemed to be 
successful. All regular 
cyclists wear  helmets U, 

school. 

ParenUschool council 
involvement at a high 
level, especially in the 
promotion of bicycle 
helmets  and  negotiations 
a b u t  the establishment 
oC a Lraining facilily. 

~~ 

Problems 

Severe  haffic  hazards on 
children's routes to school. 

One  teacher  (P.Ed.) 

Education. 
specialist mined in  Bicycle 

Principal, with an active 
interest in  mad  safely 
educalion  rctircd  in  July 
1989. 

Problems of releasing 
teachers  for  Bike  Ed 
training  due to ofher 
competing  demands  and 
lack  of  finance  for  relief 
-hers. 



Table 58 
PRIMARY SCHOOL 

Location  and Sue 
School 

Non-government  primary 

class area, west of Perth. 
school  located in middle- 

360 students Gr.1- I 
50 pre-primary  students. 

18 staff. 

Cumculum Materials 
Features Available 

Specific  Teaching 

Bike Ed (Vic) 

year  level as set out in Kangaroo  Creek  Gang Kit 

Teachers are following 
the road  safety in each 

includes  Bike-Ed (No1 used) the  W.A.  Health Syllabus. 

What Safety Means 10 Me Yrs 4-1 are teaching  some 
(Telecom  Aust. & N.S.C. bike ed from  the  Vic.  kit. 
of  W.A.) includes a 
number of pamphlets  on 
bike safety and restmints skills in the playground 

Only  Year I s  do  any  riding 

and  on  the  road.  This is a 
A few books on bicycles. sequential  programme. 

A lot of posters from 
Traffic  Authority (Canbem) 3 x 1 hr thcory lessons  in 

Yr 7 programme: 

and  W.A. Bike Safety, class. 
e.g.  Crossing roads 

between parked cars. 

police  Bike-Ed  officer. traffic  signs. 
playing  ncar roads. 

which  each  child  has  about  walking on roads. 
2 x 1  hr riding skills of 

1/2 hr on  road  with  a 

cycling. 
being visible. 
helmets. 

W.A.  Health  Education 
Syllabus. 

Specific Schml- 
Communily Features 

Achievements 

~ 

Very superficial attempt to 
teach Biked.  

Problems 

The. teacher  taking B i k e d  
is not mined. She was 
attempting to teach the 

howledge herself. 
skills with very little 



Table 59 
SECONDARY SCHOOL 

Location and Size 
School 

Government  High  School 
in a low  socio-economic 
suburb of Penh. 

1100 sludenls. 

Curriculum  Materials 
Features Available 

Specific  Teaching 

School-based  officer 
programme. 

Each  officer joins in  

c) Technical Arts "Drinking, Driving, 

a) Law 
those on: Consruble Cure (NSW) 
might  teach including Our und Abour (FORS) 

The  officer  negotiates  with  thc  Community Education 
branch  include 

and camps. 
Materials  available from 

team. 
I$ supervises excursions [ceder  primary  schools. 

c) coachcs a sporting 3 days p e r  week. For 2 
days a week  he  visits 8 

b) yard  duty. the  school  and is available 
a) staff meetings. Police constable based at 

various  school activities 

(9 Science 
"You Just Don't  Care" 
"Young  Driver Survival" 
"Live lo Ride" 

including: 

teachers  about  lessons  he 

Y&4I&s: b) Vehicle Maintenance 

Surviving" 

Specific School- 
Community Features 

An officer  handles  specific 

problems  and  this  usually 
student  behaviour 

parents. 
involves home visits to 

Achievements 

Officer has been accepted 
by most students. He has 
a) improved  respect for 

police. 
b) defused a lot of serious 

student problems. 
:) been well accepted  by 

stat-r. 

Problcms 

1 .  It is difficult to accept 
all the invitations to 
teach  various  topics. 

2. His visits to feeder 
primary schools 
inkrruph his work at 
the high schml. 

3. He  has no telephone in 
his olfice. 

185 
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Appendix 1 

Checklist  for 
CASE STUDY SCHOOLS 

1. Name of School 

2. Principal / Contact  person 

3. How  many  teachers are involved in road safety? 

4. (a) Is there  a  person  responsible  for  road  safety? 

(b) If so, does helshe divide  courses  into  year levels? 

5. How is road safety  material  received? 

what is it? 

from where? 

who distributes it? 

6. Teachers' use of  the  material 

(a) part of one subject / integrated 

which  subjects (is there  duplication at  secondary school?) 



(b) included in programs 

(c) a one-off  project 

(d) incidentally 

(e) school  based for all  classes 

7. What consultancy I advisory  services  available 

Are they used at your school? 

How often? 

Have any teachers been  involved in  professional  development 

workshops  etc? 

8. Who conducted professional development workshops? 

Where? 

Which activities were successful? 

Why? 
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Which  activities were unsuccessful? 

Why? 

9. Who else  gets  involved  apart  from teachers? 

e.g. parents?  how? 

community groups? How effective? 

attitude of principals  and teachers to parent  involvement? 

10. Are particular year levels  more  heavily  involved  than  others? 

Which  ones? Why? 

What is the  attitude of students to the course? 

Don't  have equipment? Behaviour  problems? 



~ ~ ~~~~~ ~~~~ 
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Classroom  Practices 

10. What teaching  strategies mainly used? 

Any  reasons  for these? 

Any  teaching  strategies  which should be avoided? 

12. Which activities taken outside classroom? 

Any  problems with these? 

13. Time  factors - how much is allocated by school? 

is it  adequate? 

14. Do teachers  have  preferred  source of materials? 

Which ones?  Why? 
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15. Are all parts valuable or just some parts? 

e.g.  audiotapes, singing tapes 
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